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The Centre for Early Childhood 

Education and Development (CECED)  

was formally established by the Board 

of Ambedkar University, Delhi (AUD) on 

6 June 2009. It was formally launched 

on 12 October 2009.

1CECED

Ambedkar University, Delhi (AUD) created statutory provisions 
for Centres for Studies and Research essentially to fill-in a 
critical void in its organizational structure. The fundamental 
units of AUD are the Schools where the core teaching-
learning and research are located. These activities lead to 
academic and research degrees. However, large scale 
institutional research, dissemination of research findings, 
documentation of complex problems and practices, large 
field-based interventions, policy advocacy activities, 
development of content and material, training and capacity building, networking and 
clearing-house functions and so on are also legitimate ways of pursuing AUD's institutional 
goals.  These vital aspects of AUD's mission remain not fully addressed in terms of 
comprehensiveness, depth and reach by the core academic activities within its Schools. It is 
with the objective of addressing these critical functions that the provision for Centres of 
Studies and Research is legislated as part of AUD's statutes. 

It was not just incidental that the first such Centre that AUD created in 2009 was the Centre 
for Early Childhood Education and Development (CECED). Creation of CECED was a 
demonstration of the importance that AUD attached to Early Childhood Care and Education 
(ECCE) as an area of knowledge and practice. Establishment of CECED was also in 
response to the long-felt need for a university-based resource centre to service the large and 
vital sector of ECCE.  CECED was primarily Professor Venita Kaul's brain child. Her joining 
AUD and the kind of sustained help and support extended by Dr Adarsh Sharma and the 
project teams that made it possible for a young university like AUD to establish a resource 
centre like CECED and for it to gain the credibility it did in such a short period. AUD was 
fortunate that the best minds in the area blessed this idea and pledged all support. Some of 
them came forward to be on CECED's advisory panel. The Government of India, the 
Government of NCT of Delhi and several important development agencies, both 
international and national, extended helping hands to it and came forward to partner with 
CECED in its first year.  

Its first year was really a fulfilling one for CECED with a remarkable list of activities, including 
some very ambitious research initiatives. What CECED has accomplished in its very first year 
is truly awe-inspiring and creditable. CECED is already a name to reckon with in ECCE 
circles. Its credibility has been well-established and it is held in very high esteem by 
governments as well as in the world of development profession. CECED is represented in 
important national and regional bodies and committees, thanks largely to the presence of 
highly respected professionals in its leadership.  

CECED has created a high benchmark of accomplishment for all units of AUD. CECED has 
also brought ECCE to the forefront of AUD's agenda. I am sure that some of AUD's academic 
and research degree programmes will now begin to build on the outputs of CECED's 
research and development. I have no doubt in my mind that CECED has truly been one of the 
best things that has happened in AUD in the first two years of its life.  I am one of CECED's 
admirers. I am truly proud of its success so far. I wish CECED a long and fulfilling life.  
 

Shyam Menon
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 To contribute towards the national 

goals of social justice and equity 

by promoting developmentally and 

contextually appropriate ECED, as 

every child's right to a sound 

foundation, and raising ECED to 

the forefront of policy formulation 

and effective and universal 

program implementation.

2 3CECED

CECED aims to promote systemic 

understanding of developmentally and 

contextually appropriate and inclusive ECED, 

with a focus on early learning. More 

specifically it aims to:

Expand the landscape of indigenous 

knowledge on ECED and narrow the gap 

between theory, research, policy and 

practice.

Strengthen the momentum for  good 

quality, play-based ECED.

Critique and provide evidence-based, 

policy-related advice and feed back on 

existing programmes and provisions for 

children, across public, private and 

voluntary sectors. 
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1. 

2. 

CECED is a unit within the organizational structure of AUD, with 

close links with AUD Schools for multidisciplinary technical support. It 

has a core team to lead and coordinate its functions. Quality 

assurance of its activities is through Advisory/Technical committees 

which  provide overall guidance and review progress periodically. 

CECED works with partner organizations and the government   for 

more sustainable and systemic impact.

CECED receives annual core funding from AUD in addition to 

deployment of core professional and administrative staff. CECED 

follows a two-fold approach in planning and implementing its 

programmes. It initiates activities in its priority areas, while also 

responding to requests for collaborations from National and 

International agencies, with project specific funding. This model is 

expected to implicitly introduce significant elements of quality review, 

assurance and accountability in CECED's activities.

