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The art work on the cover pagey Ananya Kushwahas an embroidery paintinglepictng
interconnections. The use of the medium itself is a witneghiso the thread and a needle
weaveon a piece of ashibori handdyed cloth forms of life aonected with each other. This is
the artistés i magination of an undergraduate
learning to connect with each other and with the environment around therrcdntexctedness

is not like anaspiration but dact of life which one must aspire to preserve and treat as sacred
because all learning, unless it weaves through this fact,-aesthetic to life itself. Youth is a

life stage which is at the threshold in the cycle of generations. Erik Erikson, tlwudam
psychoanalyst, wrote about the concept of 'mutualitiyat not only society but our own mind
functions in some ways like cogwheels, one part moving and being moved by the Tdiber.

other concept he spoke about was 'actualibyr potentiality guded by our unique location in

the times, culture, and a social matrix which fuels our inner realities; and also as humans we give
shape to the times we live in. The previous generations add on to how we come to be today and
how we come to be today guideswhwe view and shape our older generations and history. In
essencea social science university like AUD is like a universe of possibility for such an
appreciation and potential turning of time for our collective situation.

Ananya Kushwahais a graduaterém the first batch of MPhil Psychoanalytic Psychotherapy
from Ambedkar University Delhi. She is currently a partner and &atifo# practicing
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Executive Summary

In less than a decade of its establishment in 2008, Ambedkar University Delhi (AUD) has carved
an impressive and distinctive niche for itself in the higher edutadéindscape of the National
Capital Territory. The growth curve of the University over this crucial phase of development has
been remarkable. AUD has established several milestones as an inclusive and democratic
pedagogical space providing access andityuetlucation to a heterogeneous group of learners
including the hitherto marginalized and excluded populations. As the University expands further
within a multicampus context, undergraduate studies will continue to occupy a central place in
the academiplanning and envisioning of its future. Almost 47 per cent of the total enroliments

in the University are in the undergraduate space at present, and will remain even as the

University expands further towards its projected target of 14,000 students leattz023.

The ReportFraming Futures deals with the challenges facing undergraduate studies at AUD
and offers a series of suggestions. In addressing the challenges and possibilities, the Report
focuses on the student interface (Chapter 2), the facu#yface (Chapter 3), capacity building
opportunities and directions for restructuring undergraduate studies within thecamufius

context (Chapter 4), and posits some additional reflections (Chapter 5) for faculty and

administration to build conversatismaround.

At the core of several challenges facing undergraduate studies at AUD are its organizational
structure, faculty deployment, academic rigour and building competencies for the world of work.

The organization of teachirgarning within the UG sua® often appears as a mosaic of
incoherent interrelationships and responsibilities, which seem to dilute the original vision and
promise of the UG programmeas an innovative template of multidisciplinary learning and a

unique context for continuous expltica of emerging contours of learning. A persistent renewal

of this compact wi || continue to characteriz

campus possibilities.

In evaluating thecurriculum and learning enrichment process, it was found that great
attention needs to be paid to curricular practices across the seven UG programmes. A
comprehensive assessment process is energy and time intensive, but remains critical to ensure
that students learn and acquire core competencies and the desired gaitibates. More

creative ways of framing assessments and planning the assessment process with clear objectives



and learning outcomes has also emerged as a felt need (see Chapter 2, p. 24). Commitment to
supporting students and mentoring them towardsitqtiseé improvement in their learning

trajectory wil/l reqguire a O0dedicatedd faculty

Among the seven undergraduate streams,38&l programme in particular, faces specific
challenges emanating from the-aléctive nature of the programme. Studenitthis stream felt
Aorphanedd since their convenience, prioritie
scheduling and roorallocation planning. The SSH programme, although providing a very
promising template for a brodshsed and interdisciplinarLiberal Arts education, presently

lacks a coherent structure and needs to be revisited. Some additional perspective building
courses, a research component, and an interdisciplinary thematic as an organising matrix, could

imbue it with greater vitality athscope (see pp. 25, 42).

A re-articulation of theundergraduate-postgraduate interfaceis also needed. This interface
needs to be articulated from the perspective
the energy of the faculty seemed to beving towards strengthening the PG programme,
invariably at the cost of the UG space. Greater incentives for senior faculty to engage more
proactively with undergraduate teaching may be explored. The Report suggests the institution of
a UGPG Pro-Seminar to provide for seamless interface between the undergraduate and
postgraduate space, open student choices, and enable the faculty teaching PG courses to offer
options to the UG students desirous of pursuing further academic enrichment. It also allows for
faculty teaching undergraduate courses to open their courses for PG students (See Chapter 3,
p.45). A more alternative model than those currently in use at AUD for faculty deployment and
suggestions therein are elaborated in Chapters 3 and 4 (pp. 48 adebgp. B is felt that this

would respond to the concerns of both, the faculty and the students regarding the need for more

robust engagement at the undergraduate space.

An important initiative in higher education has been the emphasis by the government on
6skillingo. With more than a million I ndians
the next decade and a half, universities are entrusted with the task of building both capacity and
competency. AUD has stepped into this space, but even aslds land expands itB.Voc.
programme at the Karampura campus, it needs to ensure that this does not meet the fate of the

earlier attempts at 6vocationalizationdé at ot



approach will only ghettoize andamginalize a programme that has potentialities if imparted

appositely by the learning environment and ethos of AUD (see Chapter 44).48

Exposure to the professional, social and institutional context outside the classroom is as critical
for a liberalarts graduate as it is for those opting for the vocational trajectory. Both need to be
empowered with competencies and capacities for successfully transitioning to their preferred
professional optionsOpen channel accesvetween the vocational and libeerts courses is
desirable for tweway value addition. Like the vocational programmes at AUD, the other
undergraduate programmes could also, for the benefit of students, adopt a modular approach
allowing for multiple entry, exits and +4entry points. AUDcould institute for undergraduate
students, Certificates/ Diplomas similar to the vocational programme. This can facilitate greater
mobility (and recognition of credits acquired) for students who do not fulfill the degree
requirements in the stipulated dtion. There is a need to find creative ways of interpreting UGC

guidelines with respect to the undergraduate and vocational curricula and credit frameworks.

While AUD adopted a choice based credit framework from its inception, the external mandate to
adqot the curriculum and credit (CBCS) framework prepared by the UGC with a maximum
deviation of 2630 percent, has created differences and confusion regarding the existing
philosophy of credit system at AUD. The UGC articulation of CBCS militates againspitite

of i l-.eeamrtnreed 0 education as the mandated stip
learning outside the didactic space of the classroom. The stipulation also puts at a disadvantage
any novel articulation of curriculum or pedagogy. AUD Iwikeed to creatively interpret and
reformulate practices in light of the constraints imposed by a mandate that limits rather than
expands choice. The Report suggests that synchronization between the UGC credit requirements
and the CBCS offered at AUD coub@ brought about by provision of two active tutorials within

each course and the tutorials can be formatted creatively betweestuseif field or research

components, depending upon the capacity and inclination of the student.

The process of setting thmar higher for UGstudies would be served by integrating into the
curriculum opportunities for building a work profile for undergraduates, introducing research and
studyskills workshops, preferably through Foundation Courses, greater institutional tsigopor

enabling students to acquire sekills, IT competencies, and greater English language



proficiency and carearounseling. It appears thstiudents experience the transition from school
to university as relatively easier and smooth, but the tramsifom the university to the
workplaceis found more difficult. Sustainedounseling and mentoring would assist students
make transition from school to university and beyond to the workplace (see Chapter 224p. 23
and Chapter 5, p.69).

With around 60 pso electives (from thdifferents c hool s t hat O6serviced th
about 17 Foundation Courses (of which three are compulsory and the optional FC has to be
chosen out of the remaining courses on offer in the Foundation Optional baske®sktmaain

batch confronts a smorgasbord of often oO6unde:¢
work optimally in the AUD context only if supported by active academic advising and mentoring

at every stage of student safe fopAcadegic ddvising@md. A mc
Mentoring is eminently desirable. More robulgedback mechanismsre also required. The

Student Faculty Committee (SFC) needs to be reimagined in the SUS context for more
responsive mechani sms f mdrgrieeadcdsr(ses Ghapteg2, m20amie nt s
p.32).

Progressive and creative methodsstaident support at AUD have contributed in abundant

manner to address the major concerns of access and equity. A large number of undergraduate
students have benefitted frorhet scholarships, fee waivers, and tarn While You Learn

Scheme. A point of concern, however, for undergraduate students is the administrative delay in
processing the Student Welfare Fund. The Fund for Learning Enhancement (to which the UG
students conitoute a significant share) has not been proportionately utilized for undergraduate
students (seefig. 26 hi s hi ghlights the | ack of proactiyv
Undergraduate Studies. The responsibility for application for fundarttsvUG programmes

need to be clearly delineated within each programme and vested in a functionary within SUS.

Sustaining afederating structure with intermovement across UG and PG could remain a
challenge as the University expands in a medinpus contd. As administration becomes
complex, structures that are more responsive to cultural and social heterogeneity will need to be
continuously evolved. Clearer incentives may be required for nurturing a critical mass that takes

ownership of the UG space (ge@4344). Both sections of students and faculty feel that the UG



programme has suffered on account of faculty¢
and associated PG programmes. Staffing patterns and responsibilities need clearer articulation so
as to address concerns of all the Schools in the delivery of the UG courses and to bring on board
focus and concern areas from both, the disciplinary vantage point as well as the changing nature

of the employment sector and contingent competencies.

The Reprt recommends that tIf®US organisational structureneeds to be revisited in order to

ensure theentrality of the undergraduate studenthe UG planning process. As it exists, the

pyramid is very narrow with the Dean SUS, who has little staff supabthe top. Without a
60dedicatedd faculty, it wi || be a challenge
planning for future. A faculty dedicated exclusively to the UG space, for a fixed tenure of three
years, could provide the core faculty feustaining the UG programmes (Chapter 3, p.43).
Further, the nomenclature of Programme Manager for the Vocational Studies faculty needs to be

rethought to keep them aligned to the academic ethos of the University (see Chapter 4, p.50).

The Report suggesthat within amulti -campus contextmerely duplicating the Kashmere Gate

model and template for undergraduate studies is not desiiide the original campus
continues to provide anchor in the initial phases of development, where necessary, the attempt
mu st be to makesuefafcihciceanmipdu swidshelaf ni che speci
the original mission, but engages with it continually in context specific ways, keeping locale,
demographics and the priorities of each student cohort in rAinthe same time a fine balance

has to be maintained in order to avoid campus isolation and the perpetuation of an affiliate type

of a system (see Chapter 4, pp5).

One possible direction could be to restructure the current School of Undergraduli¢s Stu
principles more relevant to the needs of students, and develop a proactive role for its interface
with the newer (and distinctive) UG programmes developed on different campuses. An optional
fourth year could be added on for students who wish to \edide to their portfolio, by
engagement in field study, and enabled to audit courses across the multiple campuses at AUD.
This proposal needs to be pursued with the viewreétive collaborations across campuses

with appropriate academic oversight andniharing so that there could be crdssarning. The

academic structures should facilitate transportability of new courses/modules offered across



campuses into some of the conventional programmes offered at the School of Undergraduate

Studies, Kashmere Gate

The expansion of undergraduate studies in the mukcampus contextrequiresmeticulous

planning with considerable thought, care, and foresight based on learnings from the existing UG

experience. Some basic principles may be followed:

Duplication of faculy and programmes across campuses, in the long run, could prove
untenable and unsustainable. Reproduction of the Kashmere Gate Campus model for the
UG programme would require duplication of Kashmere Gate faculty profile for the new
campuses as well. Theoe€, replicating the Kashmere Gate SUS UG programmes seems
difficult and unfeasible at this point

The multrcampus model must consciously resist creatiRigatre Peripherysensibility.

Each campusould have a unique character with organic linkages keriviee UG and

PG programmes offered at a campus.

The undergraduate programmes offered in the new campuses maybe better served if they
reflect the interest areas, specialisations and strengths of the faculty appointed to that
particular campus. The imprimtf the Schools contributing to the UG programmes is
desirable in conceptualisation and curricular focus. This would also develop interest
among learners in newer disciplines while keeping a balance with the core of traditional
disciplines.

It is importantto create a sense of rootedness, for both faculty and students, which does
not involve shuttling across campuses for different courses. Keeping the PG and UG
courses for the same disciplinary set at the same location will make it possible to better
integrde the programmes and students. Further, the idea of students working within the
campus is one that should be explored. This reinforces the sense of belonging and
ownership of a campus. A seamless engagement both within and outside the classroom

through cecurricular activitiesould also enable tHauilding d an institutional ethos.

The distinctiveness of the undergraduate programmes at AUD requires that the spirit of social

justice continues to inform its courses and pedagogy and that faculty are atjequanted to

this aspect of the teachidgarning process. Much of the faculty recruited into AUD come from

UG spaces elsewhere and look to their move to AUD as a process that allows them mobility into

vi



the PG space for teaching, a more research oriemeédonment, as well as a context to escape

the O0rigoursdéd and everyday demands of UG teac
faculty aspiration for professional mobility attlsc students joining AUD seeking access with

equity. Faculty recruitm@ and induction programmes need to address this issue head on.

Crucial to vitalizing and reinstating the centrality of the UG space in the AUD experience is the

need to develop rigorous, -depth, induction processes for faculty appointed/assigned to
undergraduate teaching. Given the diversity that AUD reckons within the undergraduate
classroom, the UG space has the potential for becoming a laboratpedfogogical innovation

for achieving social justice Impetus for creative pedagogy and curriculum earanate from

this heterogeneity in terms of the learning needs across students. The Report recommends that
AUDOG s mi ssion statement of bridging access
induction process for the new faculty and reiterated consigtemhile planning for

undergraduate teaching.

AUD must betterbrand and advertise itself as a progressive space for inclusive growth that
specially caters to the aspirations of young students from the NCT. At present, the absence of a
well-planned and ralst extracurricular platform and activdield-based engagemenimight

prove to be an impediment. Extracurricular space for the undergraduates cannot be seen as either
a diluted version of PG or as an upgraded version of the practice at school. AUD waet do

to address this lacuna by foregrounding the quality of extracular engagement as an integral

part of learning outside the classroom for the new undergraduate admission seekers (see p.61 &
p.66). A more intensive collaboration with civil societyganizations could greatly enrich
formulation of fieldlearning for the undergraduate space (like PRADAN has done for the MPhil

programme) (see p.11& p.42).

