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School of Education Studies
Ambedkar University Delhi
Board of Studies Meeting
March 3, 2017, Faculty Lounge, 10:30 am
M.A. Education and M.A. Education (Early Childhood Care and Education)
Present:
Dr. Asha Singh, Lady Irwin College, Delhi University
Prof. Asmita Kabra, School of Human Ecology, AUD
Dr. Jayshree Mathur, Formerly at Central Institute of Education, University of Delhi
Ms. Manasi Thapliyal, Assistant Professor, School of Education Studies, AUD
Prof. Rachana Johri, School of Human Studies, AUD
Prof. Rama Mathew, Formerly at Central Institute of Education, University of Delhi (via Skype)
Dr. Shubhra Nagalia, Assistant Professor, School of Human Studies, AUD
Prof. Shyam Menon, Dean, School of Education Studies, AUD
Dr. Sunita Singh, Associate Professor, Centre for Early Childhood Education and Development,
AUD
Unable to Attend:
Prof. Avijit Pathak, Professor, Jawaharlal Nehru University
Prof. Vimala Ramachandran, Formerly at National University of Educational Planning and
Administration (sent comments via email)
Agenda
1. Approval of 2 electives for the MA Education Programmes:
a. Understanding Disability Through Cinema Representations (previously
“Understanding Disability Through Media Representations”
b. Digital Storytelling – Practices, Potential and Limits to Communication.
(previously “Digital Storytelling from the Field”)
2. Discontinuation of the PG Diploma (Early Childhood Care and Education) Programme
3. Increase student intake in the two MA Education Programmes from 30 to 40.
Minutes
All Agenda items were approved by the Board of Studies Members. The documents presented in
the Annexure incorporate the changes suggested by BOS members. The discussion and
suggested changes are presented as follows:
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Agenda 1: Approval of 2 electives for the MA Education Programmes:
 SES offers courses on “Language Development and Early Literacy”, “Literature and the
Young Child” and “Inclusion of Students with Special Needs”. As a result, several
students have been interested in these areas and many opted for related topics for their
MA dissertations. Some students expressed an interest in opting for two third year
Undergraduate courses (“Understanding Disability Through Media Representations” and
“Digital Storytelling from the Field”).
 Given the relevance and overlaps with the mandate of SES programmes and student
research interests, the programme committees decided that these courses could be taken
as electives by MA Education students.
 However, the Programme Coordinators were later informed that Master’s students cannot
take undergraduate courses.
 In a meeting held between Dean SES, Dean SS, Dean, AES and the two MA Programme
coordinators, the following decisions were made:
 An Undergraduate course cannot be offered at the Masters level because of issues
related to the rigour of an undergraduate course for a Masters level programme,
reflection of an UG course in a Masters transcript and so on.
 The suggestion was made to revise the courses for content and assessment and
present to the SES Board of Studies for approval as an Education elective course.
 The students currently registered in the undergraduate courses will be reregistered in the Masters elective because the revised course will also have new
codes assigned to them.
 The courses were revised by the respective course coordinators in terms of their reading
requirement /assessments to maintain parity with MA level courses. Instructors also
offered to take extra classes if necessary.
a. Understanding Disability Through Cinema Representations
Presented by Anita Ghai
 The BOS members proposed that the title of the course be changed to “Understanding
Disability Through Cinema Representations” in place of “Understanding Disability
Through Media Representations” since the course primarily focuses on disability in
cinematic representations
 The MA students in the course are assigned additional readings, a different assessment
and some extra classes might be taken if necessary
 The course could address some disciplinary perspectives regarding disability and then
problematize the same
 Intersectionality could be flagged as an issue in the course.
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 Additional films that could be a part of the course are: “A Beautiful Mind,” “As Good as
it Gets,” “The Boy Interrupted.” These films have been shown in the past and generally
the films selection changes depending upon the interest of the class and students
 An assignment for MA Education (ECCE) students could be developed that relates to
creating Guidelines for working with young children with disabilities
b. Digital Storytelling – Practices, Potential and Limits to Communication
Presented by Surajit Sarkar
 The course should reflect the digital elements and the theoretical complications
 It would be helpful to problematize the phenomenon of digitization because we have just
jumped with both feet into the digital world—examining the dystopias and utopias of
digitization.
 The learning outcomes for the MA students could be explicated in the syllabus. The MA
students have additional readings and their assignment/s will be qualitatively different
from the BA students and will be graded differently. Students will need to bring in
references and annotate the text for the assignment.
 The idea of developing the narratives is to look whether one is able communicate what
was intended. Feedback on the story is a central part of the course.
 The title of the course could be thought of in another way—so that it reflects the content
of the course. The kind of storytelling conceptualized in the course is different and some
foregrounding might help

Agenda 2: Discontinuation of the PG Diploma (Early Childhood Care and Education)
Programme
- Given the low student numbers in the programme, the School is unable to offer any
specialized courses/workshops that were conceptualized when the programme began in
2014.
- While SES will not advertize the PG Diploma in ECCE as an independent programme—
the provision for an exit option after one year for students who wish to opt out of the
programme will remain.
- SES will not admit students in the PG Diploma in ECCE programme in Monsoon 2017—
only in MA Education (ECCE) in addition to the existing MA Education programme.
Agenda 3: Increase student intake in the two MA Education Programmes from 30 to 40.
- The increase in student intake would be in parity with the intake across other Schools in
AUD.
- This would also help in retaining more students; often when students are not selected in
the first list, they choose other institutions.
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- While with 30 intake faculty could closely mentor students—with more students and
larger class sizes we could explore possibilities of offering tutorial support where needed.
- Faculty could offer more elective courses.
Discussion on Programmatic Issues:
During the discussion in the agenda items presented above, several programmatic issues were
raised for the programmes to consider:
- Levels of course:
o If there are several courses offered related to an area of study, they could be
identified by “levels”. Masters students may need to take a Level 1 course even if
it offered in SUS.
- Choice of Electives:
o All courses should not be open to all students as electives.
o Cross-listing of courses needs to be done thoughtfully.
o The nature of the course might change upon the background of the students, for
example, the transaction of a course on “History of Psychology” might be
different if there are History majors in the course.
- Electives for SES:
o There should be forum for “scaffolding” from within SES if students take courses
from outside.
o The programme could provide an anchor in the form of
mentoring/counseling/weekly seminars and so on.
o Keeping the programme objectives in mind, the School needs to identify relevant
elective courses offered outside SES.
o A meeting with the programme coordinators/course teams from outside SES
before the beginning of the semester could facilitate others schools to understand
the needs of SES students.
Minutes Submitted by

(Sunita Singh, BOS Convenor SES)

Dean, SES
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Annexure A
Ambedkar University, Delhi
Proposal for Launch of a Course
(To be approved by the Board of Studies and the Academic Council)
School/Centre proposing the
course
Programme(s)
Course title
Course code
Credits
Course type
(core/compulsory/optional/any
other – please specify)
Level (Predoctoral/MA/PG
Diploma/Certificate/UG)
Course coordinator and team

School of Education Studies
MA Education; MA Education (Early Childhood Care and
Education)
Understanding Disability Through Cinema
4
Optional

MA
Anita Ghai and Sandeep Singh

1.

Does the course connect to, build on or overlap with any other courses offered in AUD?
Yes. The School of Education Studies already offers a course entitled ‘Inclusion of
Students with Special Needs’. This course will provide a deeper and more nuanced
understanding to students who have already taken that course. The course will also be of
interest to students of sociology, literature, clinical and counseling psychology, gender
studies and education amongst others. As a special interest course, the primary mode of
learning would be through discussions based on the in-class viewing of films. However,
the course will require reading some texts to introduce the debates on the understanding
of disability representation, reality and theory.

2.

Specific requirements on the part of students who can be admitted to this course:
(Pre requisites; prior knowledge level; any others – please specify) None

3. No. of students to be admitted (with justification if lower than usual cohort size is
proposed): 42
4. Course scheduling: (summer/winter course; semester-long course; half-semester course;
workshop mode; seminar mode; any other – please specify) Semester-long course
5. Proposed date of launch: Winter 2017
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6. How does the course link with the vision of AUD and the specific programme(s) where it
is being offered? The university aspires to promote equity and social justice and is the
only institution in the region that focuses exclusively on the humanities and the social
sciences. Individuals with disabilities and their families have been marginalized in most
societies for several centuries. Educators have a critical role in creating spaces which
engage students in critical dialogues related to individuals with disabilities, their rights,
existing research, and current efforts to understand the lived reality of individuals with
disability.
7. Course Details:
a. Summary:
From Dosti and Rainman to Black, Million Dollar Baby, Iqbal and Guzarish, disability has
been a significant part of both Bollywood and Hollywood narratives. Media, and cinema
specifically, have made disability hyper-visible. Media is keen to acquire a socially
responsible front. It relies on evoking emotional reactions such as pity, horror, or a sense of
tragedy. All that is needed is a fleeting moment of a “crippled” beggar shown extending
his/her begging bowl into the window of a car or a good-hearted protagonist shown helping a
visually-impaired person cross the busy city road and receive heartfelt blessings for it. The
“images" of disability represented by the media are deep-rooted in culture and reflective of
the way in which society understands disability. In fact, society in India and elsewhere has
become somewhat dependent on cinematic representations to inform them about the disabled.
However, the representations rarely reflect reality. Disabled people seem sometimes to be
just like us with no special needs and at others so different that they are best forgotten. The
disabled individual is effectively transformed into an object of cultural appeal, a fragment of
humanity and an object of negativity and mockery, placing us similarly outside disability.
The course will bring us closer to the lived reality of people with disabilities. An attempt is
also made to help students understand the heterogeneity of disability.
b. Objectives
In this course, we will study the representation of disabled lives in popular media
particularly cinema to:
i.
relate to the experiential worlds of people with a range of disabilities,
ii.
critically evaluate the stereotypes in these representations in cinema, and
iii. think about issues and themes critical to disability studies through films.
The engagement with the media and the personal responses evoked to these
representations and the reading of a few key texts will provide students with the insights
required to rethink disability.
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c. Overall structure:
a. Contents (brief note on each module; indicative reading list with core and
supplementary readings)

UNIT 1:INTRODUCTION
The initial interaction will introduce the postgraduates of education to understand the
discourse of Disability Studies. It will be taught through cinema. Disability has been visible in
cinema but has not been registered as human predicament in education. An attempt shall be
made to study the portrayal of characters with disabilities, the importance of contexts in the
construction of disability, disability and relationships, concerns of embodiment and several other
issues arising out of the intersection of Disability Studies and Cinema. Moreover, an attempt
shall be made to analyse how films that do not explicitly deal with disability can be read through
a “disability” lens. It is envisioned that this approach shall enrich Disability Studies by
contributing to a more nuanced understanding of the meaning and construction of disability.
Core Readings
Ghai, A. (2001). ‘Marginalization and disability: Experiences from the third world’. In Priestley,
M. (ed.) Disability and the Life Course: Global Perspectives. Cambridge, UK:
Cambridge University Press. pp. 26 – 37.
Norden, M. F. (1994). Chapter 1: Politics, Movies, and Physical Disability. The Cinema of
Isolation: A History of Physical Disability in the Movies. New Jersey: Rutgers University
Press. pp. 1 – 13.