123
S

a

t r u c t u r e

n d
B Mu s i n e s s o d e l

4

123

CECED aims to provide 'a single window approach' to ECED 

by serving as:

A hub for documentation, knowledge creation and theory 

building through longitudinal, multi-disciplinary and multi-

centric research and documentation and its dissemination.

A technical resource for creating a momentum for quality 

promotion and related capacity building for policy makers, 

professional, practitioners, parents and community.

A clearing house and a repository of information/data on 

ECED

M f o Ca i n u n c t i o n s f E C E D   
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C  f  A  C  MECED' s i rst dv i so r y o m m i tte e e e ti n g 

The Advisory Committee for CECED was constituted and the first meeting was held on 

October 2009. The AC Members include well known experts in ECED and senior 

government representatives from the Ministry and national institutions. The AC meeting 

which was well attended discussed the proposed concept and progress of CECED and 

made valuable suggestions for its future work.
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CECED was formally launched on October 2009. On this  

occasion a Panel Discussion was organized on “Understanding 

Quality in Early Childhood Education through Multiple Lens ”. 

The panel discussion was chaired by Professor Shantha Sinha, 

who also released CECED's brochure on this occasion. The 

other panelists included Dr. Shreeranjan, Joint Secretary 

Ministry of Women and Child Development, GOI, Ms Mina 

Swaminathan, an ECE expert and Dr Shyama Chona, former 

Principal of Delhi Public School, R. K. Puram New Delhi.  The 

discussion elicited 'multiple perspectives' in a very interesting and thought provoking 

manner.  A link on the AUD website was also created for CECED which provides basic 

and updated information on CECED.
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C  s  A  C  MECED' s e co n d dv i so r y o m m i tte e e e ti n g 

The Second Advisory Committee meeting of the CECED was held on December 14, 

2010, at the International Guest House, Delhi University Campus, New Delhi. The 

Agenda of the meeting was to review CECED’s progress from October 2009 to December 

2010 and to seek advice on  the proposed programme for 2011.  The four research 

projects being impllemented by CECED were presented in detail to the Committee. The 

meeting was  was chaired by Prof Desai with participation of almost all members or their 

representatives. 

The first year in CECED has been primarily a 

year of research and advocacy. Within a span 

of one year CECED has initiated four research 

projects of which one has been completed. A 

brief note on each of these researches follows.

R

D

A

E

ES EARCH ,

O CU MENTAT I O N

ND

VA L U AT I O N

This was the first research project of CECED. It was funded by Aga 

Khan Foundation (AKF) and commissioned in the context of their 

development work in the Nizammudin Basti.  : The research  focused 

on the lives of young children and their families living in the Basti, an 

urban settlement located in the heart of Delhi. Employing a 

developmental perspective, the study aimed to capture the life 

trajectories of these young children, in their atypical social context. 

Right from conception (when life begins) through the young years to 

middle childhood, this study illustrates the wide array of experiences, 

expectations and challenges that young children have to face as they  

are growing up in this milieu. The study was also  treated as the 

baseline for any subsequent impact evaluation. This 6 months project 

was completed in June 2010 and the report  was submitted to the 

AKF soon after. 

C i N B S Ah i l dh o o d n i z am uddi n asti : A i tuati o n al n al y si s

9CECED
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1. Nipping malnutrition in the bud- Need for a comprehensive package:   A package 

of support interventions is recommended which should focus on children between 

0 to 3 years which are the critical years for growth promotion, through (a) regular 

growth monitoring, (b) raising the knowledge and awareness levels of pregnant 

women, and (c) ensuring reach of health and nutritional support services to them. 

2. Promoting behavior change rather than mere knowledge sharing:   The study 

points to the need to move beyond just raising awareness levels, to promoting 

behavior change in the area of developmentally sound child-care practices, which 

are within the cultural context of the community.

3. Improving AW and Health center outreach and service quality: Supportive 

supervision and monitoring and periodic evaluation of the baseline levels in terms 

of inputs, outputs and outcomes are recommended as key ingredients of this 

package. 