The vision of AUD as a unique learning community will keep athwe potentialityof a space
that @an innovatively recraft undergraduateducation for the whole country byelding access
and excellence, expanding the horizons of learning, and liberating the mind from the constraints

of regimented curricula.

Vii
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AEmbedded i n the veriynotithe estary idk ideal,ebut theai v er
university at its truest and bdshare values that the market does not honour: the belief in
a community of scholarsnd not a confederacy of sedéekers; in the idea of openness
and not ownership; in the professor as a pursuer of truth and not an entrepreneur; in the
student as an acolyte whose preferences are to be formed, not a consumer whose
preferences aretobesas f i ed. . . a radically different
marketplace of ideas, one that recreates in the virtual world the idea of an intellectual
commonso.

David L. Kirp (2003, p.7)Shakespeare, Einstein, and the Bottom Line



Prologue

Ambedkar University Delhi

In less than a decade of its establishment in 2008, Ambedkar University Delhi (AUD) has carved
an impressive and distinctive niche for itself in the higher education landscape of the National
Capital Region. Over this crucial phase e@vdlopment the University has established several
milestones as an inclusive, democratic, pedagogical space providing access and quality education
to a heterogeneous group of learners including the hitherto marginalized and excluded
populations, primariljrom the NCR region. In keeping with the highest standards of reflexivity,

so necessary for a vibrant, aspirational space of learning, it has consistently engaged in voluntary
selfreviews, assessments and evaluations, like undertaking -dévid Review in20122013,

and pursuing NAAC Accreditation in 2014, as soon as it became eligible.

Vision, mission and goals

AUD draws inspiration from the life and ideas of Dr BR Ambedkar, and is driven by the primary
mission to bridge excellenaeith equity and socigjustice through an institutional commitment

to engaged schol arship. AUDOGs institutional
linkages between access to and success in higher edudatisrcommitted to creating and
sustaining an institutihal culture characterized by humanism, higrarchical and collegial
functioning, team work and creativitfhrough its programmes AUD attemptedt merely to
respond to the demands of the market, but to work for creating leadership for public systems, t
work for social transformation through constitutional means and to develop professional

capacities in the interface of the civil society and the state.

II.  Undergraduate Studies at AUD

As a unitary university without a system of affiliated colleg®dD adopted a unique model

for its undergraduate programmes The University attempted to do away with the
conventional hierarchy between the undergraduate and graduate level programmes by adopting
an organisational structurthat required teachersto teach at &llevels i undergraduate,

postgraduate and research (MPhil and PhD). The University created the School of Undergraduate



Studieg(SUS)to house all the UG programmegthout provision for adculty exclusively to this
School. Faculty appointed to other Solsowvasconcurrently appointed t8US The concurrent
appointment system, in principle, envisioned for a seamless sharing between different Schools,
postgraduate and research programmes and the involvement of all the teachers of the University

in teachingof the undergraduate programmes.

The UG programme was thus visualised as its pulsating nerve dentteed its flagship
programme. Initiated inthe year 2010, the SUS offers BA Honours programmes with
possibilities of majoring in one of seven areas (Booies, Psychology, English, History,
Sociology, Mathematics, and Social Sciences & Humaniti€sl).2014, SUS also offered
students the opportugiof graduating with dual major. Teaching at its Karamparagus began

in 2016 with BA Honoursprogrammes wih possibilities of majoring in one of four areas
(English, Psychology, Economics, and Social Science & Humanities). These were essentially the
same set of programmes that were also being offered at the Kashmereatates. The
programmes at SUS were dgsed to equip students with specific disciplinary training within
the broader canvas of the social sciences as a whole. In addition to the S\$8habé of
Vocational Studies (SVS)was established inhe year2017 and offers three vocational
programmes tathe undergraduate level with multiple entapnd exit options that lead to
Certificate, Diploma, Avanced DOploma, and Bachelor of Vocatio(BVoc) degrees in the
domains of Tourism and Hospitality, Retaill Management, and Early Childhood Centre

Managemenand Entrepreneurship.

[l Context of the Undergraduate Studies Review

The development of the University in a mdémpus context has raised a number of concerns
and issues around the nature and organisation of undergraduate studies at AUD. The organisation
and the structure of theUS had earlier emerged as an area of concern during theT &tid

Review (MTR) process. The MTR Committee (2013), for instance, had observed that the
structures in place for the governance of SUS were not adequate to thedtdmsld gorovided a

set of recommendations. Further, with the institution of th& 8ndergraduate studies is no

more exclusive to SUS. Several issues have emerged around the envisioning of the Karampura

campus in the two years of its functioning. A critichhllenge for the campus emerged in terms

2



of offering conventional BA programmes without an organic link with any PG vertical at the
Karampuracampus.As AUD expands,tiis critical to engage with the way the undergraduate
spacemay be envisioned in the ademic plans of the University. TRéndergraduate Studies
Review consequentlyhas been instituted with the expectation that the Committee will engage
with multiple dimensions of undergraduate studies, its structure, process, the UG space and
culture at AJD and provide future directions the context ofthe macro policy in which

undergraduate education is being reformed and shaped in the country.

IV.  The Undergraduate Studies Review Committee and the objectives

The Review was instituted when AUD had completg@ine years and five months of its
existence. The Review Committee, constituted in January 2018, comprised the following
members:

1. Dr MeenakshiGopinath, Chairperson
Dr VanitaShastri
Dr Vijay Tankha
Dr MainaChawla Singh

Professor Praveen Singh
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ManasiThapliyal Navani, Faculty Secretary

The Review Committee Secretariat was hosted in the Planning Division of the University and
assisted by

1. RadhikaAggarwal(Research Assistant)

2. RichaShrivastavéResearch Assistants

3. Pankaj Kumar (Technical Officer/Consuith

The overall objectives of the Undergraduate Studies Refli&R) were to:
1. Review the vision and stated objectives of undergraduate education at AUD in the current
context of higher education in India;
2. Revisit the recommendations of the Midrm Reviewand NAAC evaluation for

undergraduate education and provide recommendations fecourde adjustment and



3.

alignment of the academic programmes and other programmatic / administrative
initiatives;

Provide future directions for expansion of undergraduateatn at the University.

The specific objectives of the USR were to:

1.

Review theframework for undergraduate studiemnd examine possible directions for
restructuring;

Advise the University on effective implementation of UG Programmes in the emerging
multi-campus context;

Review the efficacy of the institutional mechanism for faculty deployment for
undergraduate studies;

Assess the relevance of the broad academic provisions, pedagogic engagement, and
student support mechanisymand examine their effectimessin achieving the stated
objectives;

Assess the relevance and appropriateness ofthmdation ©urseswithin the UG
programmes at AUD;

Identify major constraintsand offer alternative approachesr f the effective

implementation of the academic progmaes and activities;

. Assess how existing programmes and practices prepare students for future pathways and

advise the University on ways of strengthening them.
Suggest approaches to synchrontbe \ocational programmes with the broader

objectives of the G space.

These objectives were taken as broad guiding principles to define the scope of the Review. The

focus was thus anchored to the following aspects: vision and scope of UG studies at AUD,

institutional arrangements, broad contours of UG programraeslty profile and deployment,

plans for expansion, diversification, and student support mechanism.

The Termsof Reference (ToRacknowledged that the Review is expected to provide strategic

directions to the University for the development of the undeugit@ddomain over the next ten

years. The ToR also articulated that the UG Reviewnsésxpected to address:



1 a detailed technical evaluation of the undergraduate programmes (curriculum design,
course structures, course content, etc.); These are beirgyveevithrough a separate

programme review exercise.

V. Undergraduate Studies Review Process

The Undergradate Studies Review (UGR) Committeemmenced its work formally on 18
January 2018. The meetingg the Committeewere held on twelve days spread overefiv
months: 18 January 2018, 6, 18, 19, 20, 21 & 24 February 2018, 7, 8, and 23 March 2018, 4 May
2018, and 30 May 2018 his wasa participatory and consultative exercise of engagement with
the Universitycommunity responsible for the undergraduatelies.Consultationdeganwith a

meeting of the UG Review Committee with the Vice Chancellor, Dean Planning, Dean (SUS)
and Deputy Dean (SUS) to deliberate on the broad contours of the Review. It was agreed that the
UGRC should guide AUD in steering Undergradu&tudies towards a future direction, in
tandem with the Universityés plan of expansi o
the following segments of the AUD community: Bresently enrollegtudents and thalumni;

b.) Academic Coordination Comttee for SUS and faculty associated with the BA programme
teams at the School of Undergraduatedis; c.) Faculty of thd3.Voc. programmes and
students at the School of Vocational Studies; and d.) the I@anagement &am.Members of

the UGR Committeealso attended some of the other stakeholder consultations organised for the
Decennial Review Committeddditionally, surveys with undergraduate students and alumni
were also conducted to gauge the overall undergraduate experience, academic and sdsial. Deta

regarding all such meetings and interactions appear at Annexure A.

The aim was to help AUD identify the major challenges and opportunities in relation to how it
envisages the future of its undergraduate programmes within itsaaoippus context, in tens

of their foci/ nature, the linkages with other academic units, and the contribution to the
experience and discourse of an enriching, meaningful, and creative undergraduate education in
the Indian higher education context. As part of this exercisegstimportant to review the core
principles of the organization eindergraduatetsdies at AUD, engage with theerceptionsof

students, faculty and the senior management; reflect on the dyrtaahiesen theindergraduate



and postgraduate educati@t AUD; andlocate this within thdarger contexiof undergraduate
educationin the country. Another critical aim was to explore possibilities of convergence
between liberal studies (SUS) and vocational studies (SVS) within the undergraduate space and
advise the University to attempt to rarticulate and broaden the discourse on what is

conventionally termed Ovocational 0.

The Committee adopted an elicitive methodology of extensive feedback from different

constituents of the University community. The Report, eqasntly, has sought to foreground

their O6voiced, so that it O6speaksd | argely fr
and be impacted by any meaningful process of
been to add as few filteess possi bl e. I n the spirit of the 6

to, the Committee has tried to speak in a different woités not about analysis alone but about
6voi ced Thas KRepartprésénts a series of engagement points within eadaic ralith
observations and suggestions for the faculty and administration to build conversations around.
Across the chapterthe Committee has articulated areas of concern and made recommendations
as deemed necessary. Certain aspects of undergraduateoedinage also been highlightéar

more indepth reflection.
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(Registrar), Professor Sanjay Sharma (Dean, Student Services), ProfessoN@ak#taraman
(Dean, Assessment, Evaluation and Student Progression), and Dr. Arindam Banerjee (Dean,

Academic Services), faheir unstinted support throughout the process of review. Special thanks



to Professor Tanuj&othiyal, Dean SUS, for her insights, candour and for sharing the
organizational and structural challenges confronted in the execution and delivery of aJ@bust

programme at AUD.

Thanks are due to RadhikAggarwal, Richa Shrivastava, and Pankaj Kumar (UGRC
Secretariat)and the Planning DivisiorAnshu Singh(Assistant Registryy Sameer KhafJunior
Executivg and Shiv CharanMTS), for so patiently attendintp all our requests and providing
assistancélNe appreciatéhe support of theAUD internal corecommittee forassisting withdata

and tools for the review process. This internal ememittee included DrJyotirmoy
Bhattacharya, DrmRohit Negi, Dr Nidhi Kaicker, Dr Shad Naved and D&unjan Sharma.
Professor Praveen Singhudged the process consistentiyth infectious enthusiasm. His
admirable ability to familiarize us with the often complex relationships of structure and process,
his clarity and focus ofhe relevance of practices to the mission of AUD, reflected an almost
missionary zeal. He ensured that our compass stayedrweithing Futures opening new vistas

to embellish the idea and imagination of AUD and the need to push the envelope on change and

meaningful growth.

Our deepest gratitude to Manddiapliyal Navani, who served as pathfinder and muse, guiding

us gently but surely, through the many labyrinth pathways and layietsllectual, social and

culturali of the AUD imagination and transmitgrthrough her deep commitment and passion to

the University, the excitement of the unfolding of a world waiting to find articulation in the
undergraduate space. Her diligence, attention to detail and her ability to link the micro with the
macro, alongwith er meti cul ous drafting of proceeding
eyeso. To her must go t he cr e datémemwdintbertestaft hi n g
this Report.

Our team of Dr Vijay Tankha, Professor Mai@hawla Singh, Proéssor VanitaShastri and
myself are grateful to the Decennial Review Committee, particularly, Professor N. Jayaram
(Chairperson, DRC), Professor Chiranje8n, Professor Pankaj Chandra and Professor
Chandan Mukherjee, for sharing with such generosityr thisdom, sagacity and profoundly

insightful perspectives. We would also like to acknowledge critical insights provided by the



members of t h e -Tetm Revienvr Gomnitie® and fdunding leadership of the

University during their interaction with ¢hCommittee.

Finally, the process of interacting with this unigue community of learners has made us alive to
the potentiality of AUD as a space that can innovativelgraét UG education for the whole

country- melding access and excellence and by ma#teégpair unconvincing and hope practical.