UNIT 2: CHILDHOOD AND DISABILITY IN INDIA
This module explores various aspects of the lived realities of children with disabilities in India.
The themes covered include identity, self-concept and disability, children with disabilities and
their families, education and health of children with disabilities, representations of children with
disabilities in literature and films and others. The aims of the module are to study how disability
features in childhood studies and explores the intersection of class, caste and gender along with
disability in affecting childhood.
Core Reading/s
Dalal, A. and Pande, N. (1999). ‘Cultural Beliefs and Family Care of the Children with
Disability’. Psychology and Developing Societies, 11(1).pp. 55 – 75.
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Haller, B. (1995). Rethinking models of media representations of disability. Disability
Studies Quarterly, 15(2). pp. 26 – 30.
Films
Dosti (1964)
My Left Foot (1989)
Supplementary Reading/s
Goffman, E. (2009).Stigma: Notes on the management of spoiled identity. New York: Simon and
Schuster.
UNIT 3: FAMILY
The family is the primary institution of care and support for people with disabilities in India. One
of the major issues that a study of the family reveals is an understanding of the ethics of care
from the perspective of the receiver of care and their rights. It also opens avenues to discuss
community and institutionalized care versus the family as the site of care. Disability raises
questions about the meaning and purpose of parenthood, the construction of motherhood in the
context of disability, the status of people with disabilities within their families, the role of the
extended family, the ethics of care and rights to parenthood and family of people with
disabilities.
Core Readings
Ghai, A. (2002). ‘Disabled women: An excluded agenda of Indian feminism’. Hypatia, 17(3).pp.
49 – 66.
Gupta, A., and Singal, N. (2004). ‘Positive perceptions in parents of children with disabilities’.
Asia Pacific Disability Rehabilitation Journal, 15(1).pp. 22 – 35.
Hussain, Y., Atkin, K., & Ahman, W. (2002). South Asian disabled young people and their
families. Bristol, UK: Policy Press, Joseph Rowntree Association.
Mehrotra, N. (2004).‘Women, disability and social support in rural Haryana’.Economic and
Political Weekly, 39(52).pp. 5640 – 5644.

Films
Koshish(1972)
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Anjali (1990)
Iqbal (2005)
Rainman (1988)
Monica and David (2009)
UNIT 4: EDUCATION
The education of children with disabilities is a major objective of the goal of “Education for
All.” The module shall explore seminal debates about special education versus inclusive
education and the shifts in these debates in response to changing models of disability as well as
disability in higher education in India. Issues of access and equity, teacher training, curriculum
development, pedagogical approaches, assessments and a universal design of learning shall be
some of the major issues explored in this module. Social and cultural studies in education shall
also be a part of the module.
Core Reading/s
Bhattacharya, T. (2010) ‘Re-examining Issues of Inclusion inEducation’, Economic andPolitical
Weekly.14(16).pp.18–25.
Ghai, A. (2006). ‘Education in a Globalising Era: Implications for Disabled Girls’.Social
Change, 36(3).pp. 161 – 76.
Ghai, A. (2015). ‘Chapter 4: At the Periphery: Marginalized Disabled Lives’. In Rethinking
Disability in India.New Delhi: Routledge. pp. 101 – 165.
Linton, S. (1998). Claiming Disability: Knowledge and Identity. New York: NYU Press.
Rao, S. (2001). ‘A little inconvenience: Perspectives of Bengali families of children with
disabilities on labelling and inclusion. Disability & Society.16(4).pp. 531–48.
Wolbring G and Ghai Anita (2015) Interrogating the impact of scientific and technological
development on disabled children in India and beyond. Disability and the Global South
2(2).pp. 667 – 85. Accessed from
https://disabilityglobalsouth.files.wordpress.com/2012/06/dgs-02-02-07.pdf. Last
accessed on 16th March 2017.
(References can be made to the annotated bibliography on ‘Inclusive Education versus Special
Education’ by AUD.)
Films
Shwaas (2004)
11

https://www.youtube.com/watch?v=ID2NY9icy5w
Black (2005)
TarreZamin Par (2007)
Supplementary Readings

UNIT 5: MARRIAGE, INTIMACY AND SEXUALITY
This module explores the construction of sexuality in the context of people with disabilities in
India as well as relations of intimacy and the institution of marriage within the context of
disability. An attempt is made to study how ability intersects with normative heterosexuality to
restrict the possibilities of constructing sexual identities of people with disabilities and the ways
in which people with disabilities adapt to or subvert dominant discourses of sexuality. An
attempt shall be made to analyse and critique marriage through the lens of disability and the
meanings and role of intimacy. The main concerns of the module shall include the development
of sexual identities in the context of disability, the nature of romantic and sexual relationships of
people with disabilities, the manner in which the sexual rights of people with disabilities are
undermined, the forced desexualisation of people with disabilities and the intersection of gender
and sexuality in the context of disability.
Core Readings
Addlakha, R. (2007). 'How Young People with Disabilities Conceptualise the Body, Sex and
Marriage in Urban India: Four case studies.' Sexuality and disability 25(3). pp. 100 --113.
Ghai, A. (2015). ‘Chapter 4: At the Periphery: Marginalized Disabled Lives’. In Rethinking
Disability in India.New Delhi: Routledge. pp. 101 – 165.
Tarshi. (2010). Sexuality and disability in the Indian context.Working paper. Retrieved from
http://www.tarshi.net/downloads/Sexuality_and_Disability_in_the_Indian_Context.pdfLa
st accessed on March 16th 2017.
Vaidya, S. (2015).Sex and sexuality.The Tribune. Retrieved from:
http://www.tribuneindia.com/news/spectrum/society/sex-and-sexuality/80439.htmlLast
accessed on March 16th 2017.
Films/Videos
Malik, R. (2014). Sexuality and disability in India.Retrieved from
https://www.youtube.com/watch?v=6Qk95L0AkPI
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Sparsh (1980)
Children of a Lesser God (1986)
Sixth Happiness (1997)
Maragrita with a Straw (2014)
UNIT 6: DEBATES ON EUTHANASIA
This module shall explore the legal and cultural debates on euthanasia in India as well as
transnationally. Studies on euthanasia open up debates about the notion of a life that is
considered worth living and the manner in which this notion is defined by discourses from
various fields including medicine, culture, law, politics, economics and others. This module also
aims to examine how a study of euthanasia enables an understanding of how human vulnerability
and dependence are pathologized in contemporary society and in doing so, draws parallels
between ageing, disability, illness and other conditions that violate the norm of the able body and
hence undermine the right to life for people affected by these conditions.
Core Reading/s
Ghai, A. (2015). Chapter 5: Mystifying Realities: Right to Life. In Rethinking Disability in
India.New Delhi: Routledge. pp. 166 – 200.
Singh, K., andGan, G. L. (1996). An Asian perspective on euthanasia.The Australian Quarterly,
68(3).pp. 36 – 47.
Films
Guzaarish(2010)
Million Dollar Baby (2004)

d. Pedagogy:
a. Instructional design: Films will beused to engage students in a discourse on
disability
b. Special needs (facilities, requirements in terms of software, studio, lab, clinic,
library, classroom/others instructional space; any other – please specify)
c. Expertise in AUD faculty or outside: AUD Faculty
d. Linkages with external agencies (e.g., with field-based organizations, hospital;
any others). NA
e. Assessment structure (modes and frequency of assessments)
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Assignment
In class examination/oral
examination
Home assignment
Presentation

Weightage
30%
30%
40%

Signature of Course Coordinator(s)
Note:
1. Modifications on the basis of deliberations in the Board of Studies may be incorporated
and the revised proposal should be submitted to the Academic Council.
2. Courses which are meant to be part of more than one programme, and are to be shared
across schools, may need to be taken through the Boards of Studies of the respective
schools.
3. In certain special cases, where a course does not belong to any particular school, the
proposal may be submitted directly to the Academic Council.

Recommendation of the School of Studies:
The proposal was discussed by the Board of Studies in its ………………………meeting held
on…………………………and has been approved in the present form.

Signature of the Dean of the School
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Annexure B
Ambedkar University Delhi
Proposal for Launch of a Course
(To be approved by the Board of Studies and the Academic Council)
School/Centre proposing
the course
Programme(s)
Course title
Course code
Credits
Course type
(core/compulsory/optional/
any other – please specify)
Level (Predoctoral/MA/PG
Diploma/Certificate/UG)
Course coordinator

School of Education Studies (SES)
M.A. (Education) and M.A. (Early Childhood Care and
Education)
Digital Storytelling – Practices, Potential and Limits to
Communication
4
Optional (Elective)

MA
The course on “Digital Storytelling from the Field” has been approved by SUS
Board of Studies as Final Semester Elective

Surajit Sarkar

1. Does the course connect to, build on or overlap with any other courses offered in
AUD?
Drawing upon Visual Anthropology and bringing oral, non-codified knowledge and
experience into the academic framework is part of the Centre for Community
knowledge’s (CCK) mandate. The scope of this course can be widened by making it
interdisciplinary. The course caters to a wide range of readings, and explores different
genres and schools of thought and lends itself to speak to different disciplinary domains.
The course builds upon the increasing use of digital methods of research and availability
of pre-existing digital AV information available to researchers – from images and text to
video and audio recordings. This course offered as part of SES electives basket would
provide an opportunity to students of Education to envision alternative and innovative
routes to approaching research in classrooms/education.
The course attempts to create a space for collaboration between SES and CCK, drawing
on the expertise available in CCK, its various programmes and outside.
The course will enable students to recognise the importance of the audio-visual
production process as an ethnographic research tool. They will learn theory and skills in
recording, translating and transcribing audio visuals, besides being made aware of
subtexts and power-play in the visual image.
2. Specific requirements on the part of students who can be admitted to this course:
(Pre requisites; prior knowledge level; any others – please specify).
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Students need to be familiar with Multimedia computer use.
Knowledge of graphics (e.g., Photoshop), audio editing or video editing (e.g,. Windows
moviemaker) programs desirable.
No prior filmmaking expertise will be assumed and participants will be instructed in the
basic techniques of filming, sound-recording and editing.
3. No. of students to be admitted (with justification if lower than usual cohort size is
proposed): 42
4. Course scheduling: (summer/winter course; semester-long course; half-semester
course; workshop mode; seminar mode; any other – please specify): Semester-longcourse. Semester-long.
5. Proposed date of launch:
2017 (approved SUS course with approval for teaching it at both BA and MA level is
already being taught since 2012)
6. How does the course link with the vision of AUD and the specific programme(s)
where it is being offered?
The course draws upon the discipline of Visual Anthropology and attempts to bring Oral,
Non-Codified knowledge and experience into the academic frameworks and university
discourse. It is part of the AUD vision with which a centre like CCK has evolved in the
University.
The course builds upon the increasing use of digital methods of research and availability
of pre-existing digital AV information available to researchers – from images and text to
video and audio recordings. This course offered as part of SES electives basket would
provide an opportunity to students of Education to envision alternative and innovative
routes to approaching research in classrooms/education.
7. Course details
a. Summary:
Every day, all around us, multimedia technology combines recorded images, sounds, and
movement to bring the word-of-mouth to life. The Digital Storytelling – practices,
potential and limits to communication course will teach this by being part storytelling
workshop, part technology training, and an introduction to social science research
This course will introduce students to (a) an overview of the possibilities and challenges
offered by digital communication, and (b) introduce them to ways of working with digital
video as a research tool. The open-ended, content-led approach to documentation, where
filming forms part of the research process rather than taking place at the end of a research
period, makes it different from standard documentary practice. The course will explore the
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use of observational/ ethnographic camera images, and associated editing techniques to
facilitate another way of knowing.
Course work will be a mix of classroom sessions, and through field projects that take up case
studies. Students will use digital images and video to explore a research topic, and produce
edited video compilations to communicate understandings of that topic that have emerged
through the filming and editing process. Students presentation of their work-in-progress, will
allow them to reflect critically upon the images they have created and edited and to
appreciate the developmental nature of the learning process.
In the process, students will learn hands-on about the human and social landscape which
forms the terrain for social science research. The course will help students to learn to listen,
record and tell stories from memories and recollections of personal experience and shared
life histories.
b. Objectives:
 To provide an overview of digital communication in the contemporary world. The
course will look at diverse sites and sources, and increase awareness of the
technological questions, societal locations and the digital divide to indicate the
dystopias and utopias of digitisation.
 To develop digital storytelling and narrative making skills, both self generated and
based on listening to others. This includes researching for the story; scripting the
content; field recording and interviewing – audio and video; collecting visual content
photo, video, other images; and combining audio and visual strands in editing the
final story.
 To develop communication skills with the subject. Important aspects of interviewing
and audio recording.
 To prepare students with skills for handling equipment to carry out digital AV
recording, editing and dissemination, both on-line and off-line.
c.