4. Ensuring psychosocial development and early learning:  Possibilities of involving 

and orienting elder women in the community as a resource for children, improving 

the quality of the AWCs through regular checks by community volunteers or 

leaders,  strengthening the school readiness and psychosocial elements of the AW 

curriculum and orientation and supportive supervision of teachers with regard to 

the constructivist and activity based approach which underlies the new textbooks, 

are some of the major recommendations related to early education

5. Seeking Active involvement of the Community: The sense of ownership of the 

programme is a necessary condition for it to be implemented effectively and for its 

sustainability and this need to be promoted in a planned manner.

M R

f I

ajo r e co m m e n dati o n s

o r n te r v e n ti o n s
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Uttar Pradesh, Tamil Nadu, Madhya Pradesh, Rajasthan, Andhra Pradesh Gujarat and 

Delhi/NCR region. The institutions were selected from five categories namely, Higher 

Learning, Government, Private, NGO and Distance Education Institutions. From each 

category recognized and unrecognized institutions were further categorized. The study 

reviewed the nature of the provisions in terms of contents, methodology, materials, human 

resource and institutional capacity with the objective of assessing the extent to which these 

cater to the emerging requirements of ECCE across public, private, and voluntary sectors. 

The survey   method was employed for the study. Responses were obtained on 

questionnaires from 104 teacher education institutions across the eight states.  Of these, 

visits were made to 43 institutions across the sampled states. The visits included interviews 

with the academic heads of the programs, teacher educators, alumni of these programs 

and heads of the schools or ECCE centres where the trainees get employed. In addition 

Focus Group Discussions were conducted with trainees and classrooms were observed. 

Separate tools were developed/adapted for the Distance Education programmes.

R

P

T E

i E C

E

e v i e w o f

re -se r v i ce

e ach e r ducati o n

n arl y h i l dh o o d

ducati o n

The study is an initiative of CECED, with joint 

funding from AUD and the National Council of 

Teacher Education (NCTE). The study has been 

conducted in partnership with Indus World School 

of Education and Research (IWSER) and ICF 

International. In addition, state level partners 

included Andhra Mahila Sabha, Hyderabad, Vidya 

Bhawan Society,  Udaipur, and Learning Imprints 

Pvt. Limited,  Vadodara.  The study was initiated in 

March 2010 and is expected to be completed by 

December 2010. The findings of the study will be 

shared by January 2011. 

The primary objective of the study is to review 

availability, coverage and nature of pre-service 

professional education provisions for teachers in 

ECCE. The study also assesses feasibility of a 

proposed modular course for different categories 

of personnel involved in this area.  The study 

surveyed ECCE pre-service teacher education 

institutions on a sample basis from the four regions 

in the country. The  states covered include Orissa, 

2

12

the month of November 2010. This a pilot project, which aims to demonstrate a model 

which will enable a seamless transition of children from home to preschool and from 

preschool to primary grades for children from marginalized communities in the State of 

Bihar. 

It intends to bring the three significant sites in the Early Childhood continuum – home, 

preschool and primary school together since child centered environments at these three 

sites in a complementary mode strengthen early learning and provide a sound foundation 

for life. The role of CECED is to provide technical support and strategic guidance to the 

project for effective implementation as well as to collect evidence through empirical 

research for larger advocacy related to effectiveness of the interventions implemented in 

the study. Beside the above stated roles CECED will:

?give inputs to enable CARE to plan and undertake interventions and activities at 
various stages of project implementation. 

?conduct a Baseline and Endline evaluation 

?facilitate designing of Monitoring and evaluation system

?develop Early Stimulation module, and carry out project documentation. 

The project is being carried out in two ICDS blocks. The plan is to  set up 50 model 

Anganwadi Centers at two demonstration sites - Kalyanpur and Khanpur blocks of 

Samastipur district, Bihar. CECED has prepared the framework for the baseline and 

endline evaluation and shared the same with CARE India.

L f Li n k e d o r e arn i n g3
This action research is coordinated and led by 

CARE, India in Bihar for which CECED is providing 

technical support and strategic guidance. The study, 

which is of 16 months duration, was initiated only in 
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funding from AUD and the National Council of 

Teacher Education (NCTE). The study has been 

conducted in partnership with Indus World School 

of Education and Research (IWSER) and ICF 

International. In addition, state level partners 
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in the country. The  states covered include Orissa, 
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the month of November 2010. This a pilot project, which aims to demonstrate a model 

which will enable a seamless transition of children from home to preschool and from 

preschool to primary grades for children from marginalized communities in the State of 

Bihar. 