Date: Chairperson



Chapter 1
Evolution of the Undergraduate Programme at AUD
The Vision for Undergraduate Studies at AUD

AUD envisioned the undergraduate programmes as critical to shaping the Uyigdres. The

concept note for the UG programmes (2009) states:

Undergraduate programmeséshape the instit
attracts, and the outside world judges it by the quality of the graduates it
producesé. Under gr hdavas ®ntbe depignedgto aneemthe needs,
demands and aspirations of students as also to provide them challenging intellectual
stimulation and help them develop analytical and logical skills.
The AUD undergraduate programme was the resulexténsive constdtions on the core
philosophy the macrestructure and design tfie university curriculumThe governing principle
was a shift from the conventional didactic and transmissas®ed approach to a more
experiential transformative learning experience. Tilgpeh asi s has been on pro
selfengagement, peer learning, learning to learn, and field experience. The classroom contact
hours were limited to 16 hours a week along with a provision of tutorial support to make learning
a concerrbased and diagic processAUD consciously decided to sigstep the University of
Del hi 6s nomencl ature of fApass and honourso wi
be differentiated to operate in a hierarchy. Instead, an alternative trajectory was crehged so
students could choose to acquire a degree either by pursuing gdhreprogramme with a
single major or continue through a fourth year (majoring in another stream of specialization).
The core features of the UG programme are as follows:

. A UniqueCurriculum Model and®Pedagogical Design AUDOG6s wunder graduate p
planned to be not just syllabentred, but aimed at, as the National Knowledge Commission

n ot eédgenerdiing alternative ways d&eing and Seeingo fill an important gap in the
continuum of knowl edge and skill so. Curricul
aspirations and the scope for innovation was inbuilt into the curriculum planning process. AUD

adopted a choiebased credit systénthat allowed for mobility betweedisciplines as well as

L All courses at the UG level are of 4 cregigsmester credit &l is of 16 credits; a total of 96 credits are required
for programme completionMajor in a discipline requires a student to take 12 courses(12X4=48 crdies).
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|l ater al mobility between institutions-yearlt may
dual major programme was instituted and functioned successTiig/four-year dual major
programmewas a unique initiativehich did nd exist elsewher&he dualmajor structure

enabled students to engage meaningfully with two disciplines over a period of fodr years

The programme structure was envisior{gith an eclecticview of the graduate attributes)to
provide a meaningfulLiberal Arts Educationaimed at acquainting students with multiple
methods of enquiry and approaches to knowledge. The structure included Foundation®Courses
and Special Interest Courses to help realise this vision in practiceFourglation Courses

(FCs), expeced to occupy around 20 percent of the credit share of the programme, were meant
to enable perspective building and for enhancing basic study skills.Spkeial Interest
Courseswere offered by different schools which were not necesdatily-involved inthe UG
programmes. These courses provitiaghing and skills in selected applied and career oriented
fields, such asDigital Storytelling, Computer Applications in Project Management, Legal
Literacy, Understanding Disability, Digital Photography, Editingd Publishing, and Art
Appreciation among others. These are now no longer a separate category and are subsumed

underElectives(see Annexure C).

The pedagogical designaimed at teaching students to think critically and creatively, to
conceptualize andos/e problems, to analyse, reason and arrive at evieessed conclusions.
Expecting teachers to meaningfully engage with students required the University to ensure an
enabling environment for teachers. This commitment translated into the policy of sizeanot

to exceed 35 studefitsThe initial programme structure also provided a choice to defer the

choice of Major till the second year. However, in 2014, the pressure to conform to the

remaining 48 credits need to be accumulated through Foundation Courses (16 credits)rasidatives (upto 32
credits).

2 students, who exercised this choice, opted to follow the conventional combination of disciplines, like Mathematics
and Economics; but also did for instance, Psychology and Mathematics/Economics.

*To begin with, FCs suchsalntroduction to Social Sciencekogic and Reasoningand English for Academic
Purposesverecompulsory An optional foundational course had to be chosen from a basket of foundation electives
(Annexure B).In addition, the programme of study encompedss combination of courses designed to promote the
acquisition of certain skills that students can bring to bear in a variety of learning and career/professional situations.

4Subsequently, with greater concentration of students in Foundation Coursegeaieglan upper limit of 50
students has been adopted.
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conventional template compelled AUD to begin the teaching of tlhgrVdiscipline from
semester one itselExperiential learning was envisaged as a core pillar of learnifgld
engagement was meant to incorporate credited internship/Su&uheol/fieldattachment with
professional organisations/schools/governmentdsiNiGOs/commercial establishmenihis is
a domain which has seen few initiatives at the undergraduate level ¥ghise.the integration
of communitybased practice and fielshsed exposure is yet to takleap8, this domain has a

significant potentiafor further enriching the undergraduate space.

2. Faculty: SUS does not have a dedicated faculty for teaching undergraduate programmes.
Instead anyfaculty appointed in AUD is automatically and concurrently part of SUS, and is
expected taontribute to cowgedesignteaching anéssessment of undergraduate programmes.
This structure wasimedto ensurdaculty participation across the Universigndto leverage
their expertise in undergraduate teaching. ™igs also an attempb break the hierarchy
betwesn undergraduate and postgraduate teachiagalent at most Indian universities. This
innovation was meant tensure the realisation of the mandate of excellence in teaching and
effective pedagogic practices (such as use of ICT, international collaibstdtield interface

etc.).

3. Admission Process and Studeni® start with,there was a clear agreement on selecting
students throughnaengaging and meaningful admission processas todevelop a sense of
belonging and association not only among selestedentsbut also to ensure that those unable
to get through the initial screening process, were not left feeling disempowered. However, the
logistical constraints impeded the realization of this visiothefadmissionprocessAUD has
however, institutionalized various studersupport mechanissn through provision of

scholarships and fegaivers, language suppoatnd aneed-blind admission policy.

4. Assessmenf comprehensive assessment system was emphasized rather than routine summative
assessmentSo, AUD adopted a system of continuowssessmenthrough termpapers,
independent study, communibased projects, tutorials, group tasks, book reviews,

presentations, theatre, etc.

*AUD has arMoU with PRADAN for the MPhil Programme in Development Practice whose centralisefredt-
based immersion. Thendergraduate space could leverage such MoUs to create opportunitie&fors t udent s 6
exposure to diverse field sites.
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5. Governance of the Undergraduate Programmésiven the conventional undgraduate
programmest affiliating universities vich often reflect alisjunct between curriculum planning
and its transaction, AUD felt a need for offering an integrated, comprehensive and seamless
undergraduate programme of study located within a ScbbdJndergraduate Studies. This
unique model was supported by an innovative governance structure in the fannAocademic
and Administrative Coordinatio@ommitteeheaded by a Dean and a team of programme
coordinators. The structurehere SUSouses thastudents but has no dedicated faculigalso
created several challenges and remainedetnilles Heel a weak Iink in AUL

promise.

Review of Undergraduate Programmes of Study (20107)
The MidTerm Review (MTR)

1 Governance and faculty deplognt: MTR recommended AUD to begin the process of
creation of a coherent structure with distributed responsibilities of academic
administrationwithin the SUS. Consequentlppsition of Deputy Dean was created in
response. MTR had found the existing infainpractice of appointing coordinators for
each programme as untenable. Instead, it recommended the appointment of Directors for
each SUS Programmees convenors of their respective subject groups. To facilitate the
process of creating the core faculty, MT&ommended formation of Subject Groups
from the whole faculty with the Directors of SUS programmes as Chairpersons. The
formation of subject groups has been attempted in Sociology and Economics. It is still
too early to assess the extent to which thesmgements have been effective in breaking
the tendency of restricting undergraduate teaching to a few schools. The MTR Committee
also recommended the introduction of a teaching norm for all faculty members to teach
undergraduate courses.

1 Catchment and t8dent Orientation:MTR recommended organising and advertising
summer events, like a Basic English Proficiency Course for students graduating from
class Xll to broaden the catchment area of studén&dso recommended strengthening

the Language supponmechanism. Recommendatioalso supportedlifferentiating the
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levels of English proficiency courses; and creation of a dedicated formal structure
mandated to initiate an English Language Learning Support Programme.

1 Mentorship: MTR recommended that AUD shaulwork concertedly to strengthets
mentorship programmdt recommended a scheme wherein a mentorship cohort could
comprise students from different years of the academic programmes, attached to a
Faculty advisor. The objectigewould include improving academic performancand
supporting students tantegrate within the social space of the Universifyhis
recommendation has notet wholly translated into practice.

1 Curriculum: MTR recommended thatach course team should develop reading
anthologies for the respective courses, which could iyedated every academic year,
as per feedback from studentsStudent evaluation of courses was also recommended. It
advised the University to pursue iwternal review of the relevance, content and level of
the undergrduate curricula and the review thfe curriculum, pedagogy, and evaluation
procedures for different FCs. Subsequentlgpmmittee consisting of teachers associated
with the FCs carried out a review of the FCs and suggested changes in the organisation of
FCs.

1 Life outside classroom&he MTR committee observed that this aspect required urgent
attention everif the existing deficit in infrastructure was not withire control of AUD.

The Committee felt that a better utilisation of existing infrastructuregageder effort on

the part of the Wiversity was required to nurture this space.

NAAC SUS Sebtudy Report

While the NAAC peer review team did not hawamy specific observatiorabout the
Undergraduate Programmes of AUD, ®elt-Study Report identifiedcertain gaps. It stated that
although different courses encouragedependent study projectsas part of thie assessment,
there was nospace for student projects within the programme struciceording to the
University policy25% of the fees collecteate set asidasa Learning Enhancement Furgtund
for LE) for the acadmic enrichment of the students, includifigld visits, and extra mural
activities associated with any programme. The UG NAAC-Seifly Report noted that the SUS

students are to ughese resources for their enrichment. Séfeinds (to which the UG students
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contribute a significant shgrlave not been proportionately utilized for undergraduate students
(see fig. 2.5°. This highlightsthe lack of proactivefi bi ddi ngo f oeeSU§Thant s b
responsibility for application for funds towards UG programmes need to be clearly delineated

within each programme and vested in a functionary within SUS.

The SSR furthenoted thatalthough all UG programmes start with common Foundatiour §€2s
(FCs)which offer an interdisciplinary approach to social scien@esrentlythey do not seem to
be fulfilling this credo Two of the courses are for language proficie(ioyHindi and English
and onds on Environmental Issues. THeaves only one aose from the € basket whichwas
considered inadequate introductiém the field of social sciences from an interdisciplinary
perspectiveAs for flexibility for the students to change the area of their major within the first
two years this has proved tde impractical owing to theabsence of an active Academic
Advising Unit. Students and Faculty also confirmed thaeé other strengths identified in the
SSR havalsobeen either diluted or discontinued over the years

T Tutorial component wheby readingsand othermcademidssues are discussed in smaller

groups.
T Provision of individual mentoring of students.
1 Continuous assessment afekdbackon performance throughout the semester to help

students keep track of their academic performance.

Some of thechallengesdentified in the SSR were:
1 reaching out to students from underprivileged backgrounds.
1 bridgng the gap between the Engliskanguage proficiency of students from
underprivileged backgrousdnd the level at which the course®delivered espeially

since the medium of instruction is English.

The SSRalsonotedthe unique opportunity for strengthening Liberal Arts Education and offering

a robusinterdisciplinary undergraduate education, not offered elsewhere in the city

SUS Internal Revie@ommittee

®*The UG students seem to be subsidizing the senior students for various kinds of costs of learning at AUD.
"The UGRC, however, observed during the tenure of the current review process, contention and debate ove
issue of desirability of interdisciplinary undergraduate education
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The SUS Internal Review Committee felt that first year undergraduate students should get a
glimpse of their chosen programme, build a sense of cohort, and become familiar with
programme faculty at the outset, rather than in the second semestas the case till 2014. To

this end, it proposed that disciplinary core courses should commence in the first semester itself.
The Committeeds recomme n dfer tthe gohools a&ss AAbRoi al | y
increase their contribution to SUS throughdeveloping and offering electives in their particular

fields; 2) offering Foundation Optional courses; and 3) sharing disciplinary te&ching
UGC-CBCS

While AUD adopted a choiebasedcredit framework from its inception, the UGC mandate to

adoptits curriculum and credit framework with a maximum deviation of320percent, has

created differences and confusion regarding the existing philosophyDfcredit systemThe

UGC frameworkmi | i t at es agai nscte ntthree dsop Thisdisubeadgdtheom!l e ar r
mandated credit hours discount for any learning outsideditactid classroomspace. The

stipulation alsanhibits anyinnovativearticulation of curriculum or pedagogy. AUD will need to
creatively interprethis external mandaind reformulte practicegiccordingly.Synchronization

between the UGC credit requirements and the CBCS offered at AUD could be brought about by
provision of two active tutorials within each course and the tutorials can be formatted creatively
between selftudy, fieldor research components, depending upon the capacity and inclination of

the student.

It appears thattahe core of these challengas AUD is thecurrent organizationastructure of

SUS, and the mechanism for assignfagulty for UG teaching.The organiation of teaching

learning within the UG space often appears as a mosaic of incoherent interrelationships and
responsibilities, which seem to dilute the original vision and promise of the UG progdaasne

an innovative template of multidisciplinary learniregnd a unique context for continuous
exploration of emerging contours of learniigappears thatrpcesses that represent somewhat
unstructured fdAqui l ti mrighdhe tapestri of leardinghése ghallerdyes | i t t
are highlighted in theext two chapters.

*The experience of shared courses has not proved entirely salutary for UG students
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Chapter 2
The Student Interface
2.1 Introduction

Sa VidyayaVimuktayesanof t i nvoked Sanskrit aphorism tha
that | eads to | i ber atpostgiondn.its eévdlubon ® lehsnbdtanetat a Vv @
this aspiration of transforming consciousness of newer generation of learners, who will engage

with the world, equipped witlthe knowledge and skills to impaand transform it to a more

humane inclusive and democratic, empowering spa8eS was coceived as an innovative

school whose academic practices were to be inventive and rigorous with focus on
interdisciplinary possibilities, soci al j ust
undergraduate education was in sync with ud e nt s 0 piratemesdusd Hegprogramanss

aimed at creating students who are engaged citizens, employablegrepdred for advanced

academic trainingThus, theundergraduate space shared the mission of AUD ioviolg a

liberal, open, studesitiendly policy of pedgogy and assessment, participatory teachiegd

based mentorship and eommitment to continuous, progressive evaluatiaf academic
practices. This vision of wundergraduate educa
the review process. UGRC iméeted with student representatives from the current cohort as well

as the alumni and reflected on the processes
perspective. This Chapter documents and presents issues, challenges and observations around the

student interface emergent from the review process.
2.2 Student Profile

AUD has witnessed a steep increase in the demand for its undergraduate programmes. From a
total of 1204 applicants for the 252 seats in 2012 the number of applicants has risenfto 7300

the 452 seafsn 201718; an increase of over 30 percent.

*These figures do not include supernumerary seats and Vocational Studies seats (95 for theaim&e s
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Figure 2.1: Number of Applications to Sanctioned Seats for Undergraduate Programmes at AUD
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Admission to the UG programmes takes place through a screening process based on class XIi
aggregatescore cuoff. The number of undergraduate students at AUD has increased from 68 in
201011 to 1162 in 201-48. This also includes the undergraduates in liberal and vocational

streams at the Karampura campus.