Overall structure: The course is organized in four modules:

Module 1: Storytelling and Communication – Born Digital, and pre-Digital (analog).
Module 2: Digital techniques, practices and audiovisual equipment.
Module 3: Using memory and experience – from Digital archives to Social Media Histories of everyday lives, livelihoods and as sources of intangible knowledge. Aspects
of Orality – from ethnography, literature and films.
Module 4: The Social in Storytelling. Developing Oral Narratives – methodologies and
interpersonal processes. Co-authorship and building contributions. Ethics – privacy,
consent and copyright.
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d.

Contents (brief note on each module; indicative reading list with core and
supplementary readings)
The course plan and transaction requires a movement across modules in a non-linear and
iterative manner. Therefore a week-wise plan with a description of the content/module is
indicated. The readings being used for the different modules are indicated towards the end.
Week
Week 1

Modules Content
Module 1 An introduction to storytelling. Marking out the steps in digital story
Class telling. Storytelling and communication.
Theory 01
Identifying and using storytelling skills. Developing a narrative on
paper in visual frames (Storyboarding).
Module 1

Introduction to Digital recording and editing. Creating two kinds of
digital outputs – video with sound or audio with photo slide show.

Class Theory 02 Use and limitations of inexpensive recording equipment – video
cameras, audio recorders, digital still cameras. Discussion on Technical
aspects of using a video camera and sound- recording with one
microphone.
Promise and problems of digital media.
Week 2

Module 2 a) Sources of knowledge – codified and un-codified. Life histories and
Classsources of interdisciplinary knowledge.
Theory 03
b) What makes Orality important in the search for knowledge.\? Value
of oral narratives – Memory and lived experience.
Module 2 c) "Sharing stories": The use of oral techniques and fieldwork to
Classunravel the experiential aspects of recollection. What makes for
Theory 04 complete, holistic storytelling from the field?
d) How does your subject perceive you? Building rapport and
interviewing skills. Methodologies in oral recording – communities,
subjects and the interviewer. The myth of the ‘neutral’ interviewer –
dispassionate interviewer.

Week 3

Module 3 Storytelling from an in-campus narrative, with the campus and classClass room as location and subject.
Project 01
Shooting and editing two interviews, showing their setting,
A
surroundings and highlighting a common theme. Recognising the
difference between raw footage and final film, and making an edit that
is aware of this.
Sequence of actions from preliminary research, interviews, associated
images, identifying core details of story, creating succinct narrative to
18

tell the story without missing main points.

Week 4

Module 3
Class Project 1
B
Class Project 1
C

Mid period review and problem solving session.

Project will be presented to and reviewed by the entire class and
teacher. Was the story telling objective met?

Module 1 a. Ways of seeing, perceiving and telling –Listening to People Speak:
Class –
The role played by recording and video-taping as means to evoke
Theory 05 empathy, interpretation and intersubjectivity.
b. Approaching the subject – methodologies. Comparing approaches –
one-to-one individual, group discussions, replaying to subject for
feedback.
Week 5

Module 4 Orality, ethnography and literature – stories that draw on oral traditions
Classand verbal narratives from India and the world. Some extracts from
Theory 06 literature.
Oral history as people’s lived history. Life histories as sources of
intangible knowledge and praxis. Different ways orality can be
understood – as supportive, or as a threat.
Module 4 Experiences of using oral narratives in academic and non-academic
Classwork. This will be done by invited speakers both two classes (Theory 6
Theory 07 & 7). Speakers could be – historians, ecologists, folklorist, activist,
health researcher, novelist/biographer, film maker.
The speaker will describe process used, the challenges, pitfalls, failures
and highs. They will also explain how oral narratives are powerful for
their work.

Week 6

Module 1 This week is a combination of film screening and discussion. The two
Classfilms that will be shown in class are (a) Men who hunted heads , and
Theory 08 (b) AyodhyaGatha. Between the two, students will discover how use of
oral narratives can be both democratic and empowering, or contribute
to stereotyping and hegemonic frames.
Module 1 Discussion continues. Some Do’s and Don’ts, 3 aspects of recording
Classorality – cataclysmic or life shaking event; everyday life ; recollection
Theory 09 and memory. Orality and speaking memories in and outside literature.

Week 7

Module 2
Class
project02A

Stories from home and family. The outcomes should have images of the
neighbourhood, home and subjects surroundings. The use of family
album and other historical images and sounds connected to the subject,
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besides talking heads.

Week 8

Class
project02B
Class
project02C
Module 2
ClassTheory 10

Mid period review and problem solving session.

Final review by peers in class and teacher, and submission of narrative
report.
Decoding and watching a film for cultural information. What can we
learn about culture from a film. Demonstration clips will be used from
fiction and documentary film.
Representing / misrepresenting peoples perspectives. Difference
between researchers and journalist perspectives. Ethics, privacy and
copyright. Ethics of recording, informed consent and emancipatory
research agendas.

Week 9

Module 3 Visual methods in social science research design. Drawing on
Classdocumentary processes from photography and film/video, issues of
Theory 11 personal and procedural reflexivity and acknowledging diverse ways of
recording, viewing, and analysing.
Ethnographic interviewing as part of research process. Memory triggers
- Recording the disappearing, by creating a context for conversation.
Module 3 Making subjects into contributors– co-authorship.
ClassTheory 12 Provoking discussion and spreading word/ building community
contribution. Arts based and Creative Visual Research – innovative and
imaginative visual research methods that emphasise respondents'
ownership and agency through the act of creation.
Comparing ways of dissemination, and widening the local reach of the
collection. Publishing online. Blogging and social media in research.
Digital storytelling, online curation, photo essays and photo blogs.

Week
10

Module 4 Uses and importance of Digital Return (Repatriation). Sharing of
ClassOutputs. Does including oral community knowledge in wider discourse
Theory 13 aid empowerment.
Archiving and tagging/ transcribing. Annotating the interview –
contextualizing and dating. Translation and transcription. Issues in
creating a Digital Archive.
Creating digital collections of value and meaning. Metadata and its
importance in organising a digital collection. Keeping, preserving and
disseminating oral data and knowledge.
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Readings
Modules
Module 1
Module 1
Module 1
Module 1
Module 1
Module I & 3
Module 2
Module 3
Module 3
Module 3
Module 3
Module 3
Module 3&4
Module 3&4
Module 3&4
Module 3&4

Module 3&4
Module 4
Module 4

Readings
Dalrymple, William. Nine Lives: In Search of the Sacred and Modern India.
Bloomsbury, 2009.
Lanning, Greg; Television History Workshop, Project No 1: The Brixton
Tapes, History Workshop, No. 12 Pg 183-88; 1981 (as pdf)
McDougall, D. Transcultural Cinema, Princeton University Press, 1998
Panos Institute ; Giving voice: Implementing oral testimony projects, Panos,
London, 2003 (as pdf)
Sontag, Susan .On photography. Penguin: Harmondsworth 1977.
Pinney, C. and Peterson N. (eds). 2003. Photography’s other histories.
Durham: Duke University Press.
Banks, M. ,Visual Methods in Social Research. London: Sage. 2001
Ghosh, Amitav, In an Antique Land: History in the guise of a traveller's tale.
Vintage Books, 1994.
Grimshaw, A. The Ethnographer's Eye: Ways of Seeing in Modern
Anthropology, Cambridge University Press, 2001.
Ledwith, Margaret, and Jane Springett. Participatory Practice: Community
Based Action for Transformatory Change. Bristol: Polity Press, 2010.
Thompson, Paul: The Voice of the Past, 3rd edn, OUP , 2000
Portelli, Alessandria. The Death of Luigi Trastulli and other stories: Form
and Meaning in Oral History. State University of New York Press, 1991.
Clifford, James. The Predicament of Culture: 20 Century Ethnography,
Literature and Art, Harvard University Press, 1988.
Geertz, Clifford. Local Knowledge: Further Essays on Interpretative
Anthropology. New York: Basic Books, 1983.
Geertz, Clifford, “Deep Play: Notes on the Ballinese Cockfight." The
Interpretation of Cultures, Selected Essays. New York: Basic Books, 1973.
Mukherjee, Suroopa. Surviving Bhopal: Dancing Bodies, Written Texts, Oral
Testimonials of Women in the Wake of an Industrial Disaster, Palgrave
Studies In Oral History. N York: Palgrave Macmillan, 2010.
Clifford, James, and George Marcus. Writing Cultures: The Poetics and
Politics of Ethnography. Berkeley: University of California Press, 1986.
Ruby, Jay : Being an Anthropologist without doing Anthropology. . . with
Pictures, PIEF Newsletter; 1973 (paper as pdf)
Seale, Clive. Social Research Methods: A Reader. London: Routledge, 2004.
Web resources
http://www.oraltradition.org/ - Center for studies in Oral tradition
http://societyforvisualanthropology.org/
http://www.photoethnography.com/ - Karen Nakamura
http://astro.temple.edu/~ruby/ruby/ - Jay Ruby’s Home page
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8. Pedagogy:
a. Instructional design:
Classroom lectures and technical Demonstration using camera, laptop and projector in the
classroom; watching documentary and ethnographic films.
Peer review of In-class project and Field projects. Students are expected to contribute
individually with audio-visual productions, and in teams of two/three to record /edit
interviews as part of their fieldwork.
Through the collective debriefing of their own work plus associated screenings of
ethnographic documentaries, participants will be encouraged to consider how these
simple processes can be used as the 'building blocks' of more complex film narratives
structured on thematic or chronological principles. Technical training will be offered on
digital equipment that is lightweight and relatively easy to operate, including the use and
limitations of mobile phone cameras and recorders. Hands-on training will be
supplemented by lectures on topics such as:
•

The role of film in ethnographic research ; developing collaborative film-making in
which research subjects make their own film
• Ethical aspects of ethnographic film-making
• Ethnography and Literature in a Digital Age: the use of literary and cultural
interpretative tools in visual and virtual forms.
• Digital archives to Social media – what marks the difference and how can these be used.
b. Special needs (facilities, requirements in terms of software, studio, lab, clinic, library,
classroom/others instructional space; any other – please specify).
c. Expertise in AUD faculty or outside:
From within AUD as well as Guest faculty would be invited (novelist/filmmaker/oral
historian/anthropologist)
d. Linkages with external agencies (e.g., with field-based organizations, hospital; any
others): Students will be taken to sites in the city and the places described by external
agencies
9. Assessment structure (modes and frequency of assessments):
S. No.

Tasks

Individual or
Mode and
group
Weightage
Individual
25%

1.

Visual storytelling and a story-board – self
generated content

2.

Photo plus text, and a visual story – content
based on interviewing in the field.

Individual

25%

3.

The social in storytelling – listening, talking
and the art of interviewing using digital AV

Individual

30%
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4.

Paper on concepts based on readings, and
self assessment of field experience.

Individual

20%

Signature of Course Coordinator(s)

Note:
10. Modifications on the basis of deliberations in the Board of Studies may be
incorporated and the revised proposal should be submitted to the Academic Council.
11. Courses which are meant to be part of more than one programme, and are to be
shared across schools, may need to be taken through the Boards of Studies of the
respective schools.
12. In certain special cases, where a course does not belong to any particular school, the
proposal may be submitted directly to the Academic Council.

Recommendation of the School of Studies:

The proposal was discussed by the Board of Studies in its ………………………meeting held
on…………………………and has been approved in the present form.