It intends to bring the three significant sites in the Early Childhood continuum – home, 

preschool and primary school together since child centered environments at these three 

sites in a complementary mode strengthen early learning and provide a sound foundation 

for life. The role of CECED is to provide technical support and strategic guidance to the 

project for effective implementation as well as to collect evidence through empirical 

research for larger advocacy related to effectiveness of the interventions implemented in 

the study. Beside the above stated roles CECED will:

?give inputs to enable CARE to plan and undertake interventions and activities at 
various stages of project implementation. 

?conduct a Baseline and Endline evaluation 

?facilitate designing of Monitoring and evaluation system

?develop Early Stimulation module, and carry out project documentation. 

The project is being carried out in two ICDS blocks. The plan is to  set up 50 model 

Anganwadi Centers at two demonstration sites - Kalyanpur and Khanpur blocks of 

Samastipur district, Bihar. CECED has prepared the framework for the baseline and 

endline evaluation and shared the same with CARE India.

L f Li n k e d o r e arn i n g3
This action research is coordinated and led by 

CARE, India in Bihar for which CECED is providing 

technical support and strategic guidance. The study, 

which is of 16 months duration, was initiated only in 



This longitudinal study has been 

proposed in the context of some major 

concerns that are emerging in the pursuit 

of the goals of Universal Elementary 

Education, particularly in the context of 

the recent legislation, which has made 

Elementary Education a Fundamental 

right of every child between 6 to 14 

years. These concerns relate to the high 

dropout and low learning levels, 

especially among socially disadvantaged 

children. An important finding is that the 

rate of drop outs is consistently higher in 

Grades 1 and 2 as compared to the remaining grades at the primary stage (Cohort study 

NEUPA, 2003-04). This reflects this transition stage from home/preschool to grade 1and 

2 to be a vulnerable one. In this context there is empirical evidence in India on 38,000 

children of positive impact of Early Childhood Education on retention rates in Primary 

Education (NCERT, 1994). Further, a study conducted in the four regions of the country 

found a significantly large number of children coming into school with no preschool 

experience and demonstrating deficiencies in concepts and skills related to readiness for 

reading, writing and mathematics. (NCERT, 1998). There is anecdotal evidence that these 

deficiencies extend to the psychosocial domain as well. 

The study is based on the premise that learning and development are continuous and 

cumulative processes and any approach to address quality and equity at the primary stage 

needs to begin first by helping children  develop a sound foundation, prepare for school 

and then make a smooth transition to school.  International and Indian research has 

consistently indicated the need for preparing children for school, particularly in the context 
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of the EFA when on the one hand all children are expected to be in school and on the 

other, a large number are first generation learners and disadvantaged. Although in India 

preschool education provisions are available, primarily through the ICDS programme and 

in the private sector  the variations in quality are significant.

The study is a longitudinal mixed method study. It aims to explore and empirically identify 

essential and non-negotiable quality elements for any ECE program in the Indian context, 

across public, private and voluntary sectors, which will ensure sustained impact on 

elementary education goals and contribute to overall development of the child. It will also 

provide state level estimates of attained levels of children in terms of school readiness as 

a  function of their participation in pre-school programmes across public, private and 

voluntary sectors.

How well are the children prepared for primary 

school in terms of school readiness and personal 

social development? 

How do we define 'quality' in Early Childhood 

Education? 

What are the key elements of an ECE programme, 

in terms of both content and process, which have 

an impact on children's early learning, 

socialization and school readiness?

To what extent do the gains made by children at 

the ECE stage in terms of early learning, 

socialization and school readiness have a 

sustained impact at the primary stage of education 

in terms of their psychosocial, behavioral and 

educational outcomes? .

Can there be a uniform operational definition and 

specifications of quality in ECE across the country, 

given India's socio-cultural diversities?

What would be the costs involved in ensuring 

essential quality elements in an ECE program? 

15CECED
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This study is being funded by UNICEF and UNESCO in consultation with Ministry of 

Women and Child Development and Ministry of Human Resource Development, 

Government of India. ASER Centre, the research unit of Pratham, which is known for its 

annual country wide surveys in Education, will partner with CECED on this project. Being 

a multi-centric study, state partners are being identified. In the first phase of the study 

Rajasthan, Andhra Pradesh  and Assam are being considered as the participating states. 