Figure 2.2 Number ofUndergraduate StuderasAUD
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On the whole, thendergraduate students comprise almost half the students at AUD

Figure 2.3: Composition of StuderasAUD

Composition of Students at AUD (201718)
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Level, 47%

Postgraduate
Level, 44%

The heterogeneity and diversity in student profile has been a recurring concern among faculty
members at AUD. Over the ymsa the catchment area has shifted towards private schools as
opposed to the government school system. In A28 percent of applications were from
students graduating from government schools. In 2@t has dropped to 20 percent (See
Figure 2.4). Anong those admitted, a larger proportion of students admitted on the reserved seats
for the Scheduled Castes have studied in government schools, as opposed to students admitted on
the unreserved seats. In 2017, for instance, almost 87 percent of studem®ne admitted on

the unreserved seats had studied at private schools and close to 60 percent of the students
admitted in the SC category had studied in government schools; nearly 70 percent of the students
admitted in the OBC category had studied irvgme schools. This heterogeneity and diversity

can be a potential strength as it offers an opportunity for pedagogical explorations working
towards creating a truly inclusive space of learning at AUD. Without adequate planning for

provision of student sygort services it can become a formidable challenge.
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Figure 2.4 Number of Applicationdy Type of Schodlor Undergraduate Programmes at AUD
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In keeping with other natiewide trends in higher education the participation of women in

higher education hasdreased at AUD as well.he percentage ofwomen students admitted

to AUDOGs UG p rn@gim20li0rean avarage the percentage of women students
admitted to AUDGO6s UG p53wgverdhmlas sixtyeasThis eeflents ¢ | o s e

the aspiratio among young women for good quality liberal arts education in the city.
2.3 Student Support

AUD has a differential credivased fee structure and fees are charged per credit. Inl3018e

was charged @ INR 1160 per credit for the BA Honours progranamésINR 500 for the
B.Voc. programme. Over three years, therefore, a BA student has to pay around INR 1,11,360
for the 96 credits requirement for the UG degree. Apart from offering full to partial fee waivers
to students, AUD has made an effort to ratim®alts fee structure by creating a corpus for
scholarships and a Learning Enhancement Fund (Fund for LE) out of the funds collected through

fees.
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Figure 2.5 Number ofScholarships Awarded to UG StudeatsAUD

Number of Scholarships Awarded

300 287

250 242
2 205
3 200 178
3
n
5 150
> 116
2
€ 100 85
: -

50 26 5 " - 121

B 48
0
2010-11 | 2011-12 | 2012-13 | 2013-14 | 2014-15 | 2015-16 | 2016-17
Total 26 85 116 178 205 242 287
= Winter 12 37 52 9% 108 121 144
Monsoon 14 48 64 82 97 121 143
Fee waivers

Full fee waivers exist '0SC, ST and disabled students. In 2@87for instance, 59 full fee
waivers were awarded, and 7 were awarded partial fee waivers to general category students
based on their economic need; 72 OBC students were awarded full fee waivers, and 20 were
awardedpartial fee waivers; all the 159 SC students admitted were awarded full fee waiver; all
the 53 ST students admitted were awarded full fee waiver. In all, of the 1068 students enrolled in
201718 in the BA programmes across Kashmere Gate and Karampurases 3@ students

were granted full fee waiver, and 27 received partial fee waivers. If one includes the

Vocational Studies students in this figure, 403 fee waivers were granted.
Fund for Learning Enhancement and Student Welfare Fund

25% of the fee colleed is earmarked as a Fund for Learning Enhancenkemid(for LE).
Activities supported through this Fund are meant to enhance sfedemihg. Students are
encouraged to take up these activities individually or in groups under faculty supervision. The

types of activities covered under Fund for LE may include:
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Field studies (local & outstation)

Internships

Dissertations

Workshops/staging of events/demos/displays/exhibitions
Supplementing teaching resources by
guest/adjuncthgiting faculty and teaching assistants

O¢ O« O« O¢ O«

So far, the UG programmes have been using only a small portion of the LE fund available for

them. In fact, the SUS LE funds areckgsss b s i di z i

ng

Schools. Over the years, apgimately 91 percent of the LE Funds available for undergraduate

inviting

expartesidence,

postgraduat e

studies have remained unutiliZ&dAdministrative delays in disbursemeriitsm SWF werealso

cited byUG students adetrimentalfor those in need dinancialsupport.

Figure 2.6 Utilisation of Learning Enhancement Fund by SUS

Utilisation of Learning Enhancement Fund by SUS
30.00 28/'\20
24.66
25.00 23.05 8.20
—_ 1841 17.96 24.24
% 20.00 16.22
S 13.41
12.45
g 1800 | ) 11.33 16.78 16.50
$ 1000 | 1341 45,45 (01 '
A 3.72 292
5.00 -
0.00 oy 0.68 119 o067 000 042
0.00 “—im 3.72 —{1
\S X X S \S
S & f ¢ F & &£ & & &
& N S N & N & \ & N
< Ny N NG N Ny N ) \ Ny
N > Ny D N > N > <) >
o > > > >
=¢=—Fund Available ==Fund Utilised Balance

2.4 Reflections from the University Alumni

Several graduates interacted with the Review Committees and reflected amtterigraduate

experienceat AUD. While most graduates from the UG programmes shared thetieraecit of

experiencing AUD as a liberal space, some had critical observations, especially some BA

graduates who felt that their UG degree needed to prepare them better to fulfill their professional

%G students also felt that their access to fedded studies and events through the Fund for LE as well as the
Student Welfare Fund was restricted on account of complicated bureaucratic procedures.
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aspirations. They emphasized the need for a moreratted curriculum, active academic

mentorship and advising, and the institution of a Career Development Centre.

We needed to get sdiills which would have helped us going forward into other MA
programmes or job§:

Graduates expressed that the opportunifer field visits, practicum, internships and skill
enhancement workshops need to be expanded. Thesetsllperceived to be essential for the
graduates as shared by the Alumni were:

Writing CV and communication skills which are useful in applying fimba

Mastery of use of basmomputersoftware likethe Microsoft Excel, Google sheet etc.;
Basic research skills, and enhanced domain knowledge

O¢ O¢ O«

Some students spoke candidly about specific difficulties of the undergraduate programme.
Several Alumni exprssed dissatisfaction with the nature of foundation courses and in the
sequencing of courses within the discipline majors. A graduate from the English literature
programme expressed her disappointment in not being able to choose electives from other
progranmes, attributing the same to the rigidity in approach of the programme team:

I | ove Dbeing able to flit bet ween cour se:
resistanté. | felt a sense of hel pl essnes
confronted?

During the discussions, it also emerged that since the English Faculty does not prescribe any
6cored6 courses and all courses are more or |
about thelevels of the coursess well as a sense of helplessnesassembling a coherent
programme by themselves

Some graduates expressed their scepticism about the utility of the feedback forms to share their
grievances about course transaction othe progr

transition from Shool to College was relatively easy...but...College and beyond wase hardO n e

An Economics graduate, at the Meeting wita thniversity Alumni organised on 18 Febru2@18 at the AUD
Kashmere Gateampus

12English Graduate, at the Meeting with the University Alumni organised on 18 FeB8at the AUD
Kashmere Gateamnpus.
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of the graduates noted the following about the nature of assessment in his undergraduate

programme:

AMy CV was only about academi csé. We had

thinking throughouressdyas ed assignments. . . d

They highlighted the need for integrating the following into the curriculum:

0 Creative ways of framing assignments; assessment situations with clear objectives.
0 Setting the bar higher for undergraduate acgid practices at AUD
0 Integrating opportunities for building a wepgkofile into the curriculum;
0 Careefrcounseling; researclkils workshops (to be introduced through the Foundation Courses).
0 Greater institutional supporto acquire eft-skills and impovement in English language
proficiency
Overall, the comments revealed that the stude

to different levels of faculty engagement. Students expressed a strong desire for sustained

mentoring by faculty to preparthem for the transition from the university to the workplace.
2.5 Reflections from the Undergraduate sidents at AUD: Observations and Issues

The Review Committee met with a cressction of AUD undergraduates to understand their
academic and extreurricular experiences. Students shared their observations on multiple
aspects of their university experience including curricular issues, university services and
infrastructural issues. Students expressed their overall satisfaction with AUD, some admitting
that they often inadvertently compare AUD with the University of Delhi but in doing so, realize
that the courses offered to them at AUD are more interesting and innovative. Broadly, they
appreciated the liberal character of the University and found thenadration and faculty

members, in general, to be supportive and accommodating.

Reflections from thestudentsalso pointed to a sense of marginalizatwithin the University
space at multiple levelsThey report inadequatspaces for creative activity.h& timetable
reflects academic requirementde scheduling aspects, and student expectatemesoften at
variance It appears thathe library and other spaces in the University are not conducive to the

needs of th&JG students While PG students stilldd dedicated classrooms, tiwendergraduate

13 Sociology Graduate, at the Meeting with the \émsity Alumni organised on 18 February 2018 at the AUD
Kashmere Gateampus
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students had the corridaxdG students also feel thaegotiation over space/structure and the
timetable have not focused enough their need or conveniencelhey also shared other

challenges and issues of cent in the following areas:

a. The BA (H) option in the Social Science & Humanities (SSH) (a sort of tripos at AUD) presents
unique and complex problems. Students found the structure and interface of online admissions
application confusing. The advertised gramme information was either not updated or
misleading. For example, the SSH programme mentions Political Science as a trajectory, which
some students can interpret as a possibility of majoring in Political Science at AUD, which is
not the case at preseftudents of BA (H) in Social Science & Humanities (SSH) shared issues
arising from the aifelective nature of their programme. Students of this strearfidiglhaned
since their convenience and priorities and choices were seldom taken into consiadnd&éon
scheduling and room allocation planning. All the three cohorts present during the interaction
with the Committee noted their confusion regarding course registration pscasd
programme requirements. Students felt that the SSH programme lackerrd and clear
structureand leads tesome confusion. Students noted that even the faculty members had
different understandings of the requiremesarrently, SSH students do not have an assigned
classroom. A common space is required for SSH studectsne together and meet.

b. An important concern was thaery few graduates of AUD, if at alqualify the entrance
examination for AUDOG s pThis is gproldedhatia forea Univeosilyr a mme
whose stated mission is to promote access and mob#ipgcelly for its own studentd. also
brings into question the overall standard and quality of undergraduate education at AldD.

foregrounds the need for moredepth coordination between the UG and PG space.

c. While the students were generally egpative of the foundation level language couEseglish
for Academic PurposedEAP), some felt that the language courses demand too much of their
time, which could otherwise be devoted to their programme courses or other perspective building
courses. Tay also suggested that the nature of assignments indBé&made more flexible

d. It was shared that the English language competency issue among the students is causing unfair

disparity in their performancevaluation One student mentioned that aboutstddents in an
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Economics course have failed the first assessment and this is most probably due to lack of

proficiency in the English language.

. Studentswere curious about thanitially posited dual Major option They enquired about the
fourth year and howt could be beneficial and hothey couldopt for it. They also expressed the
need for clarity on how to audit a course)cg these we advertised as among the innovative

options available at AUD.
Students suggested the need for:

Somecompulsory perspége building courses

Academic advisor to guide studentso6é cou
The introduction of a dissertation component to support research skills.

Greater field exposuresand immersions and workshops for several kinds of
competency buildingp prepareor professional life.

= =4 =4 -4

. Students felthat there wasa difference in the nature of involvement between the permanent and
adjunct faculty membelts They felt that the level of teaching, experience and commitment of

the full-time faculty was far greater théme teachers who canmefor just a semester.

. Students perceived thendergraduate studies at theadmere Gateampus asyualitativelyd
better tharat theKarampuracampus Some of the reasons they cited for this perception were
about the availabilityof a more diverse set @lectives/coursehoices at the Kashmere Gate

campus, as well aaccess tanore events/seminars being organised across Schools.

Students felt thatlthoughthe coursefeedbackis collected regularly, iis neither utilized
adequéeely, nor discussed with the studentEhey reported that the course grades were not

updated regularly on ERP agdalitative feedback explaining the grade waseasilyavailable

Students expressed concern about the lack of an actiwerdoular spae at AUD, particularly
for the undergraduates. A survey conducted among the undergraduate students shows that a

majority of the time, they are either inside classrooms or spend time in corridoors.

14 As shared by a sixth semester BA (H) Economics student
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k. Timetabling and allocation of classroomasialsca signficant concerninhibiting an active and
fulfilling student life. For instance, one of the elective courses was oversubscribed with 90
students and conducted as a single bafthdents consequentlyhad to sit in cramped
classroomsTheysuggested that thereither be a cap on enrollments darge class be split into

sections in keeping with AUDG6s own nor ms.

|. It appears that undergraduate students are not able to benefitAridm 6 s I nternat.
partnership opportunitiesThe possibility for student exchge programmes and semesters

abroad remain unutilized for the undergraduate space.

2.6 Recommendations:

In envisioning a vibrant UG space in the context of a knowledge society in the 21st century,

some imperatives speak loudly across contexts:

Academic excdence and critical intellectual inquiry

Tackling novel and often Hilefined problems

Personal and professional ethics

Intercultural understanding and global citizenship

Communication and collaboration

Leadership and advocacy for the improvement of thendmu condition (social
responsibility)

7. The ability to make informed choices.

o gk wnNE

AUDOG6s wundergraduate programmes could reflect
imperatives have been integrated into their designa time when the social sciences have

begun to take a back seat in the imagination of universities, the potential that AUD presents to
forge new mindsets that can create a new style of socialkcecpedagogy is immense. This calls
fortranscending dual i sms ¢ navastemd all peyvasivehamd ai s ci e
recognition that as Shiv Vishvanatharfeminent philosophesocialscientist) s a y & the i
laboratory alone is no longer the cenaf the universe of innovatiohe city can also become

an innovative site touched by the heat andtdf subaltern aspirations and inventiveness that

can interrogate the conventional iconography and hierarchization of knowledge sy#tésnas

Vishwanathan says, in the search for cognitive justice as a fraternal act that the future of the
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universiy lies. Local knowledges, tribal knowledges, gendered knowledges, civilizational
knowledges, dying knowledges, all need a site, a theatre of encounter which is not patronizing,
nat preservationist, not fundamentalist, but open and plaitfid this thatis in the lifeblood of

the future university.This Committee feels that such an emphasis could be enhanced and

strengthened across the courses offered in AU
Enriching the UG Experience

Academic Advising needs to be strengthexh to guide and help structutbe progression

trajectory of students with thgposite combination of courses. With arowtor so electives

(from thedifferents c hool s t hat O6ser vi cbheud l17Fchreatidh GouBeso gr a m
(Annexure B)(of which three are compulsory and the optional FC has to be chosen out of the
remaining /or from among those on offer), the freshman batch confronts a smorgasiifted of
@ndecipherablgchoices. This cafeteria approach can work optimally in the AUD contéxifon

supported by actvdc ademi ¢ Advising and Mentoring at

progression.A more rigorous template for Mentoring and Advising is eminently desirable.