Signature of the Dean of the School
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Annexure C
Proposal to Discontinue the PG Diploma (Early Childhood Care and Education)
Programme
School of Education Studies (SES)
Ambedkar University Delhi
The MA Education (Early Childhood Care and Education (ECCE)) was launched by SES, along
with a PG Diploma in ECCE, in 2014. The programmes were developed and offered in response
to the growing understanding in the sector that programmes for preparation of professionals in
the field of Early Childhood Care and Education is scarce.
The PG Diploma programme was initiated to develop professionals who have the necessary
knowledge and skills to coordinate and administrate programmes in ECCE. These could be:
i. Supervisors/Child Development Project Officers in Integrated Child Development
Services (ICDS)
ii. Administrators or coordinators of preschools/ crèches/ day care centres;
iii. Administrators or coordinators of early childhood programmes in NGOs;
iv. Entrepreneurs interested in setting their own early childhood programmes.
PG Diploma courses have been conceptualised with the aim of supporting personnel preparation
for professional upgradation of the quality of planning, supervision and management of ECCE
programmes for young children.
However, enrollment trends for the PG Diploma Programme over the last three years have not
been significant as indicated in Table 1.
Table 1: Student Enrolment for MA Education (ECCE) and PG Diploma Programmes
Year
MA (2 years)
PG Diploma (1 year)
Total
2014-16
19 (Applied: 90)
1 (Applied 17)
20
2015-17
20 (Applied:144)
5 (Applied 17)
25
2016-18
23 (Applied 234)
4 (Applied 32)
25
*now 2 students
Total
70 (over 3 years)
This proposal to discontinue the PG Diploma has been initiated for the following reasons.
1. Enrolments have not been significant for running an independent programme/offering
courses especially for PG Diploma students
2. The programme allows for cross-transfer of students from MA to PG Diploma and vice
versa after the first semester—thus, the PG Diploma programme often becomes a “stop
gap” arrangement for the few students enrolled in the programme. Students who opted for
the PG Diploma Programme have also opted into the MA programme
3. The programme structure constrains in providing for electives/other course options
during the year 1 of the MA Programme. This also results in year 1 focusing mostly on
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courses related to child development and learning and only in year 2 MA students are
introduced to perspective building courses.
4. The School could still have the provision of a Diploma for students who do not continue
an MA Education (ECCE) programme (for various reasons).
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School of Education Studies
Ambedkar University Delhi
Board of Studies Meeting
November 27, 2015, Faculty Lounge, 11:00 am—4:00 pm
M.A. Education (Early Childhood Care and Education) & PG Diploma (ECCE)
Present:
Dr. Asha Singh, Lady Irwin College, Delhi University
Prof. Jayshree Mathur, Central Institute of Education, Delhi University
Dr. Asmita Kabra, School of Human Ecology, AUD
Dr. Rachana Johri, School of Human Studies, AUD
Dr. Shubhra Nagalia, School of Human Studies, AUD
(Rtd.) Prof. Vimala Ramachandran (National University of Educational Planning and
Administration)
Prof. Venita Kaul, Director, School of Education Studies, AUD
Ms. Devika Sharma, Centre for Early Childhood Education and Development, AUD
Dr. Monimalika Day, School of Education Studies, AUD
Dr. Sheetal Nagpal, Centre for Early Childhood Education and Development, AUD
Dr. Sunita Singh, Centre for Early Childhood Education and Development, AUD
Dr. Snehlata Jaswal, Guest Faculty
Unable to Attend: Prof. Avijit Pathak (Jawaharlal Nehru University), Prof. Rama Mathew
(University of Delhi) and Dr. Gunjan Sharma (School of Education Studies, AUD) informed
earlier that they are not available on the day.
Agenda
1. Changes in Research Methods course requirements:
a. Require Qualitative Research Methods* in Semester 2 (in place of
Introduction to Educational Research*)
b. Require Quantitative Methods and Statistics in Education (new course) in
Semester 3 (in place of a choice between Quantitative Research Methods* and
Qualitative Research Methods*)
2. Elective courses for review:
a. Connecting Cognitive Science with Learning and Development
b. Children’s Literature/ Reading, Readers and Young Readership
c. Design, Play & Learning
*These courses have been previously approved by the Board of Studies.
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M.A. Education (Early Childhood Care and Education) & P.G. Diploma (ECCE)
P.G Diploma1 and M. A. Education (ECCE)
Year 1
Semester 1
Semester 2
Summer

MA Education (ECCE)
Year 2
Semester 3

Semester 4
Gender &
education
(4)*

Foundation
courses (16)

Understanding
children and
childhood (4)*

Introduction to
educational research*2
(4)

State, society
and education
(4)*

Core courses
(30)

Play, learning and
creativity (4)

Engaging with families
and communities (2)

Language
development and
early literacy (4)*

Observing & assessing
young children’s
development and
learning (4)

Inclusion of
children with
special needs (4)
Qualitative
Research
Methods (4)
or
Quantitative
Research
Methods (4)

Early childhood
care and
education in India
(4)

Developing early
childhood curriculum (4)

1 Elective (4)

Electives (8)
Mentoring
Seminar
Workshops
(2)

Self-development
(1)

 Health & nutrition
 Arts and Learning in
Early Childhood’
 Methods and Materials
in ECCE
 Gender and Education
(1)

Field
Attachment
(8)

FA 1 in diverse
early childhood
settings (1)

FA 2 in early childhood
education centres (2)

Internship for MA
in community/PG in
preschool
(1 month)
(3 for MA & PG
Diploma)

1 Elective
(4)

FA 3 in one
ECCE centre (2)

Dissertatio

Dissertation
1

The M.A Programme comprises of 4 semesters and 1 summer (internship). The PG Diploma programme
comprises of 2 semesters and 1 summer (internship). The curriculum for semesters 1 and 2 are common to both.
Internship for PG Diploma is shorter.
2
* These courses are common with MA Education

2

n Research
(report and
viva (6)

(6)

Total credits

18

17

3

18

38 Credits

14
70 Credits
MA

Exit with PG
diploma

Electives in Semester 3 (any one)

Electives in Semester 4 (any one)

Learning & development in the early

Reading educational policies: Contexts

years

and practices

Education leadership and management

Two courses from School of Business,
Public Policy & Social Entrepreneurship
(2+2 credits)

Introduction to teacher education

Understanding teacher and practice of
teacher education

MINUTES
1. Changes in Research Methods course requirements:
a. The proposal was to require ‘Qualitative Research Methods’ in Semester 2 and
‘Quantitative Research Methods’ in Semester 3. This would imply not offering
Introduction to Educational Research in Semester 2 because offering three research
methods courses is not feasible for an MA programme. This proposal was made on
the basis of several factors,
o In semester 3 (Monsoon, 2015), the Qualitative and Quantitative research
methods course were offered together at the same time and students had to
choose one. Most students expressed that they would like to take both,
Quantitative and Qualitative Research Methods.
o Additionally, taking two research methods in the same semester is not
advisable because of the heavy course load, given the existing programmatic
requirements (even if the courses are offered at different times).
o Offering a Qualitative Research methods course is helpful in the semester 2
because for the summer internship (after semester 2) the students are expected
to conduct a short research project, generally involving qualitative methods of
data collection and analysis.
o Since the Diploma candidates leave after the summer, it is beneficial for them
also because, as practitioners, they can use the course learnings in their
profession.
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The BOS members proposed some options for reconfiguring the research methods
requirements such as:
o Require Quantitative Methods before Qualitative Methods. This would enable
the Diploma candidates to take the Quantitative Methods course and help them
in understanding quantitative data which is so prevalent in today’s time.
o Another suggestion was to keep in mind the MA programme as a whole which
has been conceptualized and to not change course configurations only based
on the Diploma. This is also because there are very students who opt for the
Diploma.
o The BOS members suggested that we should wait to make any changes until at
least two batches of students have graduated.
o The research methods courses could be organized as Part 1 and 2, where Part 1
could focus on conceptual issues of conducting research—the idea and
methods of inquiry, tools students need for formulating a good research
question and so on. In the latter half and the part 2, it could focus more on
methods of research. During the latter half of the course, students could also
be encouraged to do a mixed analysis without creating binaries.
o The BOS felt that the research methods courses should be reconceptualised
keeping in mind the needs of the programme—hence, a consultation was
proposed to discuss this issue more thoroughly.
o No changes were proposed at this time.
b. The course on “Quantitative Methods and Statistics in Education” was not reviewed
because no changes were suggested in the research methods requirements.

2. Elective courses for review:
a. Connecting Cognitive Science with Learning and Development (page 6)
o The title of the course should be changed to “Learning, Development and
Cognitive Science.” This title reflects the course content more appropriately.
o The course should highlight the significance of the criticality of the early years
and implications for learning and development.
b. Children’s literature (page 12)
o Change the title of the course to “Literature and the young child”.
o The linkages with early childhood need to be more explicit across the course.
o In the first unit, discuss storytelling and oral narrations which form a large part
of children’s lives, especially in India.
o Can look at historically shifting themes in children’s literature
o Along with many elements in children’s literature, fantasy has an important
role. This must be also focused on.
o Some children’s books that can be included:
 Aapka Bunty
 Kyun kyun ladki
 A K Ramanujan’s collection of folk stories
 Nainihaal ki kahaniyan
 Surekha panandiker’s stories
4



Manorama Jafa’s storybooks

c. Design, Play and Learning
o In principle, the course was found to be relevant for the programme
o Assignments need to be included in the course structure
o A consultation with Arvind Gupta and other experts was proposed in order to
discuss the scope and relevance of the course for the programme more
comprehensively.
o It could be offered for the next batches.

Minutes submitted by:

December 5, 2015
Sunita Singh, CECED
BoS Convenor, SES

Venita Kaul
Director, SES
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Proposal for PhD Programme in Education
Ambedkar University Delhi
Proposal for Launch of a Programme
(To be approved by the Academic Council)
School
School of Education Studies (SES)
Programme Name
PhD Programme in Education
ProgrammeType
Research
(Professional/Liberal/Research/ etc.)
Level (Pre-doctoral/MA/PG
Doctoral
Diploma/UG/Certificate)
Total Credits
16 Credits
Proposed date of launch
August 2019
Programmecoordinator and team
Coordinator: Monimalika Day
Team: Anandini Dar, Gunjan Sharma, Manish Jain,
Manasi Thapliyal, Nivedita Sarkar, Prabhat Rai,
Rajshree Chanchal, Shivani Nag, Sunita Singh
1.

Specific requirements on the part of students who can be admitted (Qualifications; prior
knowledge level; any others – please specify): The doctoral programme has been envisaged as
a space which will attract candidates from multiple disciplines with a genuine interest and sense
of inquiry on various aspects of education.
Minimum eligibility for applying for PhD is 55 % marks or an equivalent grade in PostGraduate degree. A relaxation of 5% of marks, from 55% to 50%, or an equivalent relaxation of
grade, may be allowed for candidates belonging to SC/ ST/ OBC (non-creamy layer)/Person
with Disability categories. The eligibility marks of 55% (or an equivalent grade in a point scale
wherever grading system is followed) and the relaxation of 5% to the categories mentioned
above are permissible based only on the qualifying marks without including the grace mark
procedures. Candidates who have research publications or two years work experience in a
relevant area will be given preference.

2.

Entrance process (test, interview, cut-offs, etc.): A committee will be set up to evaluate the
credentials of the candidates applying to the programme. Applicants from different disciplines and
domains of praxis who have a strong interest in critically engaging with issues and theories of
education will be encouraged to apply. The committee will conduct the admission process at SES in
five stages:
a. Basic eligibility
b. Research proposal and statement of purpose (30%)
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c. Written test (40%)
d. Research output and relevant work experience (10%)
e. Personal interview (20%)
Note—AUD Guidelines: The admission will be based on a written test (the indicative range of
the weightage is 40 to 50 per cent), review of research proposal or statement of purpose (the
indicative range of the weightage is 20 to 30 per cent) and personal interview, the weightage of
which cannot exceed 25 per cent.