The initial preparation for the study has been initiated. The first Research Advisory meeting 

has been held, which contributed to finalizing the design of the study. The meeting also 

took into cognizance the feedback and recommendations of the four international peer 

reviewers for the study. A workshop for development of tools was organized in November 

2010 and the tools are expected to be finalized for pre-testing by end of December 2010.   

The pilot for this study would be conducted in January 2011 and the field study is 

expected to commence in May/June 2011 with pre-testing of the children at the 

commencement of the academic year. The post-testing will be accordingly at the start of 

the next academic year,  followed by annual assessment of children in the primary grades. 

Tracking of  extent of 'dosage' will be ensured  through quarterly visits to the centers.  

Household surveys will be carried out to control for confounding variables. The final study 

is expected to be completed by June 2013.

17CECED

CECED initiated the Lecture series with the objective of 

disseminating state-of-art knowledge in ECE and Child 

Development to all levels of stakeholders and contributing to bridging the gap between 

theory, policy and practice. The Lecture series has received a very good response and has 

become a regular activity of CECED, the details of which are given below:

C Q L SECED uar te rl y e cture e ri e s

E Earl y ducati o n : En gagi n g Ch i l dre n ' s

Mi n ds an d H e ar ts

The Inaugural lecture of the CECED Lecture Series was  delivered on 28 

November 2009, at the India International Centre, New Delhi by 

Professor Lilian Katz, an international expert  in Early Childhood 

Education on 'Early Education : Engaging Children's Mind and Hearts'.  

She was accompanied by Professor Sylvia Chard who also spoke on 

“The Sky is Blue: Implications of Dr C.V. Raman's ideas for early 

education”. The Lecture was chaired by Professor S. Anandalakshmy, 

former Director of Lady Irwin College, Delhi.

1

Professor Katz has taught at the University of Illinois at 

Urbana Champaign for more than three decades - from 

1968 until 2000. She also directed the ERIC Clearinghouse 

on Elementary and Early Childhood Education ( ERIC / 

EECE ) for more than 30 years. She has lectured in all 50 

U.S. states and in 43 countries, and she has held visiting 

posts at universities in Australia, Canada, England, 

Germany, India, Israel, the West Indies. In 1997, she served 

as Nehru Professor at the University of Baroda in India.
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Professor Katz expressed her strong reservation against using terms like 'input', 'output' and 

'outcome' when planning an intervention, as according to her, this gives a sense of an 

industrial product and not of children! She presented her “damaged disposition 

hypothesis' which states that introducing academics too early in children produces 

pressure on them; as a result , although they may be able to learn to read and write 

through this process, the process itself is  counterproductive, since  in the long run  they 

learn the skills , they lose the motivation to use these skills.

She stressed that the learning goals should focus on:

1 Knowledge and Understanding  - as the more one tries to  

teach the lesser children master.

2 Skills development – this is done  best through practice

3 Dispositions need to be strengthened – as that helps 

children to go on learning throughout their life.

4 Positive Self-esteem needs to be built.

Professor Katz's lecture focused on early education of children and teachers' 

misconceptions regarding how children learn. Professor Katz emphasized the fact that 

designing a curriculum must address four basic questions:

1 What should be learnt?

2 When should it be learnt?

3 How is it best learnt?

4 How could we tell that we have answered the first three questions?

18 19CECED

Professor Sylvia Chard presented her reflections on the ideas of Professor C.V. Raman for 

Education in Early Childhood. Young children need tools to investigate their surroundings 

and to represent new levels of understanding. She quoted Professor Raman – 'One thing 

leads to another. That is the essence of science. You must go deeper where it leads you' 

and stressed on the point that things should not be taught to the children in a hurried 

manner; instead   there is a need to engage children in rich, detailed in-depth learning. 

Professor Chard illustrated the progression in children's learning and knowledge levels 

through a very interesting analysis of their drawings at different points of time. She further 

quoted Professor Raman – 'The real point is that it is an endless quest and every new 

discovery opens new paths to discovery. New questions arise requiring new answers'. She 

related this to the fact that children observe things closely and make new discoveries every 

day,  if given the opportunity and the encouragement.  The lectures were very well 

appreciated by the audience. 