Courses need to be coded and communicated reflectascending levels of di€ulty, so that
student choices isuccessivesemester reflect scaling upfrom the previous semestenehting
courses at approximately similar levels of idififty may prove detrimental t@rogressive
learning and intellectual growth. Academic Advisiwguld also help student to structure their
programmewhile being mindfulof their individual competency levels and potential for

specific discipline.

Orientation Programme and Capstone CoursesThe Committee notes that tistructure of the

first year orientation programme needs careful review and extensive planning to make it
meaningful . Studentsd experience of accessing
point to serious gaps in the orientatiprocess which is a crucial passage from goh to

university. Instead of offering an orientation in one big batch, handsorkshops with different

and smaller batches, for every combination at UG level, would prove more useful. This could
include hands on training on accessing library resoumeé®@alor 2 credit handsn basic and

advancedstudy skills courses offered across the first two semesters for all UG students.

27



AUD could consider offering formal workshops oapstone courses for the undergraduate
students to strengthen research and stydskills as well as IT competencieModules may be
designedto strengthen English language aachdemicwriting support beyond theredited
taught courses

Student Feedback While the provision of the Student Faculty Committee (SFC) makes it easier

for students to share and discuss their issues, it appears that the SFC meetings are not convened
on a regular basis. Currently, feedback fora/mechanisms do not adequately help in ensuring
accountability from teachers and studentShe SFC needs to be reimaginedh the SUS

context for more responsive mechanisms for ad

Field-based Practice AUD must actively explore the possibility of integrating meaningful
practicum or fieldbased engagement across courses or even asdeakiae component of the

UG programme structure. Several critical issues need to be addressed in designing such
practicum/field exposure. The undergraduates may be ‘@ugpped to participate in processes

in the field other than as untrained observespeeially if the interaction is occasional and
intermittent. Practical training requires a longer gestation period and the very young may often
have little experience of their own to bring to the table. This does not mean that all instruction
must occur wthin the classroom. The aim of field visits and practicum shouldds to start

with, even if rather different outcomes are achieved. Here student feedback and observation will
be an important input. Some senior students could accompany ardicatesome of these

field trips as well, generating not only interdisciplinary but also institutional cohesiveness.

Language Proficiency For students who come from a Hinagiedium backgrend, or whose
academic English needs attenti@ancommon condition), thelie no solution except for making
resources available to improve written and spoken language Ski#se skillscould be scaled
up andalsomade available to other institutioms Delhi, particularly thegovernment schools

the National Capital Territgr which are now trying to improve their own English teaching.
Creating new digital programmes for rapid English-selly is something that is going on
across the board, and AU&uld be among the progressive institutigimsaping the pedagogic

discourseand practicen this regard.
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Critical thinking courses: While it has currently become fashionable to have such courses,
these are ultimately based good old logiccourses, which have been ramped up and expanded

to include not merely formal but also infoal logic: such courses could be skernm modules

(taught over weekends for instance) which would give students a handle on keal with
language in general and academic discourse in particular. Such a course could be outsourced to
guest faculty andaught at all campes They have proved useful also for building self
confidence in communication@s the students of the.\Rc. programme shared about the
positive gains of th&eneral Educatiocoursey. Similarly, the teaching of sefikills could be

part of weekend/evening activities including raympetitive nonprofessional sports, where

space is available.

The UG programme should be designed to open the minds of students rather than to fill them
with specific facts If interdisciplinarity is to beome a hallmark of théJG courses,the

curriculum as well as the pedagogfhould be able to engagsudentsin a variety of
perspectivesthus encouraging them to think creatively themselvesourse onFood and

Nutrition, for instance, would be enrichég components of the history and politics of grain as

well as the economics of famine. Whdere coursesare meant to be academically grounded in
theseklunder st anding of the discipline, the el ec
creative openess®. The interface between the major and minor courses may be reviewed as

AUD undertakes evaluation of UG programmes.

AUD as a brand AUD must better brand and advertise itself as a progressive space for
inclusive growth that caters to the aspirationgaing students from the NCR, especially those

t hat are | eft out i n the race to meet the ur
Universities and colleges on account of arbitrary marking practices across different states of the
Indian Union. There is likely to be a large number of young aspirants who feel disempowered by
conventional practices of gauging merit. This
this, a large cohort exists in both public and private schools in the NCR. waiixset up

To find the right balance in building a uniform level of core competency in Foundation Courses across campuses
and yetproviding diversity in the specialisations of each campus, in the discipline and elective courses would be
worth collaborative engagement. If law is treated as a binding/core theme, it could incorporate literature, history and
philosophy of law (with inpu from Islamic, Chinese and Jewish Greek Roman and Indian traditions). The future of
such a programme might be conceived by holding an interdisciplinary seminar around the idea of law as such.
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primarily to cater to this population and needs to redouble efforts to optimize its message

of possibilities and opportunities for creative learning.

The Committealsofeels that AUD has ngiroactivelydransmitted t he i dea of i n
programmes to the larger public. Conventional admission processatnot overshadow an
unconventional innovative spacRUD may explore alternate admission practices for its UG
programmes in a manner that revisits the idea of merit (as elaborated in Ghapter

International Exchange: An active office of International Programmes for student exchange,
faculty research collaborations and skertm courses on Delhi for foreign students would
greatly enhance the AUD profile. This will facilitate an internaticioatprint for AUD and
enhance its image as a unique space that gives shape to practices of inclusion and a
cosmopolitanism transcending borders and boundaries. It will also go a long way in opening up

new vistas of learning for UG students.

Conventions and Traditions: The ability to infuse and mould both symbol and substance into

its activities and events and indeed the everyday rhythms of university life is closely tied to the
possible impact that AUD makes in forging a sense of community, identificatidmwnership

of the space among its undergraduate population. While some universities achieve it through
annual cultural and academic festivals, others accomplish it by publicized collaborations on
popular civic and outreach activity. AUD has a uniqueaathge to use the multifarious
resources and opportunities of the capital city, to build partnerships around credible civic
initiatives on the environment, public health, restoration and preservation activities of INTACH,
hosting SPICMACAY events, genderelasand so on. These often reinforce and build a network

of relationships that nurture identification with the University to build consensus on what it

stands for. As Pankaj Chandra has evocatively said:

Institutions collectively celebrate certain valuesents, achievements and peéptgientations,
convocations, award dinners, etc., were traditions that built a sense of pride in the community.
Unfortunately, these traditions have been lost in many institutions and soft processes never took
root in most.Perhaps the most important tool at the disposal of the university to move towards
excellence was |l ostod

“Pank aj Chandra, fGover nan clkapurand PMataghaeurMehtaccdNavaydtingdshe 0 , i n
Labyrith, p. 249
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It is important for AUD to invest in forging healthy and meaningful traditions at this stage so that
collaborative practices can be forged and sustisineough collective iterative praxis. Nurturing

A

the UG studentsd bond with AUD would require
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Chapter 3
The Faculty Interface
3.1 Introduction

AUD has a core of regular faculty with a teackerdent ratio of rerly 1:157 (with classroom

cohort size of 3810 on an average). It is envisaged that the regular faculty take care of the entire
core component of the academic programmes and as many elective courses as possible. In
addition, there arédjunct Visiting and Guest faculty Adjunct faculty are contracted by the
University to offer an elective course, ordinarily for a minimum period of three years, so that the
course she offers is part of the standard pool of courses on offer at AUD. Visiting faculty may
eitha be from Delhi, other parts of India or overseas, who because of their established eminence

or expertise are invited to be part of the faculty for varying time periods ranging from a few days

to over a semester. Guest facultyare invited to give one og feotures or seminars within a
programme. This profile has been conceptualized keeping in view the interdisciplinary nature of
AUDOG6s academic programmes, and also | everagin
where there is possibility of drawirexpert resource from various sectors. The architecture of
AUDO6s academic programmes ordinarily compri se

courses and a basket of elective courses.
3.2 Faculty Deployment for SUS
Vision

As noted earlier, AUD envisi@na seamless sharing of faculty between different Schools and
levels. Unlike in undergraduate colleges and affiliating universities, all teachers are appointed to
the University and are expected to teach at all lévelsdergraduate, postgraduate and asde

(MPhil and PhD). A small number of temporagn(contract) teaching staff is appointed for

teaching Foundation courses.

Resolution No. 11/BOM(14)/29.07.2013 Appendix-7; pp.66-67
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Faculty Profile

Figure 3.1 FacultfComposition

Faculty Composition
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During the 2017 Monsoon Semester and 2018 Winter Semester, of the total ofiifazeilty
members appointed to the University, 65 faculty members (almost 37 per cent) taught
undergraduate courséga total of 66 courses in Winter 2018 and 65 in Monsoon 2017 were on

offer across the 7 BA (Hons) Programmes).

0 Number of Adjunct Facty who taught in the SUS in Monsoon Semester 2017: 8

0 Number of Adjunct Faculty who taught in the SUS in Winter Semester 2018: 5
AUDb6s faculty profile (see Annexure D), i n
character. Out of the 174 permaneatulity members, 105 (almost 60 percent) are from Delhi in
terms of their last educational affiliation being from a University/Institution located in Delhi.
Almost 61 percent did their last job in an institution in Delhi before joining AUD.

0 About33percen of AUDOGs current faculty was previ

Delhi (23.4 percent from DU colleges and 9.35 percent from Departments of DU); over 9

BThese figures are for the 7 BA (H) Programmes on offer at the Kashmere Gate Campus and include adjunct faculty
as well
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percent of the faculty members worked in an institution outside India before joining
AUD.
Figure 32 Diversity in Faculty Profile by Work Experience

Diversity in Faculty Profile by Work Experience
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0 Almost 31 percent of AUD faculty has obtained their last degree from the Jawaharlal
Nehru University (JNU) and 22 percent have their last degree from the University of
Delhi; over half the faculty at BD has been trained in two institutions JNU and DU; and

15 percent of the faculty have their PhDs from universities outside India.
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Figure 3.3 The pie chart provides the distribution of faculty by the last institution attended for
PhD/MPhil/Other Academicrpgrammes

Diversity in Faculty Profile by Education
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3.3 Teaching at SUS

As noted in Chapter 1, the organisation and the structure of the School of Undergraduate Studies
has been a unique innovative feature of AUD. The Committee would like to emphasise that the
policy of concurrent appointmends the University level and the organisational mandate for all
faculty members to participate in undergraduate teaching is an innovation in the existing higher
education landscape of India. However, the Committee has also noted that the organisational
structure and nature of faculty deployment for UG studies has become an area of concern from

the perspective of execution and governance.

The faculty deployment policy for undergraduate teaching was essentially stucemiric in

nature, attempting to flip thenstitutional focus to the advantage of the marginalized
undergraduate student in higher education setting. From the perspective of faculty, concurrent
appointment to the undergraduate school was expected to overcome, at the formative stage
itself, the oganisational tendencies and working within disciplinary silos and the arbitrary
hierarchy between UG and PG teaching and research. The philosophy and vision for challenging

the UGPG hierarchy was a much needed step in a HE policy environment where deacklis
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to be undervalued and the research contribution overwhelmingly identified as critical for career

progression.

It was hoped that the faculty appointed across Schools with distinct research focii would be able
to come together to anchor a cuttedge undergraduate programme and energise the classroom
space with an eclectic and intellectually vibrant pedagogical approach. The decision to initiate
undergraduate studies at AUD by offering discipli@sed undergraduate programmes,
however, created a nédor discipline specific domain faculty, necessitating the creation of a
School of Liberal Studies (SLS), where faculty could be appointed in the discipline areas of
Literature, History, Sociology, Economics, and Mathematics. SLS, at the very inceptidrirst

stark contrast to the organising principles of the other Schools at AUD. It initially housed the
maximum number of faculty members in any one School. The Psychology programme was
anchored by the School of Human Studies (SHS). SLS, SHS and nowgltbel $f Letters

(SoL), are almost exclusively responsible for the conduct of the UG programmes, with little
contribution in the form of few courses being contributed and taught in the Foundation

Basket/Electives by other Schools.

The context of faculty iuitment and decisions about launching the four BA programmes on
offer at the Karampura campus was distinct. The initial set of faculty for teaching BA
programmes at the Karampura campus were recruited on contractual basis in anticipation of the
governmehsanctioning these positions for the campus. Several issues around the vision for the
campus and logistics have emerged in the two years of the running of these programmes (see
Chapter 4 for details).

3.4 Reflections from Faculty: Issues and Challenges

The Committee interacted with the UG Academic Coordination Committee and with all the
programme teams engaged in UG teaching at both the Kashmere Gate and the Karampura
campuses. The faculty was asked about their engagement with the undergraduate space;
difficulties and limitations that they have experienced over the years in the transaction of the
programmes; the perceived challenges for executing an innovative programme; and their vision
for the future of the undergraduate space at AUD. The responsadybmdicate that the

faculty seemed overwhelmed with the challenge of negotiating individual career progression and
choices, and locating their role and commitment to the UG programmes within this scheme.

36



Some of the issues that found articulation dutimg conversations with the faculty are listed

bel ow and form the basis for the Committeeods

Programme Coordination: Each undergraduate programme is managed by a Programme
Coordinator from the faculty group. The positionRibgramme Coordinator is a formal, Ron
statutory one, wherein the role of the Programme Coordinator is to oversee and facilitate the
smooth dayto-day running of the programme. While this is the immediate part of the role,
another part is to identify reming problems, active engagement with different ideas and
implementing processes for strengthening the programmes. The Programme Coordinators,
however, shared that time is an issue to do this as they are usually preoccupied with other more
urgent dayto-day tasks in a firefighting mode. They also feel that they have weak administrative

support, and get no relaxation in terms of teaching norms.

Teaching/Work-Load: Faculty feedback suggested that most of the teaching load for UG
programmes falls on the fdty of the School of Liberal Studies (History, Sociology,
Economics, Mathematics), School of Human Studies (Psychology) and School of Letters
(English). Except for these three schools, faculty contribution to undergraduate teaching is
perceived to be lowFaculty members of School of Letters shared that due to tieteative

nature of the BA English programme, the faculty has to offer at least one extra course each
semester. As a continuous practice, this poses a strain on those teaching the BA amukgs. F
memberddentified the core issues in terms of the need for institutional mechanism for securing
greaterfaculty resources for the conduct of the UG courses. Academic/physical infrastructure
was perceived to b@adequate to the needs of tlH& spae. The constraintprimarily include
faculty resourceand space. It was shared with the Committee that while funds likeettraing
Enhancement Fundvere available for strengthening the overall curricular experience for

studentsspendingvas a problem,igen the multiple demands on faculty time.