Research Proposal and Statement of Purpose
Along with the application document, the candidate must submit a research proposal not
exceeding 2500 words, explaining the nature and the process of the proposed work. The
applicant must also identify the broad area of research and the faculty supervisor they would
like to work with.
In addition, candidates must submit a statement of purpose articulating why they wish to pursue
a PhD in Education, not exceeding 1500 words.
Written Test: Candidates who fulfil the basic criteria will be invited to appear for a written
examination conducted by the School of Education Studies (SES) at the university. The goal of
the written test will be to assess the candidate’s ability to read and conceptually engage with
discourses in education and their ability to express their ideas in written form.
Interview: Once the admission committee is satisfied with the candidate’s profile and the
statement of research interest, and results of the written test, they will be asked to appear in a
personal interview with a panel of experts. During the interview, the candidate will be assessed
for their suitability for a rigorous research programme and their intent and interest towards
teaching, research and engagement in the field of education.
Final Selection: The final selection will be based on a composite score based on the following
areas:
a.
percentage of marks in Masters or M.Phil. programme academic background
and proficiency
b.
scores on the written test and statement of purpose for PhD
c.
the score on the strength of the research proposal
d.
the score on previous research outputs, and on relevant work
experience.
e.
the score on the interview of the candidate by a panel of experts.
f.
agreement of faculty advisor to take on the candidate for supervision.
Based on the composite score, the candidate will be offered admission to the PhD
programme at the School of Education studies (SES).

3. No. of students to be admitted (with justification if lower than usual cohort size is
proposed): Maximum of 10 per year
4. Programme scheduling (semesters; years; whether includes inter-semester breaks or not;
etc.): The programme is structured such that students will have 10 semesters (monsoon and
winter) to complete the programme. Students are expected to complete their coursework in the
first two semesters. The rest of the semesters have been planned to support students to complete
their dissertation by the 10th semester. Thus, it is a five year programme. Classes have not been
planned for summer or winter breaks.
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5. What are the intended aims of the programme? There is a critical need to develop scholars
who are able to assume leadership positions in academics and other sites of practice to:
question, study, critique the various forces influencing the discourse of education and respond
by creating alternative pathways. The programme intends to nurture research scholars who
develop the capacity to study the changing landscape of education and the critical issues in the
various sites of practice. It also aims to develop evidence based approaches to promote equity
social justice. The programme is designed to enable candidates to engage in rigorous
scholarship and enhance the existing literature in the field with high quality research. The
courses will encourage candidates to examine topics through multiple lenses grounded in
different disciplines.
6. How does the programme link with the vision of AUD? Ambedkar University Delhi, which
was established in 2007 by the Govt. of the NCT of Delhi through an Act of Legislature, was
mandated to focus on research and teaching in the social sciences and humanities, guided by Dr.
B.R. Ambedkar’s vision of bridging equality and social justice with excellence. The School of
Education Studies, established in 2012 has since its inception strived to realise this vision
through its attempts to engage with education in its multiple dimensions and contexts, through
the two Masters level courses that it offers. However, the aim of SES which is to foster a greater
convergence between a macro level study of education as a phenomenon and the institutional
context and dynamics of the practice of education at the micro level informed by global and
local perspectives, requires a more intense and sustained engagement with research. The
doctoral programme has been designed to address the need to develop scholars who are well
prepared to engage in research on education from different dimensions and in various locations
of practice.
7. How is the proposed programme positioned vis-à- vis the programmatic scheme envisaged
for the School at its inception? How does the programme link with other programme(s) of
the School? The first Masters programme at SES was launched in 2012.There has been an
emphasis on understanding education in the various contexts in which it operates and in relation
to understanding the learners, the educators and the pedagogical practices. The second Masters
programme in Education with a specialization in Early Childhood Care and Education (ECCE)
launched in 2014, has been designed to promote a nuanced understanding of needs of young
children in different contexts. There is a focus on knowing ECCE as a discipline, anchored in
engagement with multiple disciplines including child development, sociology, history, critical
pedagogy, psychoanalytic frame, anthropology, and management.
Further, the bridging of theory with practice across the two programmes has also been
attempted through efforts to develop sustained and collaborative relationships with institutions
in various sites of practice in public, private and non-government sector. The programme also
has a research component whereby students are encouraged to engage with challenges and
concerns of education through multidisciplinary perspectives. While this has definitely
encouraged development of sensitive, informed and committed practitioners, the field/discipline
also requires more engaged scholars committed to identifying challenges in education,
developing newer insights and contributing to the knowledge construction in the
field/discipline.
Moreover, SES plans to launch several professional programmes for teachers and teacher
educators in the near future including a four year B.A.B.Ed programme and a two year M.Ed
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programme. It is expected that some of the graduates from the M.A. and the M.Ed. programme
will be interested in pursuing their higher studies. Furthermore, the school is in the process of
planning in-service programmes for teachers in Delhi. These programmes together will offer a
career ladder for students from undergraduate to the doctoral level.
A PhD programme at SES will provide the space where scholars can engage with questions
around theory and practice in education and provide newer perspectives. In past few years,
several of our own graduates have shared the need for SES to have a research programme where
they can pursue the research questions that have been shaped/ informed by the nature and focus
of courses taught at our Masters programme or the field engagements facilitated during these
years. Additionally, as SES moves towards establishing closer links with school systems in
Delhi through imaginations around the pre-service and in-service programmes, a vibrant
research environment becomes particularly meaningful to ensure that transactions across
programmes that are informed by ongoing research endeavours.
8. Does the programme connect to, build on or overlap with any other programmes offered
in the University? Is it offered in collaboration with any School/Centre at AUD (if yes,
please specify the nature of collaboration)? The programme was not planned in collaboration
with any other schools or centers. However, we have consulted the experts in the Centre for
Social Science Research Methods (CSSRM) several times when planning the research courses.
We have also discussed the possibility of offering research method courses through SES or the
CSSRM and open it up to doctoral students across the university.
9. How is it positioned in relation to other similar programmes in the field? In keeping with
Dr. B.R Ambedkar’s vision the doctoral programme has a strong focus on issues of social
justice. AUD “strongly believes that no knowledge becomes socially productive unless it
spreads across society, transcending barriers of caste, creed and class. Only then can teaching
and learning become liberating undertakings, contributing to the promotion of equality, social
justice and excellence”. This idea is central to the way in which research agenda is shaped in the
school of education. In a society, where inequality and diversity has been the reality for many
centuries, the efforts to generate new knowledge must be linked to respond to the existing and
emerging disparities in the society and inculcating respect for plurality. The foundation courses
on research and education, as well as the electives have designed keeping this objective in
mind. Furthermore, doctoral seminar and the portfolios have been added to scaffold the
candidates through the process of working on their dissertation, as this period is challenging and
many scholars experience difficulty in sustaining the rigour that is needed to complete a
doctoral programme.
10. Is there a sufficiently defined body of knowledge and literature to support the
programme? Yes, there is a well defined contour of knowledge generated by scholars in India
and abroad on various dimensions of education. There is vast body of literature available for
scholars at the doctoral level. However, there is also a need to strengthen the research and
literature in many areas of education especially in the Indian context. The doctoral programme
is designed to motivate scholars to explore some of the existing gaps in the literature and
contribute in these areas through their scholarship.
11. What are the professional trajectories that the graduates of the programme may pursue?
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The community of scholars in the School of Education Studies come from diverse disciplines
and are well positioned to guide the candidates in various areas of specialisation in the doctoral
programme which includes:
 Curriculum Studies
 Educational Theory
 Education Policy and Reform
 Language and Literacy
 Early Childhood Care and Education
 Inclusive Education
 Critical Pedagogy
 Child and Youth Studies
 Teacher Education
12. Are there sufficient in-house faculty resources available for the programme? Currently five
of the existing faculty members are eligible to guide PhD scholars based on the AUD
guidelines. However, more faculty members will be eligible to take doctoral scholars in the
coming years. It is also, important to keep in mind that the school plans to launch a number of
new programmes for which additional faculty positions have been sanctioned. Some of the
newly recruited faculty would be eligible to take doctoral students.
13. Rationale for the nomenclature of the programme. The programme aims to foster greater
convergence between the study of education as a social phenomenon and the teaching-learning
processes in various sites, as informed by both local and global perspectives. In doing so, the
school aspires to bridge the gap between theory and practise of education by focusing on the
multiplicity of locations and plurality of perspectives to understand important ways of knowing
and improving education in various locations. The name of the programme is chosen to reflect
our stance on to the study of education.
14. Programme Details:
a. Concept (attach concept note, if needed): In conceptualizing the doctoral programme, the
SES faculty went through a collective exercise to develop a shared vision of the graduate of the
future. The programme philosophy, pedagogy and structure of the programme were developed
from this shared vision. In imagining the graduate of the future, SES intends to focus on three
important aspects of the learner in an integrated approach:
 Knowing (what the candidate should know)
 Doing (what the candidate must be able to do)
 Being (who the candidate should be)
First, focusing on knowing, the programme structure is designed to offer scholars opportunities
to explore how we come to know and embrace various methods of inquiry. Using coursework,
seminars, readings, reflections, class discussions, and individual research, the programme seeks
to develop students’ ability to reflect critically on the strengths and limitations of the various
ways of knowing, and to become aware of the implications of the different ways of knowing
applied in theory, research and practice. They will be expected to articulate how various ways
of knowing affect individual scholar’s thinking, research, and practice in education and related
fields. While encouraging scholars to pursue specific areas of specializations they will be
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encouraged to develop a coherent interdisciplinary understanding of the field by taking courses
from other schools and through dialogues with peers and experts from other fields.
Second, to emerge as leading scholars in the field of education in the twenty first century,
candidates need to master a repertoire of skills. During the doctoral programme they will be
expected to refine their scholarship abilities, including critical and analytic reading, writing,
thinking, oral communication, and the use of scholarly resources. They will be encouraged to
participate in various learning opportunities including: seminars, internships, guided study,
independent research, and conferences.
Finally, SES aspires to critically reflect on the discourse of education as a commodity and
attempts to develop a doctoral programme that recognises, values, and nurtures the “being” of a
person. The pedagogic approach, and the various components of the programme structure have
been developed with an intent to foster, humane qualities, such as empathy, care, nurture, and
concern are of equal importance, along with the qualities such as discipline, intellectual
honesty, and academic rigor. A doctoral candidate is expected to develop sensitivity towards the
social, cultural, historical, and economic factors that influence the lives of children and adults in
various sites of educational practice. Only with such sensitivity, we believe, can one be a true
agent of social change and transformation. SES expects the graduates to become researchers,
teacher educators, programme leaders and advocates for social justice.
b. Objectives: The programme aims to foster greater convergence between the study of education
as a social phenomenon and the teaching-learning processes in various sites, as informed by
both local and global perspectives. In doing so the school aspires to bridge the gap between
theory and practise of education by focusing on the multiplicity of locations and plurality of
perspectives to understand important ways of knowing and improving education in various
locations. Candidates will have the opportunity to deepen their sense of inquiry and expertise
through engaged scholarship and various learning experiences including: coursework, seminars,
mentorship, and peer support. The School of Education Studies at AUD envisions their doctoral
scholars to be at the leading positions in academia and various sites of educational policy and
praxis. To assume such a position, they need to be reflective independent researchers and be
well-versed with educational theory, and practices in various sectors in India. The major
objectives of the programme are:
 Increase the number of research scholars who are aware of the issues related to education
and are able to engage in rigorous study of these topics independently
 Enhance the number of research studies in various areas of education particularly from the
standpoint of promoting equity and quality
 Promote innovative evidence based practices by way of initiating alternative pedagogic
models
c. Expected learning outcomes: Doctoral candidates are expected to develop:
 Ability to conduct independent and collaborative research studies with academic rigour.
 Follow research and academic ethics when conducting any study or writing on a topic
 Develop an integrated understanding of education and related disciplines through
coursework.
 Critically examine political and socio economic contexts in which education
programmes are situated
 Contribute to curriculum development, policy development and planning of educational
schemes.
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 Acquire the ability to teach undergraduate and graduate level courses and develop
awareness of various pedagogic practices in higher education.
d. Overall structure (programme template with course organisation, course titles, credits,
etc.): A detailed description of the structure of the programme is attached in Annexure I.
Minutes of the RSC and Consultations are at Annexure II. Core and Elective courses are at
Annexures III and IV.
1. Teaching-learning:
a. Instructional strategies: The programme is anchored in Dr. Ambedkar’s vision to bring
together social justice, equality and excellence in education. There are six important
principles that guide the pedagogy of the programme based on the vision of the graduate of
the future. The key principles are: relationship based learning, spirit of inquiry, expertise in
the field of education, pursuit of social justice, the craft of teaching, and reflective practice.
The courses, experiences, assessment processes and the dissertation process reflect a braided
approach to integrating these principles.
Relationship based learning: Learning and human transformation often unfolds in the
context of dialogues that happen with significant persons in an individual’s life. Our goal is
to create a relationship based programme, where mentoring and supportive relationships is a
crucial aspect of the programme. SES aims to offer scholars multiple spaces and
possibilities for engagements with their own self, their peers and the community at large.
All candidates will be assigned a mentor by the admission committee, once they are
accepted in the programme. Furthermore, candidates will be encouraged to assume
mentorship roles for graduate and undergraduate students during the course of their study.
Scholars are expected to take leadership in organizing seminars, conferences, and
workshops to bring together the various stakeholders, ideas, and practices in the field of
education.
Sense of inquiry: Doctoral candidates need a solid grounding to become familiar with
strategies used for literature reviews, meta-analysis and meta-synthesis. They need to
develop the ability to critically analyze research studies and comment on their quality with
confidence; they need to know how to design and conduct research studies with rigor.
Doctoral seminars along with a variety of courses in research methods will give candidates
the opportunity to become familiar with approaches to inquiry and paradigms of
interpretations.
Expertise in the field of education: To become transformative agents, candidates must be
familiar with existing discourses and practices in the field of education. SES will offer two
courses on education studies in the first year especially designed for PhD candidates.
Moreover, students are expected to take additional courses developed for the Masters
programme, depending on their topic of inquiry. In addition, students are encouraged to take
elective courses from both within and outside the school to develop expertise in their
specific area of study. In order to have a broader idea of the field of education scholars are
expected to participate in SES seminars, workshops, and conferences in education and
related fields.
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Pursuit of social justice: Doctoral candidates will be encouraged to recognize various forms
of oppression in the society at large and in educational institutions in particular through the
courses, readings, doctoral seminars and field experiences. SES expects the scholars to be
sensitive to diversity and issues of marginality affecting children, families, and
communities. As many first-generation learners from traditionally marginalized
communities enter various educational institutions in India, it is necessary for educationists
to recognize the needs of these learners and the forms of knowledge they bring to the formal
learning spaces.
The craft of teaching: There is a critical need to prepare teacher educators to address the
diverse needs of teachers and learners in India. Candidates will be encouraged to work with
faculty for undergraduate and graduate courses to strengthen their scholarship and
understanding of teaching. They will have opportunities to work with a faculty member to
learn about the process of planning, teaching, and evaluating courses. By faculty members
for different courses, they will become familiar with multiple approaches to teaching and
will also have the opportunity to enhance their own teaching potentials.
Reflective Practice: Reflective practice is crucial to developing high quality teacher
educators, researchers and reformers. Reflective thinking in scholars will be encouraged
through the nature of assignments, dialogues and engagement in field experiences. SES
encourages scholars to question what they do, how they do it, and imagine new ways of
approaching diverse situations. The portfolio presentations provide a structured opportunity
to engage in reflective thinking and develop foresight towards the completion of their
doctoral study.
b. Special needs for the programme(instructional space: studio, lab, clinic, workshop,
etc.; equipment, software, any other – please specify): The school may need to purchase
software for data analysis if these are not available with the university. These include: Stata,
SPSS, Atlas Ti
c. Linkages with external agencies (e.g., with field-based organizations, hospital; any
others): SES has developed strong relationships with various schools and field based
organizations in Delhi, and other parts of India for the field attachments in the masters’
programmes. The school can support doctoral candidates to engage with these sites if their
area of inquiry requires them to work with such entities.