Dr Sylvia C. Chard is Professor Emeritus at the 

University of Alberta, Canada where she worked as a 

Professor of Early Childhood Education since 1989. 

She was for seven years Director of the Laboratory 

School, the Child Study Centre, in the Department of 

Elementary Education at the University of Alberta. Dr 

Chard taught at various levels in schools from 

preschool through high school in England. She is co – 

author with Lilian G. Katz of the book, Engaging 

Children's Minds: The Project Approach (Ablex, 1989).
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The second lecture on “Early Childhood 

Education and Development as a 

Fundamental right: Making it a Reality” was 

delivered by Professor Shantha Sinha on 8 March 

2010.  Professor Shyam Menon, Vice Chancellor, AUD 

welcomed the guests and introduced Professor Govinda, 

Vice Chancellor, NUEPA, who chaired the session.

Professor Shantha Sinha highlighted the difference in the needs of children in the 0 to 6 

years age group, as compared to children over 6 years. She clarified that one cannot 

have a standard package for both age groups and stressed on the need for 

contextualization. She elaborated on child's need for care at this stage and emphasized 

on the importance of family, community and Government working together to improve 

child care facilities. She emphasized on the criticality of the first 6 years of life and the 

need for multiple professional services for the child at this stage and cautioned that 

waiting till 6 years may be too late.  

Both Professor Sinha and the chairperson emphasized that 'we will not get any 

demographic dividend if we do not look at the equity issue; therefore there is the need to 

invest in the marginalized groups particularly at the Early Childhood age, which is the 

formative stage.'

Professor Shantha Sinha, is Chairperson of the 

National Commission for Protection of Child's 

Right (NCPCR). She is known for her pioneering 

work on the issue of Child Rights. In recognition of 

her efforts, she was awarded the Padmashri in 

1998 and the Ramon Magsaysay Award for 

community leadership in 2003. She is the founder 

Secretary Trustee of MV Foundation, a registered 

trust based in Andhra Pradesh.
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The third lecture of the lecture series was presented by 

Professor Mina Swaminathan on 'The Highs and the 

Lows: Challenge of ECE in India' on 12 August 2010 at 

the India International Centre, New Delhi. Professor 

Shyam Menon, Vice Chancellor, Ambedkar University, 

Delhi chaired the session.
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Mina Swaminathan did her MA (Cantab) in 1961in 

Economics from Cambridge University and her MA 

(English) in 1958 from Punjab University, did her BEd 

in 1956 from the Central Institute of Education and 

her BA(Hons) in 1951 from Delhi University. She is 

well known for her advocacy and leadership in the 

field of pre-school education. She is the author of 

several books on the subject of preschool education.

Ms Swaminathan's lecture was based on two video clips. The first clip depicted young 

children going through the grind of early learning by doing activities related to Reading, 

Writing and Arithmetic (3R's), where the expression on the faces of the children clearly 

indicated their discontentment. The second clip showed cheerful children learning while 

playing. The first clip showed the lows and the second clip showed the highs of ECE in 

India. After showing the clips she shared the data related to risks of Early Introduction of 

the three R's and the effects on Young Children on their physical, intellectual and 

personality development.

She shared the Socio-Political divide present in ECE programmes  so that  good quality 

ECE programmes  are only available for the rich in the private sector  while the children of 

parents  belonging to lower economic status have no choice but to  use the public sector 

programmes , which  while  professing   a  developmental approach , get implemented as  

a  welfare measure with minimalist facilities and conditions.
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According to  Ms Swaminathan, the basic elements required to provide quality pre-school 

education include the right curriculum, trained teachers, low teacher pupil ratio, good 

infrastructure and appropriate supervision and monitoring. The goal of good ECE 

programmes, apart from providing support service, should be:

to lay the foundation for a healthy, productive and satisfying life by enabling the 

child to develop his/her maximum  potential.

Preparing the child for entry and success in primary school. 

She pointed out how Language can be both the “cause- and the effect' since in today's 

world it is a symbol of the social divide the so called “educated” are less bi-or multi-

lingual than  the “uneducated”!  She expressed strong reservations regarding how English 

is being taught in early years by untrained/semi-trained teachers, who teach in the reverse 

order by  first making children write then read; followed by speaking and listening! Young 

children can easily pick up language if the natural sequence of listening, speaking, 

reading and writing is followed. She went on to address practical problems associated 

with multi-lingual classrooms and stressed that the initial learning of the child should be in 

the home language, in which the child is familiar.