Members of the Economics faculty suggested an addition of five more faculty positions to take

care of the issues concerning the UG programmes. They also suggested that reviewing and re
envisioning the existing pgrpamme could be undertaken once these positions are doidechf

the recently recruited Economics faculty menslj@ointed to what she perceived as an identity

crisis in the UG programme. The positioning of programmdsiasnnov at i veo and t h

team for it to be academically sound were perc
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This observation poisto a keydilemma shouldthe programmebe judged fronthe benchmark

of a conventional Honourframe or from the benchmark of a multidiplinary/innovative
programmel n gener al, there seems to be a percei Ve
feel that the time required for studenteraction has not been credited adequately. Another
concern was regarding the sanctioned postsgbealculated incorrectly. Mathematitaculty,

for instance, has to consistently hire adjunct faculty every semester for teaching its core courses.

They also felt that tutorialsaveadded exponentiallyo their workload.

Faculty Deployment for UG Studies: Following were some of the concerns articulated:

1 The History programme team has had issues because they have needed to rely heavily on
the services of temporary and adjunct faculty to deliver several of their UG courses. This
is unlike the recently consi t ut ed 6 Soci ol ogy subject grou
sociologists from across the different schools in AUD.

1 In general, UG has a disproportionately higher share of adjunct faculty, although there
has been a drop in the dependence on adjunctyaoulhe last academic year. Also, it
has been observed that no significant value is being added to the UG teaching by the
provision of Adjunct faculty, whe this is being used as a siggp arrangement in

contrast to its positive qualitative contributitowards the PG programmes.

O«

A concern waghat whilealmost a hundred students each year exmessterestin the
courseLogic and Reasonin@ course coordinated from within the Mathematasulty,

the faculty availability did not match the studentdad.

0 Some faculty observed that not assigning dedicated faculty positions to SUS was perhaps
a collective mistake in the planning process at AUD. Concurrent appointments for SUS
have not worked weih the absence @ formal structure. This was also piid out by

the MTR Committee Report. With the move towards formation of subject groups for UG
programmes, faculty members expressed the hope that the situation might improve.
Several faculty memberdiowever, expressed reservations about the proposal for a
separate,dedicated undergraduate faculty. They preferred the concurrent faculty

structure as more conducive of faculty aspirations for teaching across levels.
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Student Support and Mentoring Faculty members identified a major challenge regarding
mentaing and poor infrastructural support for students. They believed that while some form of
mentoring is practiced, its implementation is difficult and its intensity varies across programmes.
Faculty members acknowledgélie need foigreater attention to maring UG level students.

However they feltthat the faculty shortage and faculty engafpedanultiple administrativetasks

posed a challenge for mentoringtbé UG cohorts. Tutorials were also a concern. The inclusion

of tutorials does not increase ther ed i t Awor kl oado for the teac
number of hours they engage with the stude@tsrently, it appears that there is the trend of

tutorials becoming exceptions rather than nérm

Diversity in student profile was viewed as intneg by some faculty members and challenging

by others. Some faculty seemed to indicate t
voices, however, expressed a more optimistic aspiration for the UG space at AUD, arguing that
themost satisfying aget of teaching UG courses was to witness the steep learning curve among
student s. Regarding why AUD6s own UG student
graduates from other universities for admissi
views. Some attributed this to weaker mentorship, and relatively poor infrastructure; while others
attributed it to a relatively O6weak6 cohort
Faculty expressed dissatisfaction with tiweo hour class slot for first year students, citing
relatively short attention spans. Some sugges
need for intellectualizing issues and their understanding of diverse student needs, which

percolated to the pedagogical space as wel

Given that the Karampura Campus UG student profile was different from that of the Kashmere
Gatecampus, faculty reported thatmost90 percent of théeaching at the &rampura ampus

had to be done in Hindi. Some faculty said that aKils@ampura ampus they missed being part

of a vibrant intellectual at mosphere and pros

the Karampur@ampus was perceived aperipheralcampuson accountf thenature of student

191 -credit implies one hour of didactic teaching per week for 16 weeks or two hours of tutorials/workshop/seminar.
This effectively means that actedit course with tutorial, could translate into 3 hours of lectures and 2 hours of
tutorials, or as much as eight hoofsvorkshopbased engagement
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achievement and competendsck of a unique identity, inadequate campus and intellectual life.
Faculty members shared that a fresh undergraduate student perceives them to be like college

teachers, and responds to AUD as akin to any DU college.

To sum up the Committeesurmisedfrom student and faculty feedback that the UG programme

has explicitly suf f eprinead/prefemential egagenment with ftheirf a c u | t
parent School and associated PG programmdased on the views expressed by some of the
faculty members, the Committedso feels that they were unable to integrate the issue of social
justice in their approach to students as well as pedagogy. The Committee also noted that it is
perhaps countentuitive for many among the faculty to be motivated to teach at the UGlevel

Over the yearsit would seemthat fatigue has set in and administrative responsibilities have
taken a toll on student mentoring. It emerged from conversations with different programme
teams that the heterogeneity in the academic composition of studsriisdn a concern over the
yearsandthe initial idealism in planning has given way to some of the core components of the

programmes being dilutad the face oktudent diversity.

Planning, Changeand Innovation: Faculty members, primarily from the Kasara Gate UG
programmes, recalled the initial years of working towardemasioning UG education to
creatively reposition disciplinary canons. They were then part of a dialogic process that linked
research to the curriculum. However, as the UG programasestvuctured and the compulsory
foundational coursesl.ogic and Reasoningand Introduction to Social Sciencebecame
optional, thefocus ofthe foundation coursediluted This has weakened the academic support
for studens in need of perspectirdruilding. It has also resultei a disproportionate number of
electives being offered asoptional Foundation Coursed-ormulation of norms for faculty
deployment, such asedcling two courses in PG andnly onecourse in UG, inhibits the
possibility to sustaira continuous engagemewith students to track theprogression One
member concurred abouhotsurhifeSUHdESealst smei 8g hod Wé wh
no full-time dedicated facultytisaN o  Wo ma nodoSomelfauityfelt that even thoudhmet

20During the interactions with different faculty groups, barring the faculty of Vocational Studies programme, and the
core team of SSH programme, no other faculty group explicitly articulated the student aspirations from their
programme and university. Programme teams and individual faculty members largely articulated faculty aspirations
and perspective during the meetings; they seem to be unable to articulate or think through student aspirations and
needs.

40



BA programme is not in a bad shape, it seems to be strugfglBeyveral faculty members felt

that much of the innovation was attempted during 204,0and very little further innovation has

been attempted after that. The general sense across prograamgewas that over the years,
A...we have been only replicating. Our studen
The new faculty members, who have joined after 2014, find the structure inflexible to
experiment and f eeln if théyaohce éxistady bavea dssifiedn Ardther e v e
challenge relates to the academic governance of Schools and programmes, particularly-at a multi
programme school like the SUS. The structure and processes seem to inhibit and delay processes

of curriculum revsion and updating.

While reflecting on the critical feedback from studestsne programme teams acknowledged

that a cutting edge innovative UG programme is not being delivered in the same spirit in which it

was promisedTeams felt that not being able tiwve up to the curricular imagination in a

dynamic sense was a major challenge. Some faculty members noted that some degree of
inflexibility appears to have entered the system. Some teachers felt that at UG level there should

be a greater number of reseapriented courses and fielthsed engageméht Regarding the

SSH programme, faculty emphasized the need for upgrading a few elective trajectories of the
UG programmes t o t d endRoldgicaleStience ffacutiynfedt that thé probléii n

of SSH could be solved if there were more majors, essentially implying the need for more faculty
recruitment for the fAat pr eeseao fefiections anbawthssu b j e c

could translate into redressing the marginalisation of studerafiezhin the SSH trajectory.

Academic Governance:On the basis of their interactions, the Committee observed that a
significant gap exists between AUDOs i deal of
faculty members, particularly those frahre Social Science and Humanities (SSH) programme,
observed that they did not meet regularly, apart from formal Academic Coordination Committee

(ACC) meetings. There was little opportunity to reflect on what is happening across courses in

is concern as: falthough the
e ideal programme is in the |

A senior faculty memé r expressed

X t h
(Ircu), but the dream of th

Z|nterface with PRADAN may be explored.
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relation to thai programme. There appears to be a disjuncture between expectation and reality,
particularly in the anchoring of the UG programmes by the designated programme teams. The
challengeseems to stem from the current orientation of the facugw to distinguis
approaches to teaching the two categories, the disciplinary major cohort and the SSH cohort, did
not seem clear to many faculty members. Faculty suggested the appointment of a discipline
coordinator to act as a link between various programmes (BA, MAMPhil, PhD) within a
discipline. It was felt that in the absence of a department structure, the role of a discipline

coordinator would be vital.

3.5 Recommendations

Sharing a widely expressed view among students and fadudtyCammittee strongly feethat

the UG life is not just about academics. The experi@fdeing in a university classrooand

life outsidehas to be in synAAUD as an institution would need ptanand innovate in order to
enrich the corporate life oits campusesdespite the dsting constraints of infrastructure.
Exclusively tying innovattn and creativity in curriculumplanning and teachingto
resource/infrastructure availability is perhaps inadvisable for the AUD teaching community,
particularly snce themajority of the HEIsin the country are managing on shoestring budgets

and significantly less resoursapportthan AUD.

Given the fact that the infrastructural constraints are not going émtoely settled inthe near

future, the focus needs to be on thinking throughsmafymaking UG teaching viable across
multiple campusedMore incentives are required to create a nurturing space for faculty to take
ownership of the UG programme. At the same time, it is also important to engage in dialogue
with students and understartkeir needs and expectatioos courses. These steps need to be

actively pursued to infuse the UG space with more creativity and vitality.

The Committee feels that staffing patterns and responsibilities need clearer articulation so as to
address concerns afl the Schools in the delivery of the UG courgesit exists, the pyramid is

very narrow with the Dean SUS, who has | itt]l ¢
faculty, it will be a challenge to sustain processes of change, introspectimlamnning for

future. A faculty dedicated exclusively to the UG space, for a period of three years, could

provide the core faculty for sustaining the UG programmes.
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Possible directions for revisiting the organisational structure of undergraduate studies

The Committee feels that the structure for undergraduate studies as exists at present is neither
tenable nor sustainable. A significant challenge for AUD will be to find ways of getting a group

of O6dedicated6 facul ty wh space. dneractionwith @ifterenby t h
programme teams and discussions on new models/new UG programmes, reflect a degree of
resistance to experimentation. Engaging with UG students places additional demands on teacher
time (and energy) which may be a reasmnsome of the resistance. UG teaching seems to hold

an element of coercion. It is also unevenly distributed across Schools. AUD may consider the

following:

a.)Have a dedicated faculty for UG programmes, with the flexibility for UG faculty to teach

acrossschools and PG programmes as well.

b.) New campuses need not duplicate the structure and design of existing campuses. Each
campus could work towards identifying a novel focus and methodology for the UG programmes.
Dedicated faculty may be appointed foradhing these programmes, while retaining the

possibility for faculty members to teach across the PG and Research programmes on the campus.

c.) The current School of Undergraduate Studies be completely restructured on new principles
more relevant to the nde of students, and develop a new proactive role for its interface with the
newer (and distinctive) UG programmes developed on different campuses. An optional fourth
year could be added on for students who wish to add value to their academic portfolio, by
engagement in field study, and beabled to audit coursesacrossthe multiple campuses at

AUD.

d.)Develop rigorous, #depth, induction processes for faculty appointed/assigned to
undergraduate teaching. This could be a combination of workshops, catiabolearning,
classroom simulations; familiarization with IT enabled learning methodologies, and above all

buil ding ownership around AUDO6s vision of =cre

e.) This orientation process of induction be ongoing and spread across at leastadeeic

year, (or where applicable, the probation period). It would be crucial to build focus groups
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around each cohort, with opportunity to collectively revisit mandates. Without this process, the

distinctivenessf the pedagogy for the UG space is ik be lost.

f.) This becomes all the more pressing since, as it stands, almost 61 percent of faculty members
at AUD have taught previously at Delhi based institutions including the Central Universities in
Delhi, Research Institutions, Schools, NGOs, @odsultancies and may, in all likelihood, carry

into AUD assumptions of UG teaching that are at variance with the AUD vision.

g.) In order to fashion a new conceptual vocabulary on UG teaching, AUD must provide early
correctives to possible duplication @faching methodologies from institutes where pedagogies

and course objectives have followed more traditional and primarily didactic pedagogies. It is to

be noted that this induction process would b
courses( wi t hin the CPDHE programmes or the Facul
UGC). The Committee feels that given the diversity that AUD reckons with in the undergraduate
classroom, thedJG space has the potential for becoming a laboratory for pedagogt

innovation for social justice.Impetus for creative pedagogy and curriculum can emanate from

this heterogeneity in learning needs across studé@his.induction process must foreground

AUDOGs mi ssi on s tAacess witeEmcellened br i dgi ng

Strengthening UG teaching:

1 The Committeesuggeststhat research/postgraduate students be taken in as teaching
assistants This may be doneby structuring a teaching practicum into every
research/postgraduate programme. TAs could help out with assessments and also
facilitate peeito-peer learning, thereby offsetting the faculty workload. This could also
serve as an incentive for senior professors to contribute to UG teaching.

1 The Committee feels that it is critical to create channels of mobility for students by
bridging the UGPG divide. While faculty have mobility and can offer courses across
campuses, students are unable to fully exercise this choice. This variance needs to be
mitigated. The Committee recommerits introductiorof the PreSeminar as an option
for facilitating student choices, mobility and a seamless-R&5 continuum.This
arrangement provides a different conceptualisation of deployment for teaching at SUS

and facultymobility across levels.