Signature of Programme Coordinator(s)/Convenor(s)
Note:
1. Modifications on the basis of deliberations in the Board of Studies (or Research Studies
Committee in the case of research programmes) and the relevant Standing Committee
(SCAP/SCPVCE/SCR) shall be incorporated and the revised proposal should be submitted to
the Academic Council with due recommendations.
2. Core courses which are meant to be part of more than one programme, and are to be shared
across Schools, need to be taken through the Boards of Studies of the respective Schools. The
electives shared between more than one programmes should have been approved in the Board
of Studies of and taken through the SCAP/SCPVCE/SCR of the primary School.
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Recommendation of the School Research Studies Committee:

Suggestions:

September 20, 2018
Signature of the Dean of the School
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Annexure I
14. d. Programme Structure
1. Programme at a glance

Semester I
(Course
work)

Semester II
(Course
Work)

Core/Compulsory
Electives
Courses
1. Education Studies I: 1. 1. Elective I (to be chosen
Perspectives in
from the PhD elective
Education (4 credits)
basket offered at SES or
from any other school at
2. Research
AUD) (2 credits)
Methodology I –
Nature of Inquiry in
Social Science
Research (NISSR) (2
credits)
3. Education Studies II: 2. 2. Elective II (to be chosen
Mapping Education
from the PhD elective
Studies (2 credits)
basket offered at SES or
from any other school at
4. Research
AUD (2 credits)
Methodology II –
Methodologies in
Education Research
(MER) (2 credits)

Other requirements

Total Credits

Doctoral Seminar:
(PhD candidates are
required to attend lectures/
workshops/ presentations
of work in progress that are
organised under the
Doctoral Seminar Series).

8 credits

&
Portfolio Presentation I
Doctoral Seminar

8 credits

&
Portfolio Presentation II

5. Guided Reading
Course (2 credits)
(Total credits in Semesters I & II)

16 credits

Semester III

Dissertation Synopsis Defence

Doctoral Seminar

NA

Semester
IV

Work on the PhD Research- Literature review,
finalization of methods and tools, pilot study

Doctoral Seminar
&
Portfolio Presentation III

NA

Semesters
V & VI
Semesters
VII & VIII

Work on the Phd Research- Data collection, field visits

Doctoral Seminar

NA

Work on the Phd Research- Results, Analysis, Writing
of chapters

NA

Semester
IX

Work on the Phd Research- Draft 1 of the research,
working on the feedback, finalization of chapters.

Doctoral Seminar
&
Portfolio Presentation IV
Doctoral Seminar

Semester X

Submission of the doctoral thesis

NA

NA
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2. Credit requirements: As per the UGC notification (dated 5th May 2016), “the credit assigned to the
M.Phil. or PhD course work shall be a minimum of 08 credits and a maximum of 16 credits” (pt.
7.1, pg.7). In keeping with the guidelines, a PhD research scholar will be required to take a course
work of maximum 16 credits which includes core courses on Education Studies (6 credits) and
Research Methods(4 credits), a compulsory Guided Reading Course (2 credits) and two Electives (2
credits each).
3. Coursework: The 16 credits of workload must be undertaken by the scholar in the first two
semesters of the PhD programme and must be completed by the end of the first year as per AUD
guidelines. This will also enable the PhD candidate to finish the PhD research in the stipulated time
period. Candidates can also opt for additional course(s) and earn extra credits during their research
over and above the minimum desired credits for coursework.
The minimum passing grade for each doctoral course shall be ‘B Only’. Doctoral PhD candidates
undertaking course work shall be evaluated during each semester. A PhD candidate who is unable to
pass a course or is unable to achieve a prescribed minimum grade average in the course(s) shall be
allowed to repeat and pass the course(s) or equivalent assignments/examinations of the course(s)
within twelve months. However, the normal registration period shall not be extended for doctoral
candidates required to repeat courses.
3.1. Credited courses for Semester I
3.1.1. Education Studies I: Perspectives in Education (4 credits)- Core Course (See Annexure III
a).
3.1.2. Research Methodology I – Nature of Inquiry in Social Science Research (NISSR)(2
credits) – Core course. See Annexure III b).
3.1.3. Elective I (2 credits) - The PhD candidate can opt for a 2-credit elective course in semester 1.
The candidate can opt from the electives basket offered in SES or any other school in AUD,
provided that the electives have been approved for research programme by the SCAP and the
Academic Council.
The electives basket for the PhD scholars includes the following 2 credit courses*1:
3.1.3.1. Foundations of Economics of Education*
3.1.3.2. Politics and Education in India*
3.1.3.3. Sociology of Education*
3.1.3.4. Global Childhoods
3.1.3.5. Education and Social Mobility*
3.1.3.6. Critical Literacy*
3.1.3.7. Culture, Cognition and Educational Practices
3.1.3.8. Multilingual Education: Practices, Challenges and Possibilities*
3.1.3.9. Global Education Policy and Networks
3.1.3.10. Researching Educational Change
3.1.3.11. Writing in the Early Grades
3.1.3.12. Feminist Pedagogies
1

*included in the proposal
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3.1.3.13.
3.1.3.14.
3.1.3.15.
3.1.3.16.
3.1.3.17.
3.1.3.18.

Case studies in qualitative methods
Action research
Social Network Analysis
Discourse Analysis*
Interpretive Methods in Research with Children & Youth
Quantitative Research Methods*

3.2. Credited courses for Semester II
3.2.1 Education Studies II: Mapping Studies (2 credits)- Core Course (See Annexure IIIa).
3.2.2 Research Methodology II: Research Methodology II –Methodologies in Education
Research (MER)(2 credits) – Core course. (See Annexure III b).
3.2.3 Guided Reading (2 credits)- Compulsory course (See Annexure IIIc).
3.2.4 Elective I (2 credits) - The PhD candidate can opt for a 2-credit elective course in
semester 2. The candidate can opt from the electives basket offered in SES or any other
school in AUD, provided that the electives have been approved for research programme
by the SCAP and the Academic Council (The courses are mentioned above) (Annexure
IV).
3.2.5 Exemptions allowed from coursework:
3.2.6 Exemption from course work for PhD programme will be considered only for candidates
with a prior M.Phil. degree or an equivalent degree (that includes course work as a
necessary component). Candidates without an M.Phil. degree but who may have
completed M.Phil. or PhD course work may also be considered for exemption. (As per
pt. 7.6 of the UGC notification, 2016).
3.2.7 The candidates who wish to avail exemption from the course work will be required to
fill a course-work exemption form and submit all the necessary documentation
(including transcripts) providing evidence of course work completed earlier. The RSC
will review the documents and in light of the requirements of the SES PhD programme
communicate their decision regarding the eligibility of the candidate
for exemption from course work.
3.2.8 The candidates found eligible for course-work exemption by the RSC will be required to
clear a short exam before the exemption can be confirmed.
3.2.9 It may be noted that even if a candidate is found eligible for course-work exemption, the
RSC may still advise the candidate to opt for courses upto 8 credits, relevant to their
area of research.
3.3 Other requirements of programme/ qualifiers
3.3.1 Doctoral Seminars: The Doctoral Seminars will provide a space for PhD scholars to come
together to hear and engage with works of scholars engaged in similar or allied areas and
even share their own works in progress once a fortnight. Participation in doctoral seminars
will further provide an opportunity to scholars to form a community of researchers and
gain from peer feedback. The seminars will be scheduled once a fortnight. The space of the
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doctoral seminar will also be utilised by the scholars to organise seminars and workshops
in areas of their own interest that may not always require a faculty to coordinate. For
instance, a seminar on time management, a writing workshop, workshop on data analysis:
Atlas.ti/ SPSS, and so forth. The doctoral seminar is non-credited; however, the research
scholars are expected to participate in the same. The participation in the doctoral seminars
is aimed at encouraging researchers to find a meaningful space for academic interactions
for the entire duration of the programme.
3.3.2 Portfolio presentations: The purpose of the Portfolio in the doctoral programme in
Education is to give PhD candidates an opportunity to document and reflect on their
academic journey/accomplishments in an organized, coherent way and present the
information to the Research Advisory Committee (RAC) for feedback and evaluation. It
provides the PhD candidate an opportunity to engage in self-reflection and develop a
comprehensive account of their experiences and on-going progress towards their academic
goals. The journey from completing the coursework to completing the dissertation can be
daunting for many PhD candidates. The portfolio presentations provide a structure to the
PhD candidates to critically examine their progress and engage in systematic planning to
complete the programme. The review and evaluation processes include four presentations
by the PhD candidate to their Research Advisory Committee (RAC) over the course of the
programme (till the time RAC is constituted, the presentations may be made to the school
level committee). These presentations allow the RAC members to learn about the PhD
candidate’s progress, scaffold their learning, and provide individualized guidance. The
portfolio presentations are also in keeping with the UGC stipulation requiring PhD
candidates to present their progress once in 6 months. In the Portfolio process, each PhD
candidate will:
 Define their academic goals for the current and upcoming semester;
 Develop specific plans to achieve those goals through coursework, research
experiences, and field-based activities;
 Demonstrate the way in which understanding of their specialization changes and
advances with time.
 Synthesize and reflect upon the process and outcome of engaging in various learning
activities;
 Modify goals and plans as needed based on self-reflection and feedback from the
RAC;
 Demonstrate readiness to proceed to the subsequent phases of the doctoral
programme.
 Work towards the development of their PhD proposal
The PhD candidate must contact their dissertation supervisor/ RAC Chair to schedule their portfolio
presentations.
3.4.2.1.Portfolio Presentation I:The first portfolio presentation will be conducted during the
first semester of study. At the first portfolio meeting the PhD candidate will present the
following documents to the RAC/school level committee and obtain feedback from them:
 A statement on academic development so far.
 A Personal Essay (3-5 pages) articulating their academic goals related to their areas
of specializations, process of inquiry and professional interests.
13