The fourth lecture on 'The Speaking Camera: 

Conversations on Childhood' was delivered by Professor 

S. Anadalakshmy, former Director of Lady Irwin College, 

Delhi on December 15, 2010. The venue of the lecture 

was India Islamic Cultural Centre, Lodhi Road, New 

Delhi. It was chaired by Professor M. Khalakdina, an 

internationally known Independent Consultant and 

expert in Child Development.
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Professor Anandalakshmy, presently is Advisor to voluntary 

organizations working with children. She is on the Advisory 

Board of Bala Mandir Research Foundation in Chennai, 

Volontariat in Pondicherry, SEWA in Ahmedabad, and the 

Barefoot College (SWRC) in Tilonia, Rajasthan. She 

continues her decade-long association with the site 

Doctors@NDTV.com counseling parents. She is also actively 

involved in designing and editing courses in the areas of 

Early Childhood Education, Disability and Special Needs for 

the Indira Gandhi Open University.
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to lay the foundation for a healthy, productive and satisfying life by enabling the 

child to develop his/her maximum  potential.

Preparing the child for entry and success in primary school. 

She pointed out how Language can be both the “cause- and the effect' since in today's 

world it is a symbol of the social divide the so called “educated” are less bi-or multi-

lingual than  the “uneducated”!  She expressed strong reservations regarding how English 

is being taught in early years by untrained/semi-trained teachers, who teach in the reverse 

order by  first making children write then read; followed by speaking and listening! Young 

children can easily pick up language if the natural sequence of listening, speaking, 

reading and writing is followed. She went on to address practical problems associated 

with multi-lingual classrooms and stressed that the initial learning of the child should be in 

the home language, in which the child is familiar.

The fourth lecture on 'The Speaking Camera: 

Conversations on Childhood' was delivered by Professor 

S. Anadalakshmy, former Director of Lady Irwin College, 

Delhi on December 15, 2010. The venue of the lecture 

was India Islamic Cultural Centre, Lodhi Road, New 

Delhi. It was chaired by Professor M. Khalakdina, an 

internationally known Independent Consultant and 

expert in Child Development.
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Professor Anandalakshmy, presently is Advisor to voluntary 

organizations working with children. She is on the Advisory 

Board of Bala Mandir Research Foundation in Chennai, 

Volontariat in Pondicherry, SEWA in Ahmedabad, and the 

Barefoot College (SWRC) in Tilonia, Rajasthan. She 

continues her decade-long association with the site 

Doctors@NDTV.com counseling parents. She is also actively 

involved in designing and editing courses in the areas of 

Early Childhood Education, Disability and Special Needs for 

the Indira Gandhi Open University.
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This consultation was organized in collaboration 

with CHETNA, Ahmedabad on 23 November 

2010. CECED provided technical support for 

this consultation which was funded and 

coordinated by CHETNA.

 The participants for the consultation included representatives of several national and 

international NGOs and students of Lady Irwin College. CECED team members made 

key presentations and contributed to the preparation of the report. The major 

recommendations included the need to advocate at all levels for an integrated approach 

to ECED, the need for coordination, convergence and partnerships across sectors and 

the importance of addressing the distinct priorities of each sub stage of child 

development and advocating with a single voice!    

Let Your Camera Speak – a Photo Competition 

A photo competition was organized titled 'Let your Camera speak' for staff and students 

of AUD in November – December 2010. Entries were invited of photos which capture 

diverse emotions and contexts of children below eight years of age in Indian settings. 