44



Modalities of the Pré&Seminar

The PreSeminar is envisagleas an advanced optional for UG students to exercise their choice
and for faculty, it is expected to create a {woercive mechanism to engage with the
undergraduate space. Instead of simply expecting faculty to move across & gectrum,

st u d ective shéice and mobility could be enhanced through the means of-&eRmnar.
From the faculty membersd perspecti-S8eminar i t [
course either at advance UG level or as part of a PG programme. In a PG courssd design
Pro-Seminar, a select number of advanced UG students can enreBeRiioars are designed to
creatively link the UGPG continuum and rethink the cultures of teaching and learning. Here,
apart from the stipulated electives of the UG programmes,derst could make the choices
based on readiness to engage with the domain. The onus within this arrangement will be on
students to make these choices. ThroughS&mminars, UG students would get access to the
postgraduate ecosystem that can facilitatepragrother processes, active dialogue between the

UG and PG students. A series of such-Beminars could be planned for the senior students
from the fourth semester onwards. Upto 50 percent of the credit load in the final year could be
through the Pr&Gemhar courses; or through intensive courses offered during the summer.
Evaluation scales/instruments could be different for UG students in these shared spaces. Upto 20
percent seats could be reserved for UG students in eac®eRrimar. Every undergraduateayn

enroll for anything between@ PreaSeminars.
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Chapter 4

Capacity Building and Professionalising the Undergraduate Space

4.1.Vocational Studies at AUD

The School of Vocational Studies (SVS) was establishéakeilyear2017 with a core mandate to

respmd t o Del hi s changing demography. 't was
number of firstgeneration high school graduates keen to pursusifudl or partime tertiary

education that enables them to participate effectively in thegfasing economy by acquiring

livelihood skills. The attempt was to envision theiersity as a space that is able to respond to

the life-long learning needs of diverse learners by offering opportunities for professional capacity
building. The flexibility in he Vocational programmes through multiple exit and entry points are

critical for opening up learning avenues for prospective students at any point in their growth
trajectory across their career span. In this sense, SVS becomes a critical space forgxpandin

conventional meanings of oO6inclusioné and dacc

SVS currently offers three.Boc.programmes irmourism and HospitalityRetail Management

and Early Childhood Centre Management and EntrepreneursB CME). The progamme
structure is as per the National Skills Qualification Framework (NSQF) and curricula have been
designed in partnership with industry experts/associations, and also institutions like National
Skill Development Corporation (NSDC). TheM®c. (ECCME) pragramme has been developed

in collaboration with the Centre for Early Childhood Education and Development (CECED) at
AUD.

The School was established through a series of consultations and after an extensive study of the
US model of community colleges. To legvith, only those programmes were initiated that did

not require extensive investment for infrastructure or personnel. It was considered more suitable
to focus on areas that offer employment opportunities in and around Delhi. Retail Management,
Tourism and Hospitality, and Early Childhood Centre Management were therefore prioritised as
the initial set of programmes for the School.

The BVoc.programmes have multiple entry and exit points leadingatGertificate after

successful completion of the firsti8ester (awarded only for Retail and Tourism trajectdsy);
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Diploma after successful completion of the first two semestersddvanced Diplomaafter
successful completion of first four semesters; dnbegreeafter the successful completion of
all six sanesters.The Committee recognizes this flexibility in programme structure as a
unique feature of the Vocational programmes. The Committee feels that the flexibility
could be strengthened by institutingchannels of mobility across the vocational and liberal
streams, using some best practices from the Australian and Singapore experiences which

have done well in this context.

The BVoc. programmes during the first cycle have been promoted through visits to government
schools across the city and regular adserhents during the time of admissiofike Committee

feels that there is scope for different approaches for promtimdVoc. programmesSVS
should creatively plan its publicity drive and highlight the unique context in which the
6vocat i oreadihaliberabartd andchantanities space of the University

4.1.1 Issues and Recommendations
1. Revisiting the perspective for the School andd8. programmes the Committee felt that:

1 An important initiative in higher education has been a new emphasigelgovernment
on O6skillingé. With more than a million 17
month for the next decade and a half, Universities are entrusted with the task of building
both capacity and competency. AUD has stepped into thig spateven as it builds and
expands its B.Vagrogramme at the Karampura campus, it needs to ensure that this does
not me et the fate of earl i er attempts at
education. The traditional approach will only ghizitol and marginalize a programme
that has potentialities if imparted appositely by the learning environment and ethos of
AUD.

1 The BVoc. programme structure, framed according to the UGC guidelines and the
National Skills Qualification Framework (NSQF) it adequate to reinterpret the
OVocational 6 i nFurthen é&/ocatidh@l Stades at AND appears to be
conceptuali sed and organised from a tradi

from the O&édprofessional 6 dteedfeels that inlordertoont i n
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overcome the conventional and limited imagination for the Vocational stream and to
reinterpret it as a cutting edge and professionally empowering space for students, a
critical shift is required at the level of discourse: frakills to competencies.The
Committee, therefore, feels that tlecational Studies Programnae®l the core mandate

of the School of Vocational Studies, needs to be reviewed in its early years.
2. Programme Nomenclature

T A more creative nomenclature for thegrammes needs to be thought through to signify
t hat AUDOGs vocational programmes are not |
aimed at providing a wellounded professional learning experience for studdrits.
nomenclature of the programmes sbhul d emphasi se how AUDO®G
programmes are uniquely situated and close to a professional programme rather
than a conventional vocational programme.This effort will reflect well not just on
AUD but will go a long way to enhance the prestige offtileerto marginalised space of

the O6vocational é in the realm of higher ed

3. Interface with other Schools and Programmes at AUD

T Vocational Studies must not work in silos The School needs to proactively find
creative ways to imagine and locateenfiaces with the liberal programmes offered at
AUD.

T The Committee feels strongly that a opur
vocational studies students into a ramademic stream; options should be available for
students, therefore, for laterabbility into liberal arts and humanities courses as well. A
vocational studies student at AUD should have the possibility of pursuing an advanced

degree in a social science/humanities stream.

T While there is the need for thinking through mobility chanrietsvocational studies
students into the general/liberal UG/PG programmes, it is equally important to also

articulate mobility channels for students from general/liberal streams to the Vocational.
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There is a need to augment the General Education componant A U D/Ocs B

programme.
4. Faculty at SVS

1 The Committee, during their interaction with the SVS team, particularly noticed and
appreciated the enthusiasm, commitment, and concern for students among the SVS

faculty.

T The Committee was informed that SV8nanistersits B.Voc. programmes through
Programme Managerga contractual positionyho also bear academic responsibilities of
curriculum development and teachingdditionally, there is a General Education

Manager who teaches general/liberal courses salbthree programmes.

T 6Programme Managero is not a standard facu
they are in the academic cadre or the administrative cadre. This confusion has caused
some disjunction in the process of their assimilaticiménacademic life at AUD.

1 Since theProgrammeManagers are expected to have an academic profile and contribute
to teaching and mentoring students, it is essential that AUD removes the artificial barrier
of the current nomenclature between the other facaihd BVoc. 6 Pr o gr a mme
Manager so.

1 To clear the existing confusiothe Committee recommends that a more creative
nomenclature be used in a manner that the vocational stream and its team is not

marginalised in any way in the University space

5. Studentsit SVS

1 The Committee feels that given the commitment of the University to provide meaningful
and relevant tertiary education to students from marginalised contexts, and the
subsequent diversity that AUD reckons with in its UG classrooms; the undergraduate
space at AUD holds the potential to become a laboratory for pedagogical innovation for

achieving social justice.
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The Committee would like to note the enthusiasm and confidence with which students at

SVS shared their experience with the Committee memlensgdthe interaction.

Most students shared that they joined thgds8. programme in order to graduate with
better prospects of employability. They were satisfied with their programme so far and
felt that they have evolved in terms of confidence and ctanpis, even in the short

time that they have been undergraduate students at AUD.

Students, however, expressed their discontentment with the fact that they were yet to
make connections with peers from other programmes at the Karampura canvugs. B
stucents are unable to interact with University peers from other programmes, both inside
the classroom space as well as outside it. Thedaylclassroom engagement with a 9 to

5 schedule, keeps the students from experiencing the richness of University iife a

keeps them away from participating in any exduaricular activities.

Students felt that they had directly reached the world of work from their School
classrooms without any tangible experience
the classrom space. Some shared that while they knew what it meant to be an SVS

student, they were not quite sure what it felt like to be an AUD student.

It is important to purposively create spaces to nurture cultural and social interaction and
engagement on campuder a meaningful and enriching learning experience for all
students at the undergraduate level. Student diversity at AUD indicates that it is all the
more critical to facilitate, particularly for students from marginalised contexts, an
experience of immeisn into the vibrant corporate life that a university space must offer.

The programmetructure and the epb-training (OJT) compels the SVS students to be
confined to either classrooms or internship sites. This translates into inadequate exposure
to cultural and social engagement at the University for these students. This critical gap
needs to be bridged so that the/&c. students, (for whom this may very well be the
terminal educational degree), are able to acquire ffadéted competencies before they

join the world of work.
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T The Committee recommends thateral movement of students across vocational and
discipline-based courses should be made possible and promoté&dis will facilitate
social interaction among peers across the two streams, briraneibto the University
cul tur e, and help c¢create the pathway to r

context.

6. SVS Programme Design

T Modularity has to be inbuilt into the programme structure in order to facilitate
greater possibilities of learningacross the three specialisations offered at SV&or
instance, students from the Management trajectory felt they could benefit from taking
few courses of the Tourism and Hospitality stream. A BA History student could also
benefit from such an exposure.igipossibility needs to be opened up, just as a tourism
student should be able to take courses from the basket of History major or the newly

introduced programmes of Global Studies or Sustainable Urbanism.

1 The Committee feels thagreater clarity is required regarding objectives and
expectations from internship/onjob-training. Students were unclear about
performance requirements here. Often, students end up doing a range of menial tasks at
the onjob-training because there appears to be a communicatphaaeen the SVS

and the companies providing internships and placements.

1 Student feedback indicated that in some cases evaluation by tub-twaining
companies is not taking place appropriately and ltheages between their coursework
andonjob-training needed to be strongdédn-job-training supervisors are often unaware
of the curriculum, programme requirements, and internship objectives. Regular briefings

andmids e mester i nterface between the OJTs and

1 The planning of internship process, therefore, needs greater clarityThe Committee
feels it would be helpful to have a set of documents/handbook prepared specifically for
the OJT partner teams covering all the specific details relevant for a rigorous internship

experience for students.
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7. Curriculum

1 The students also articulated the need for more enhanced IT training. They shared that
basic computer training is given to them but during their OJT they find themselves
lacking. It was requested by students that tleegive advanced training in a variety of
relevant software. The focus in the SVS programmes has to be on enhancement of
competencies of students and their generic skills in a sustained m&peaific
workshop courses focusing on a range of competenciesaynbe offered in an
integrated manner through the entire duration of the programme and not be

confined only to early semesters.

1 The Committee noted that students were appreciative of the General Education (GE)
courses, which seem to be providing balanceir educationThe SVS GE components
have been conceptualised and are being transacted in a creative and innovative manner.
These efforts and innovative pedagogical approaches being tried out at SVS, highlight the
tremendous possibilities that existr fexperimenting with curricular transaction at the
undergraduate level. The students would like the Géristucation (GE) componetd

gradually enhance their threshold of difficulty over the years.

1 The Generic element and the possibilities that obtaia University like AUD for the
pl anning and transaction of these courses,
vocational programmes from other conventional ones being offered in colleges and
polytechnics. The Committee is of the view thiie Gereral Education (GE)
component of the BVoc. programme needs to be enhanced, ancbnceptualizedin

sync with the foundation level courses offered for the other UG programmes.

1 The Committee recommends th&VS should strengthen its relationship with
busineses particularly within and around the Karampura campus as this ould lead

to opportunities for ofob-training and allow students to be closer to the campus.

T In terms of future goals for SVS the range of programmes on offer be expanded, once the
presenfprogrammes are consolidated. It was shared that SVS has been approached by a

Chartered Accountancy firm to explore avenues of collaboration for a
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B.Voc.programmein Accountancy. Enquiries have also been made to the SVS about
programmes in Journalism. Theagenues could be actively explored by the School,
subject to resource and space availability. Deepening NMecBexperience rather than
creating a multiplicity of vocational options, should be the pridriggpecially given the

dynamic nature of the jobarket.

4.2 Possible Directions for Restructuring the UG Space

The UG programmes currently being taught at the Kashmere Gate campus were shaped out of a
process of actively reimagining the conventional discipliased BA Honoursprogrammes. The
facilitating aspect of this process was the fact that SUS and the UG programmes were situated in
an ecosystem where an organic link existed between the UG programme domains and the faculty
profile of the other Schools at the Kashmere Gate campus. These factordbuteatri
significantly to the planning and teaching of the UG programmes. However, the context in which
the University will have to engage with its undergraduate space has shifted radically with the
emergence of the mubampus context and future plans fapansion. The stated vision for the
University is to grow to about 14000 students over the next seven to ten years. This raises major
concerns about quality and sustainability in the context of shrinking resources and paucity of

faculty and administrativstaff.

At present, UG programmes are offered at the Kashmere Gate and the Karampura campuses. The
UG programmes were initiated at the Karampura campus in Zveral issues around the

vision for the campus and logistics have emerged in the two yedms frtning the programmes

at the Karampura Campus. Since the launch of the four BA programmes in 2016, three new
Schools have been set up on the Karampura campuSchbel of Law, Governance and
Citizenship (SLGQ)which offers apostgraduaterogramme inLaw, Politics and Society and

UG programme in Law and Politics); and ti&&/S (which offers three verticals of BVoc
Programmes); and the new School of Global Affairs (which offers UG and PG programmes in
Global Studies and Urban Studies). The key questimaisemerge in the mutampus context,

as evident from the experience of the Karampura campus are:

a.) How should AUD envisage an undergraduate education which would utilize the human

resources that the new Schools and the new programme teams can offer?
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b.) Should the UG programmes across campuses reflect the unique character and strengths of
the faculty profile recruited for each campus or should the Kashmere Gate UG template remain

the standard template for duplication?; and

c.) What should be th@¢ii of undergraduate programmes at each campus?

4.2.1 Recommendations:

Sustaining a federatingructure with intemovement across UG and PG will remain a challenge

for AUD. As administration becomes complex, structures that better respond to thagxapmpl

have to be shaped. The Committee has taken note of the three new UG programmes being
conceptualised for the Karampura campus. The School of Law, Governance and Citizenship
(SLGC) has designed a UG programme within the School which is a departurindérexisting

practice of housing all UG programmes at SUS in Kashmere Gatéferent model is being
explored and the structure of its administration needs to be configured carefullyThe same

will apply to BA (H) Sustainable Urbanispand BA (H)Global Studies

The Committee noted that SUS leadership had reservations about the feasibility of these
programmes owing to the following reasons: a) perceived lack of demand for unconventional BA
programmes; b) desirability and feasibility of interdisciplin@l® programme; and b) lack of
faculty resources at present to teach interdisciplinary UG programmes. Although, the debate over
the desirability and feasibility of interdisciplinary thematic vs discipbased first degree is not

a settled debate anywheaeross the world, the Committee notes that AUD as a State university
located in the NCR has the requisite intellectual resources to incubate an alternate and innovative

approach to UG teaching and curriculum framing.
In the light of these apprehensions thommittee recommends:

1) AUD must seize this opportunity inherent in the madimpus context to explore different
models. However, rgisioning a multicampus opportunity needs meticulous planning with
considerable thought and foresight based on the teggifitom the existing UG experience.