 Plan of study (3-5 pages) describing the activities and experiences the PhD candidate
wishes to pursue to meet the stated goals along with timelines.
3.4.2.2.Portfolio Presentation II: The second portfolio presentation will be conducted at the
end of semester 2, after the completion of the required coursework and before the
presentation of the synopsis. At the second portfolio meeting the PhD candidate will
present the following documents to the RAC and obtain feedback from them:
 Analytic Essay (500 -1000 words) articulating how the coursework and other
learning experiences informed and shaped the PhD candidates thinking regarding
their specialization and topic of inquiry. PhD candidates are expected to analyze
what they have learned about the field so far and to situate this knowledge in the
various courses they have taken.
 Artifacts or best work from the various courses taken by the PhD candidate.
 Bibliography for their literature review
 The students will identify questions that have emerged from engaging with the
courses and in light of them present a tentative research plan comprising of research
questions and methods. This will enable the candidates to work towards their PhD
proposal.
 Revised plan of study highlighting the major milestones accomplished and any
changes they need to make. The PhD candidate must report how the feedback from
the first portfolio presentation was addressed.
3.4.2.3. Portfolio presentation III & IV: The third and the fourth portfolio presentations will
be conducted after the dissertation synopsis and before the pre-submission
presentation. One of these could be scheduled after the PhD candidate has finished the
chapter on literature review, before proceeding for data collection and the following
one could be scheduled after the scholar has completed preliminary analysis. During
the portfolio presentations, the scholar will present the following documents to the
RAC and obtain feedback from them:
 An updated statement on academic development.
 A presentation of the progress made since the synopsis was submitted. Discuss
emerging findings from the initial analysis. Present questions and dilemmas related
to completing the dissertation.
 Revised plan of study and transcript highlighting the major milestones accomplished
and any changes they need to make. The PhD candidate must report how the
feedbacks from the previous portfolio presentations were addressed.
3.3.3 Synopsis presentation and defence: PhD scholar will be required to present the research
synopsis during the third semester, work on the feedback and defend the synopsis before
the end of the third semester. This presentation may be open to the public. The candidate
will not be allowed to present synopsis after the fifth semester. The enrolment of the
th
candidate who is unable to defend successfully a synopsis within the 5 semester of
registration in the programme will be cancelled.
The length of the synopsis should be a minimum of 8-10,000 words and may include the
following sections depending on the nature of the work:
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Introduction and rationale (contextualising the research- theoretical framework)
Review of literature
Research questions
Research methodology (framework, design, sample/data sources, methods of data
collection and analysis)
Expected outcomes- contribution to the field-significance
Timeline
Bibliography
Tentative chapterisation

Once the synopsis presentation has occurred, any significant departure from the
defended synopsis in terms of basic definition of the research topic or the plan of
research must be approved by the RAC. Further, these changes must be incorporated
into a revised synopsis and successfully defended according to aforementioned
guidelines.
3.4.4. Publication and conferences requirements -Doctoral candidates must publish at least
one (1) research paper in any refereed journal and make two paper presentations in
conferences/ seminars before the submission of the thesis for adjudication and produce
evidence for the same in the form of presentation certificates and/or reprints.
3.4.5. Pre-submission presentation – Doctoral scholars shall be required to make a presubmission presentation of their thesis before submission. The scholar shall be required to
submit the thesis within three months of the pre-submission presentation. If thesis is not
submitted within three months, the scholar will make another pre-submission
presentation. Such presentation shall be open to all PhD candidates and faculty members
of the university. The purpose of such exercises is to elicit comments and feedback on the
research project that may be incorporated into the thesis with the help of the
Supervisor(s).
3.4 Allocation of supervisor: Each candidate will be provided a faculty advisor on entry into the
Doctoral programme in keeping with candidate’s research interest, faculty’s research interests
and the faculty workload. The PhD candidate can consult the faculty advisor for selection of
electives and for working on the guided reading course. The supervisors will be allotted to the
candidates at the end of second semester on completion of course work. This will allow the
PhD candidate time to engage with different core and elective courses, interact with the faculty
members and finalise the research area, an important criteria for the allocation of the
supervisor. The Research Advisory Committee (RAC) for each PhD candidate will also be
formed at the end of the second semester.
3.5 Thesis submission, examination and defence:
3.5.1. Thesis submission: A research scholar may be permitted to submit a thesis for
examination only after written assurance (on the prescribed form) of the Supervisor(s)
that the thesis is worthy of consideration for award of the degree.
 The PhD scholar shall submit as many draft copies of their thesis in printed and/or
electronic form to be presented for evaluation as may be determined by the SCR.
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The RSC Chair must also certify that the PhD candidate has fulfilled all other thesis
pre-submission requirements, including successful completion of course work,
publication and presentation requirements and acquisition of desired competencies
including writing and research abilities.
A report certifying fulfilment of pre-submission requirements, containing the
statement(s) of the Supervisor(s) and evidence of fulfilment of requirements, shall be
signed by the chair of the RSC and be sent to the SCR. Evidence of proficiencies,
etc. may be included in the form of academic transcripts, course certificates, antiplagiarism certificate by the supervisor or other documents; proof of proficiency
could be communicated through other means approved by the SCR. The report of
the RSC shall include the research scholar’s programme transcripts.