The objective was to sensitize the staff and students regarding the needs and 

characteristics of the young child through an engaging activity.  About 50 entries were 

received which will be judged by a jury consisting of Professor S. Anadalakshmy, 

Professor Vijaya Varma and Professor Adarsh Sharma on 15 December 2010. Prizes and 

certificates of participation will be awarded.
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Professor Anandalakshmy initiated the lecture by introducing 

'camera'; she said that it is the third eye; it captures a split 

second of reality of the present and helps us to see what we 

look at. The lecture was delivered in an extremely interactive 

mode, using a set of photographs taken by her over a 

period of time of children in different settings as the stimuli 

for discussion.  Professor Anandalakshmy stressed on taking 

photographs in natural settings so as to capture 

spontaneous expressions and emotions of children.  She 

discouraged posed photographs as according to her they 

lack a soul. Through this mode, using the context of each 

photograph as the basis, she initiated a very interesting and 

thought provoking discussion on very sensitive themes 

related to children such as gender sensitization and 

stereotypes, over protection of children among the middle 

class and the resulting unexplored and untapped potential; 

helping children negotiate experiences like illness and death 

and the need to provide children a safe and secure 

environment to explore and grow.  The session elicited 

active participation from the audience in the course of the 

discussion.
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Sl. 
No.

Project/Scheme 
Name

Supported/Funded 
by

Amount 
received Rs.

Amount 
spent Rs.

Balance 
Rs.

Remarks

1 2 3 4 5 6 7

1. Situation Analysis of 
ECCE initiatives in 
Nizamuddin Basti

Aga Khan 
Foundation

4,84,105 4,84,105 Nil Accounts finalized 
with Aga Khan 
Foundation 

(Project Cost)
Rs. 4,67,500 +
Rs. 30,000 
(contingency)

Total Rs. 4,97,500

2. Review of 
Provisions for 
Preparation/Teacher 
Education Personnel 
for ECCE

(A) NCTE
(Project cost Rs. 
4.20 Lac)

(A) AUD
(Project cost Rs. 
6.80 Lac)

3,15,000 3,15,000 - Last installment of         
Rs.1,05,000/- shall 
be received on 
submission of final 
report 

Project 
under 
progress

3. Exploring impact of 
early learning, 
socialization, and 
school readiness 
experiences in pre-
school settings on 
educational and 
behavioral outcome 
along the primary 
stage

UNESCO
(Project Cost $ 
20,000)

5,34,600
($ 12,000)

5,34,600
($ 12,000)

Project 
under 
progress

Break up of
$ 20,000
Ist Installment
$ 12,000
2nd Installment
$ 7,000
3rd & Final 
Installment
 $ 1,000

4. Early childhood 
Component – 
“Linked for Learning”

CARE (INDIA)
(Project Cost Rs, 
12,77,760)

Total

 6,38,880

(TDS) 63,888

5,74,992

Project 
under 
progress

Breakup of 
Rs.12,77,760/-
1st Installment 
Rs.6,38,880/-
2nd Installment 
Rs.3,83,328/-
3rd & Final 
Installment    
Rs.2,55,552/-

C  E  C  E   De n t r e f o r a r l y h i l d h o o d d u c a t i o n a n d e v e l o p m e n t
P I E Sr o j e c t - w i s e  n c o m e x p e n d i t u r e t a t e m e n t

U n i v e r s i t y , D e l h i
A m b e d k a r

27CECED

Q
P
C B

P L S

UAL I T Y
RO MO T I O N,
A PA CI T Y UI L DI NG

AND
O L I CY EVEL UP P O RT

Although some initial consultation was initiated for preparation of a Professional 

Development programme in ECE, for which there is a strong demand, not much progress 

could be made. It is hoped that this will be one of the focal areas for the coming year. In 

addition to the above activities, efforts were made to promote quality through involvement 

with policy level initiatives of the government and through providing technical support. A 

few of these activities include the following:

Professor  Venita  Kaul, Director, CECED has been   nominated as a Member of the 

Working Group constituted by MWCD for preparation of an Approach Paper and Policy in 

ECCE  and had been actively contributing to this process.. 

In addition, Professor Kaul & Professor Adarsh Sharma have been providing technical 

support to the Ministry of Women and Child Development (MWCD) in its other activities 

related to Early Childhood Education. 

Professor Kaul is a member of the National Advisory Committee set up by the Ministry of 

Human Resource Development (MHRD) to monitor the implementation of the Right to 

Education Act and Mid Day Meal Programme. She is also a member of MHRD's Research 

Committee in which she is actively involved.

Professor Adarsh Sharma is a Member of the Executive of the Asian Region Network for 

Early Childhood (ARNEC) and is contributing through it to promotion of Early Childhood 

Education in India and in the South Asia Pacific region. 
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Glimpses of Photo competition   
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organized by CECED for AUD's 

students and faculty
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