3.6 Examination and Defence:
 Every PhD thesis is examined by three examiners who are not members of the
University and each of them must submit a separate examiner report.
 The supervisor shall submit a list of 7 names as potential examiners of the thesis in
writing to the RSC Chair immediately after the pre-submission presentation.
 The Chair RSC will forward the list to the Chair SCR after consultations with the
supervisor and a senior faculty member in the discipline. The Chair SCR will select
three names as examiners and two names as alternate examiners from the list and
forward them to the office of the SCR.
 Upon their separate examinations of the PhD thesis, the three examiners may
recommend that the degree be awarded subject to satisfactory open viva voce test of
the thesis, that the thesis be rejected, or that the thesis be resubmitted pending
revision. In the latter case, the formal (written) examination report(s) should provide
suggestions or guidelines for revision, and these are made available to the candidate.
Note: The decisions on continuation/cancellation of enrolment, extensions,
permission for submission and the award of thesis will be guided by the PhD
regulations of AUD as approved by the Academic Council in its 11th meeting
held on 4 August 2017 (vide Resolution no. 11.3.1).
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Minutes of the RSC
a. Minutes of RSC held on 20th August, 2018
b. Minutes of RSC held on 14th May, 2018
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School of Education Studies, AUD
Minutes of Research Studies Committee (RSC), August 20, 2018
SES organised an RSC meeting on August 20, 2018, Lodhi Road Campus. The meeting was attended by:
Sunita Singh, Dean (Offg.) SES, Chair RSC
Rukmini Sen, Associate Professor SLS, Member
Nandini Nayak, Assistant Professor SDS, Member
Manish Jain, Associate Professor SES, Member
Gunjan Sharma, Assistant Professor SES, Member
Shivani Nag, Assistant Professor SES, Member
Monimalika Day, Associate Professor SES, Convener
Special Invitees: Manasi Thapliyal Assistant Professor SES, Nivedita Sarkar, Assistant Professors SES, Prabhat
Rai Assistant Professors SES, and Rajshree Chanchal, Assistant Professor SES.
The agenda of the meeting was to consider the following items:
1. Confirmation of the minutes of the RSC meeting held on May 14, 2018
2. The proposal and programme structure of the PhD programme revised on the basis of the RSC held on May
14
3. The revised core courses to be offered in Semesters 1 and 2 of the PhD programme:
3.1. Two Research Methods courses: Nature of Inquiry in Social Science Research (2 Credits; Semester
1); and Research Methodologies in Education (2 Credits, Semester 2)
3.2.Two Education Studies courses: Perspectives in Education (4 Credits, Semester 1); and Mapping
Education Studies (2 Credits, Semester 2)
4. The elective courses to be offered in Semesters 1 and 2 of the PhD programme:
4.1. Foundations of Economics of Education (2 Credits)
4.2. Quantitative Research Methods (2 Credits)
4.3. Qualitative Case Study Methods (2 Credits)
4.4. Discourse Analysis (2 Credits)
4.5. Critical Literacy (2 Credits)
4.6. Multilingual Education: Practices, Challenges and Possibilities (2 Credits)
4.7. Education and Social Mobility (2 Credits)
4.8. Politics and Education in India (2 Credits)
4.9. Sociology of Education (2 Credits)
5. Any other item (with the permission of the Chair)
The following were discussed:
1. The RSC resolved to confirm the minutes of the previous RSC meeting held on May 14, 2018.
2. The revised PhD proposal and programme structure
The revised programme proposal and the programme structure of the PhD programme were presented.
There was a discussion on an appropriate time to assign a PhD supervisor and constitute a RAC for each doctoral
candidate. It was pointed out on the basis of experience of the other PhD programmes that candidates are better
prepared to take a decision on the research topic after some course work. Thus assigning a dissertation
supervisor towards the end of the Semester 2 will be better than by the end of Semester 1.
A question was posed on whether in addition to the required core course on guided reading an additional course
should be offered on guided reading as an elective. Following the deliberations, it was decided that it was not
necessary to have such a course. The PhD courses that have been developed may be transacted as guided reading
if required. An appropriate representation of this should be included in the instructional strategy of the courses.
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This was followed by a conversation on exemption of course work for candidates who enter the programme with
a MPhil degree. Taking into consideration the UGC guidelines the committee felt it will be safer to require them
to take upto 8 credits.
Based on the above deliberations, the RSC resolved to recommend the PhD programme proposal and structure
with the following changes for the consideration of the SCR:
 Candidates should be assigned an academic advisor for general mentorship at the time of entering the PhD
programme till a dissertation supervisor is allocated. The academic advisor could be a mentor who will guide
the candidate on the selection of electives, deciding on a topic and proposal (especially if different from that
presented during admissions), and the final choice of a PhD supervisor. Candidates must decide on a
dissertation supervisor by the end of the second semester and the RAC must be formed thereafter.
 The core course on guided reading should be presented in a course format like the other courses (as
approved by the AC). Students should focus on readings related to their area of inquiry, create an annotated
bibliography and present it to a school level committee.
 Candidates who have an MPhil degree prior to entering the programme can get exemption upto 8 credits of
the PhD coursework.
3. The revised core courses to be offered in Semesters 1 and 2 of the PhD programme:
The revised core courses to be offered in the Semesters 1 and 2 of the PhD programme were presented and
discussed as follows:
3.1.Two Research Methods Core Courses
The following two revised Research Methods I & II courses were presented:
a) Nature of Inquiry in Social Science Research (2 Credits, Semester 1)
b) Research Methodologies in Education Research (2 Credits, Semester 2)
It was shared that two courses have been revised based on the suggestions made in the previous RSC. The
research methods core component is now organised in 2 courses of 2 credits each. There is also a possibility for
students to further take research methods courses that are offered as electives.
The RSC resolved to recommend the two courses for the consideration of the SCR with the following changes:
 Some readings were suggested for the course on Research Methods I such as Joan Scott’s work on
experience as inquiry, and ways of seeing by John Berger. It was suggested that in the Research Methods II:
o Consider introducing students to reading policy documents. Some aspects of engaging with
education policy course at the MA level may be integrated in the different units.
o Add some description for each of the method below the heading.
o Readings that illustrate the use of the different methods may be included, especially for Surveys. For
example, the report by Amartya Sen (Pratichi Trust) on West Bengal and the PROBE report.
3.2. Two Education Studies Core Courses:
The following revised Education Studies I & II courses were presented:
a) Perspectives in Education (4 Credits, Semester 1)
b) Mapping Education Studies (2 Credits, Semester 2)
It was shared that the credits allocated to the Education Studies component has been increased from 4 credits to
6 credits. In the “Perspectives in Education” course instead of a series of lectures, 3 modules have been
introduced based on the discussions in the previous RSC.
The RSC resolved to recommend the two courses for the consideration of the SCR with the following changes:
 The reading list for the Mapping Education Studies course should be organised in essential and suggested
readings.
4. The elective courses to be offered in Semesters 1 and 2 of the PhD programme:
SES faculty members presented a total of nine elective courses. Each course was presented by the faculty
member/s who designed the course.
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After due deliberations on each of these courses, the RSC resolved to recommend the following eight courses for
the consideration of SCR with the following changes:
4.1. Foundations of Economics of Education(2 Credits)
 Describe how the course links to vision of SES and AUD
 Write brief descriptions for each module
 Six assessment situations may be difficult to organize in a 2 credit course. The number of assessments
should be reduced.
 Consider reducing the contents in each unit.
 Political economy of education perspective, role of state, development and democracy, and the questions of
access, distributive justice and the like could be brought-in.
 There are several readings of one author included in the course. Some of these can reconsidered. Readings
by Sen & Dreze, Tapas Mazumdar, Deepak Nayyar, and Ashwani Saith, may also be included to build-in a
larger perspective around the questions of development and education.
4.2. Quantitative Research in Education (2 Credits)
 The course contents need to be reduced keeping in view the overlaps with the statistics and quantitative
methods courses in the MA programme of the School.
 The pre-requisite for the course should be drafted in view of the above.
 The focus and the purpose of the course needs to be clearly defined. The advanced statistical techniques in
Unit III may be introduced to students while helping them to develop capacity to use the SPSS software.
 It may be difficult to organize six assessment situations in a 2 credit course. The number of assessments
should be reduced.
 Instead of using textbooks, some research papers where these quantitative techniques are used should be
included. A book titled “How to lie with statistics” was suggested.
4.3. Qualitative Case Study Methods (2 Credits)
 Need to add more readings from the Indian context, for example Rudolph and Rudolph.
4.4. Discourse Analysis (2 Credits)
 The course outline needs to be completed.
 Consider adding a few readings such as “Saura as if discourse” by Minati Panda and the work of Suresh
Canagarajah from Sri Lanka.
4.5. Critical Literacy(2 Credits)
 Articulate the location of the course in the description i.e., specific to language and literacy.
 Could consider literature from adult literacy movements. For example, the Arunakulam’s movement,
People’s science movement, Eklavaya Project. Consider including various works by Pathak, Sadgopal and
Agnihotri.
4.6. Multilingual Education: Practices, Challenges &Possibilities (2 Credits)
 Consider bringing in the debates on sign language as a language and the culture of people with hearing
impairment.
4.7. Education and Social Mobility (2 Credits)
 Identify units and give descriptions. Arrange readings by unit.
 Articulate how social mobility is defined in this course.
 Consider multiple intersecting hierarchies of class, caste and gender and stratification.
 Consider networks of kinship, marriage and caste.
 May add readings by Lila Fernandez and Ashwini Deshpande
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4.8. Politics and Education in India (2 Credits)
 What are the objectives for the students in the course?
 Consider reducing the content of the course and focusing on Units1 and 3. Unit 2 may not be included in the
course.
 Bring in more contemporary readings on some of the topics.
4.9.Sociology of Education (2 Credits)
The RSC resolved that this course needs further work and should be brought back for further discussion in a
subsequent RSC meeting after revisions such as:
 There is a need to articulate the objective of the course.
 The Units are too broad and need to be organise based on theoretical connections.
 Sociology of education courses offered in other universities and in the SUS, AUD, should be referred to
while designing the course.
Approval by RSC
a. The programme structure
b. All 4 core courses:
1. Nature of Inquiry in Social Science Research (2 Credits, Semester 1)
2. Perspectives in Education (4 Credits, Semester 1)
3. Research Methodologies in Education Research (2 Credits, Semester 2)
4. Mapping Education Studies (2 Credits, Semester 2)
c. The following electives:
1.Foundations of Economics of Education, 2. Quantitative Research in Education,
3.
Qualitative Case Study Methods, 4. Discourse Analysis, 5. Critical Literacy,
6. Multilingual Education: Practices, Challenges & Possibilities,7. Politics and Education in
India, 8. Education and Social Mobility

September 20, 2018
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Minutes of Research Studies Committee (RSC) of SES
May 14, 2018
Chair: Sunita Singh
Convener: Monimalika Day
RSC Members: Gunjan Sharma, Manish Jain, Nandini Nayak, Rukmini Sen, and Shivani Nag.
Special Invitees: Anandini Dar, Nivedita Sarkar, Prabhat Rai, Rajshree Chanchal.
Monimalika Day described the process of developing the programme through the various internal and external
consultations, and briefly provided an overview of the major recommendations from these meetings. She
described the vision of the programme and the exercise in which faculty members participated to imagine the
programme.
I.

Programme Structure for PhD.
Shivani Nag gave a detailed presentation on the current structure of the PhD programme. This was followed
by a discussion on the structure.
a. Admissions
 It was recommended that admission guidelines need to be more specific rather than general.
b. Doctoral Seminars, Portfolio Presentations and Guided Reading Course
There was a discussion on the difference between the doctoral seminars and the portfolios in terms of their
specific roles and placement in the programme structure. The ideas of doctoral seminar and portfolio were
appreciated. It was clarified that the doctoral seminar was imagined as a space that could facilitate formation
of communities of research scholars and of portfolio presentations as a mode to trace students’ progression
for accountability. Students may be required to present every 6 months. It is important for RAC members to
be there but others are invited. Students could also present their work in front of all faculty members.






Recommendations:
It is important to have the doctoral seminars. However, it is not necessary to attach credits to the doctoral
seminars.
Doctoral seminars can begin in third semester as there are no activities that require doctoral students to come
together after the second semester.
Portfolios should begin after the second semester. Consider having portfolio presentations every 6 months.
Make guided reading a required course. It will be an opportunity for students to work closely with their
supervisors, develop an annotated bibliography, begin work on their proposals and present it to everyone.
Meeting twice a week rather than 2 hours at a stretch may be useful.
2 credits may be assigned to education studies or to guided reading course if the doctoral seminar in not
credited.

c. Electives
Every semester one elective will be offered. Electives will be offered in rotation depending on the needs of the
cohort.
Recommendations:
 Explore if PhD electives can be offered as electives to MA students with appropriate modifications in the
readings and assignments. The courses offered to both will have to be taken to both, SCAP and the SCR.
d. Roles of RSC and RAC
There was a discussion on roles of the RSC and the RAC.RSC is a school level body responsible for imagining
the programme. It is the committee that makes recommendations to the SCR. The committee tracks students’
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progress and considers questions on extensions. The RAC is constituted keeping in mind the needs of a
particular doctoral student. The primary responsibility of the RAC is to monitor student progress once the
programme has been approved. It is constituted after the end of 2nd semester.
e. Other
Think around credit load for students in terms of how much a time a student is expected to invest and the
engagement demanded from them. This was cited while suggesting that Doctoral Seminar be non-credited An
academic advisor may be allocated to a student in middle of the first semester, before the allocation of a
supervisor. Some programmes require that you commit for 5 years at the time of admission.
Recommendations:
 SES needs to decide when to assign the supervisor.
 There needs to be a discussion among the faculty members regarding calculation of work load with respect
to teaching in the PHD programme.
II.
Education Core Courses
The core courses in Education were presented by Gunjan Sharma. The courses have been designed keeping in
mind that there will be two kinds of entrants in the PhD programme, those who have a prior initiation in
education and those who are new to the domain. It was discussed that even those who come from the field of
education many a times do not have a good understanding of the nature and structure of education studies.
Course I: Perspectives and Concerns in Education
Perspectives course will help students to connect with foundations of education. Various faculty members will
need to contribute in this course to facilitate discussion on different themes. External members shared that the
Sociology department focuses primarily on theory, methods and academic writing. There is no focus on themes.
Women and gender studies programme began with compulsory courses on women’s movement, theory, guided
reading, reading feminist text. In addition, there were electives. Now, the focus has shifted to theory, method,
guided reading and electives.\
Recommendations/Questions:
 What is the larger objective for this course needs to be spelled out.
 Consider bringing a balance by thinking of what could be achieved through reading and assessment.
Consider reducing the number of themes. Some themes may be addressed in the doctoral seminar.
 Briefly, introduce students to three key perspectives from philosophy, sociology and psychology.
 It was suggested to develop a course on theories in education. However, it was discussed that given the
nature of the domain of education, this will be difficult to achieve in a course. This course, thus may identify
theories that can be further discussed in elective courses.
Course II: Mapping Education Studies
The course on Mapping Education Studies is not offered in any other PhD programme.
Recommendations:
 Map the major debates in the field of education. This may help to bridge the two courses.
 Some aspects of the course on mapping may be addressed through assessments.
 It was suggested that SES internal members think through how to map education studies through the two
courses taken together. Rather than having 2 credits and 2 credits, a 4 credits course may help in mapping
the field better.
III.
Research Methodologies Courses
The courses were presented by Anandini Dar and was followed by a discussion.
Research Methodology I – Scientific Inquiryand Methodologies in Education Research
23







Breadth is too much.
Second part of the title is not addressed. How do we ensure that it becomes research methods in education?
What does inquiry in education mean?
How do we categorize studies under different groups such as case studies? Should we go by the category
selected by the author?
Should we classify education research in these different categories of case studies, experimental etc.? Some
studies may come under more than one category.
There are some overlaps between the PHD course and IER for MA students.

Research Methodology - II: Engaging with Research Methods (Basket of electives)
The second research methods course was originally envisioned as a basket of electives.
 The 2nd research methods course can change depending on student interest. This could be done through
general electives or guided reading. As an outcome, students may be asked to develop an essay of 5000 or
7000 words.
Overall Observations on the core courses:
 Need to consider what are the tools of knowing, being, and doing.
 How is the Phd programme in AUD different from other programmes?
 Phd in Education needs to bridge the divide between practitioners and scholars.
 There is a need to focus on reading and writing at the same time and this should be treated as a core.

August 20, 2018
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