2) SUSGs interface with programmes offered acr

as to create collaborations across campuses with appropriate academic oversight.
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3) It is important to think through the relationslup SUS to programmes on other campuses
to foresee how this may impact the maiimpus context. The academic structures should
facilitate transportability of new courses across campuses into some of the conventional

programmes offered at SUS.
Following aresome basic principles to be considered:

U Duplication of faculty and programmes across campuses, in the longauid,prove
untenable and unsustainable. Reproduction of the Kashmere Gate campus model for the
UG programme would require duplication of Kesdre Gate faculty profile for the new
campuses as well. Thereforeplicating the Kashmere Gate SUS UG programmes

seems difficult and urfeasibleat this point.

U Each campus could have a unique charastdr organic linkages betwedghe UG and
PG programras offered ah campusAn active and well thought through interface along

with transportability of some electives and Foundation courses may be worked out.

U Thus, the multicampus model must consciously resist creatinGemtrePeriphery
sensibility. Whie the original campus continues to provide anchor in the initial phases of
devel opment, where necessary, thegufatitemepnt
with a niche specialty and an ethos that reflects the original mission, but engages with it
continually in context specific ways, keeping locale, demographics and the priorities of
each student cohort in mind. At the same time a fine balance has to be maintained in

order to avoid campus isolation and the perpetuation of an affiliate type daémsys

U The undergraduate programmes offered in the new campuses should reflect the interest
areas, specialisations and strengths of the faculty appointed to the campus, as also
develop interest among learners in newer disciplines while keeping a balahceevi
core of traditional disciplinesThe imprint of the Schools contributing to the UG
programmes should be distinctly visible in the conceptualisation and curricular
focus of the programmes.While the courses/programmes offered could cater to the

emergng needs of the society, the idea of the university must distinguish it from a mere
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Aservice providero of instrumentalist tran
a ruminative space retaining high standards of academic and intellectual raegagge

crucial.

Whether students or faculty should shift between campuses is a matter for further
thought. In general, to create a sense of rootedness for both, they should not all be
shuttling for different coursésor routinely flitting across campuseé&eeping the PG and

UG courses for the same disciplinary set at the same location will make it possible to
integrate the programmes and students better, especially when space issues have been
sorted out. Further, the idea of students working within thepaarns one that should be
explored. This reinforces the sense of belonging and ownership of a campus. A seamless
engagement both within and outside the classroom throughraoular activities will be

essential to build the ethos of an institution.

Greater attention needs to be paid to the pedagogical transaction and learner/ing centric
activities in the design of the UG programmes for both existing and emerging UG
programmes. The new UG programmes need to increase channels for undergraduate
students toengage with professional, social and institutional contexts outside the
classroom. This is as critical for a liberal arts graduate as it is for a vocational studies
student. Both need to be empowered with competencies for successfully transitioning to
theprofessi onal i fe after graduati on. Sev
opportunities for intensive field engagement. A possible direction for restructuring the

UG space can be to actively institute such opportunities for the UG students, through
intemships with NGOs, multilateral organisations and other relevant sites.

There is a need to find creative ways of interpreting UGC formulations/guidelines with
respect to the undergraduate and vocational currioudaceedit frameworks. Like the
vocationalprogrammes at AUD, the other undergraduate programmes should also, for the
benefit of students, adopt a modular approach. Open channel access between the

vocational and liberal arts courses is desirable forviay value addition.

56



The real test of creaiity would lie in what kind of patterns of interactions are developed and
institutionally sustained across and between campuses, so that they do not end up being
hermetically sealed, solipsistic entitiesThe nature of these interactions, supported by agul
transport arrangements between campuses, will show a way towards a sestaidatiutually

enriching organisationaitructure.
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Chapter 5
Framing Futures
(Some Additional Reflections
5.1.Introduction

As a State funded public university establistiredhe 2f' century located in the capital city,

AUD is uniquely positioned, given its vision and mission to fashion a conceptual vocabulary that
speaks to an innovative convergence of equity, access and academic excellence. This could be of
use to HEIshat often grapple with the perceived tensions of delivering on the essential goals of
democracy and social justice.

AUD6s founding vision of the undergraduate s
realization of this enterprise is much needed, esitfte distinctiveness and promise of the
otherwise fecund space, tends to get invisibilized in much of the official discourse on
universities. There is a great deal of focus on school education as the foundation and also on
universities as the font of remeh and higher learning. The undergraduate space is often framed

as a hyphen between these two axes. Yet, this is the space that is honmedjtineof | ndi ad s
muchpubl icized 6demographic dividendd. Il n the
education in the country, of 35.7 million enrolled in HEIs (Gross Enrolment Ratio 25.2) 28

million are in the UG space, i.e. 79.24%

AUD has the unigueadvantagel and responsibilityi to foreground this space, in terms of
innovative and creative practicgive utterance to a language of its unexplored possibilities even

as it engages t o futuresreadygeworidtready antl wotkeeadyos. tBou tb ea s

2 It is the largest in the world in terms of number of institwibr864 (278 are affiliating) universities and 40,026
colleges. Standalone institute 11669. It has 817,000 teachers on its rolls. In addition to 40 central universities (17
established during the first four years of the Eleventh Five Year Plan), theretwark of nearly 300 specialized
science and technology institutions, including more than 200 laboratories. Besides, there are 1914 Polytechnics and
a large number of industrial research and development laboratories in the private and public seagoosvtiihie
professional education from the time of Independence has perhaps been even more dramatic. From a base of zero, it
has grown to 15 Indian National Institutes of Technology (NITs) and 24 Indian Institutes of Information Technology
(INTs). There ae 3,000 colleges of engineering, technology and architecture, 2,100 medical colleges, 3400 teacher
training colleges, and nearly 3000 other professional and technical institutions in areas such as agriculture, law,
management, computer applications aridrimation technology (20620).

source: Annual Status of Education Reports (ASER) 20
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T. S. Eli ot had said o6for | ast year 6s odsr ds be
await another voice. And to make an end is to
Review Committee Orevisitsd the UG space 1in
potentialities in response to the current challenges it faoff€ring some suggestions for course
corrections, so that it is better prepared to creatively respond to the demands of a rapidly

changing social and educational scenario.

AUD had set itself the task of imagining a pedagogy that sought not merely to euttieat
intellect, but also to balance the ethical, ecological, emotional, creative, social and aspirational
needs of a community of learners. As an inclusive and collaborative learning environment that
sustainsruminative, integrative, aspirational, dialagi democratic, seculaand engendered
(women comprise 59% of the UG learning cohort at AUfpaces, its undergraduate
programmes could represent a compellwgrk-in-progress. It can also provide the best
practices that respond to the burgeoning heterdyeioé the HEI space where erstwhile

marginalized groups have entered in large nunifers

The UG space is the first port of call where literate newly enfranchised groups enter the world of
civic and (in some cases) social consciousness. It is a spaceidtias but equally of
contestation and <collision. It carries with
otherwise of its ability to deal with its teeming diversity. It is perhaps the most heterogeneous of

space$ a multiplicity of forms,formations and articulations.

The recent Annual Status of Education Reports (ASER) have highlighted lacunas in the learning
and progression of grade 8 level students with regard to basic proficiencies in language, Math,

study skills and cognitive prepaheess for age appropriate academic tasks

% The higher education system has now become very complex with a large variety of institutidestral
Universities, State Universities, deemed universitiestann and affiliating universities; National Institutes of
Importance and research institutions; IAteriversity Centres, undergraduate colleges and postgraduate colleges;
conventional universities and open universities; public and private universitlesoleges; general institutions of
higher education, minority institutions, and universities and colleges exclusively meant for certain groups such as
women. Some are highly specialized institutions and many are comprehensive in their coverage o$taichas of

% ASER 2017, for example starkly highlighted that despite increasing levels of school enrolment in the country of
the cohort of 14 to 18 year olds, among those surveyed, almost 25 per cent cannot read a basic text Ateant for 5
years old childrenjin their mother tongue; 57 per cent are unable to do basic divisions. Of the 18 year olds enrolled
in colleges and schools, 60 per cent can read English, thougfiftbref those cannot comprehend what they read.
About 36 per cent adolescentscouldoat r r ect |y name I ndiabs capital
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While the demography and profile of youth aspiring for higher education in the National Capital
Region may differ from the ASER cohort (which included 26 rural districts across 24 states,
23,868 households and,223 youth age 148), it is expected that an average undergraduate at

AUD may as well be someone struggling to overcome the inadequacies generated by an
indifferent school education. The UG space then being in many ways the custodian of the rights
ofleaner s to O0higher 6 education is expected to
from secondary education. It is also, where the policies of affirmative action and reservation are

first implemented in the continuum of learning and becomektthes test of an HEIs sensitivity

to diversity and inclusion. AUD dobustgracecesioht | mi s

substantiverather than numeric representation.

The UG space has to perform the tasks of bridging equity concerns with dh@xcellence
through capacity building among learners, scaffolding their progress and movement out of the
morass of poor quality school education. The current HE education scenario is characterized by
dwindling allocation for higher education instituti (state universities in particular), increasing
aspirations for the BA (undergraduate/tertiary education) degree, sharp differences and
heterogeneity in learning capacity of the HE aspiring student. Innovative ideas, means and
committed institutional resirces are required to bridge the gap between the claims of bridging
equity at the point of access with excellence in the form of facilitating achievement of stated

learning outcomes through engaged teaclkaagning processes and active mentaring

Hencer evi siting the idea of Omerité especially

the UG and also at the PG level is recommended.
5.2.Revisiting Merit

AUD as a model was an attempt to exemplify how the twin concerns of equity and excellence
could be bridged. With more than 5 million people entering th4l@mgegroup annually,
buttressed by government policies and interventions like the S&iksha Abhiyan, a
significantly large number of youth are graduating from schools and are aspmanhigher
education. Yet, a weak foundation of cognitive and-oognitive skills in early childhood and
middle school years makes it much harder for them to take advantage of higher education

opportunities. The effects of affirmative action policies hdeen highly contested and
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contentious. Yet once we recognize the causal contribution of other inequalities towards the
unequal di stribution of Omeritéo and hence o]
Deshpande has pointed out, this opens crealo@s to interventions for their redress. It is
possible in the AUD space to Oreconstructoé w
danger of what PrataBhanu Mehta has <called the Tdtyrann
establish that affirmative cdon is not incompatible with merit. By building into
recognitions/awards/scholarships and even evaluation processes, the principle of acknowledging
the efforts and merits of Aithose who have tr
curves, AUD would go a longwvay in deconstructing received or constraining notions of

success@ or 6failurebd

AUD sees itself as a transformatory space of discourse and action, with the core guiding
phil osophy that each st ude nind@snuesrar inventiveness wor t
and articulation. This credo needs to be translated to the everyday rhythms of the UG space,
through a range of academic, extwaricular, outreach and skill/practibased activities.
Asking t he qgu e swha iahtheccentra of suupedagodical,engagement, as we
strive towar ds n e weud hepstaer the UG fspace i clese dlignmentewithd

the AUD credo.

5.3.Pluralism as the Celebration of Diversity

AUD was envisioned as a genuine exampleaofdemic and organizational pluralism as
articulated in its vision statement. Ramachan@Grzha has pointed to the fact that the best
universities practicdive kinds of pluralism. 1) Offer undergraduate and graduate courses in
diverse disciplines. 2) Expesstudents to different frameworks in each discipline. 3) Attract
students of diverse backgrounds. 4) Attract private as well as public funding. 5) Recruit faculty
from across the country and diverse social groups.

While AUD has tried to reflect these lab ideas in spirit, implementation at the UG level has
had challenges. The enthusiasm for and the coherence of vision about the importance of the UG

space that was shared by the founding faculty has perhaps not been effectively transmitted to the

®Like for example the use of a O6deprivationd index as
like JNU) opened up opportunities to a much wider eeesgion of disadvantaged youth; similar articulagiand
efforts are yet to find expression in a standardized evaluation/assessment system.
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newly recuited and diverse group of teachers (with different levels of engagement and

differences in tenure).

The AUD community needs to constantly reiterate that the UG spadestisctive, not a
watered down or diluted version of PG programmes or an upgragtetwv of school based
transmission. It has to evolve pedagogic practices that require recognition of heterogeneity in a
constructivist classroom, open space for eclectic methods including flipped classrooms, blended
learning techniques, and above all,ltdw@n the multiplicity of voices that seek articulation in an
open democratic space. If faculty perceive UG teaching as somehow a distraction from their
research potential, they are unlikely to experiment and innovate to capitalize on diversity. This

couldlead to academic or disciplifiased parochialism and may retard multi/interdisciplinarity.

The Committee recommends series of trainings and consultations, before teachers are
Aassignedo t o U-Betweandhe UG programmEhand demoodtiaxis needs

to be foregrounded. Also required is a sensitization programme that invests in responding to
social, cultural, linguistic and class diversities of learners experiencing autonomy time and the

opportunity to make considered choices for thé firse.
5.4.Investing the undergraduate space with agency and possibility

From being a studementric University, the UG structure and design is tending to be more
accommodative of priorities set by the faculty. The vision for the undergraduate space, as
unique dialogic space, with different schools and disciplinary vantage points cohering to
generate a vibrant ecosystem of ideas and processes, seems to have lost stream. There has to be a
paradigmatic shift in the way in which the UG space is beingimedgand visualised. In less

than ten years of establishment of AUD, certain shifts are clearly visible. It appears to the
Committee that the Schools are pulling in different directions, with an implicit throwback to
disciplinary boundaries and the difégrces are not being channelized into a coherent perspective

on the unique potentialities of this spacedenuine interdisciplinarity .

The distinctiveness of UG pedagoggeds to be kept in mind at all tim@he undergraduate
programme at AUD was desigd to open the minds of students, rather than filling them with
specific facts it sought to engage them in a variety of perspectives thus encouraging them to

think creatively.
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While course content is primarily a matter for the teacher and programme tteaet®rmine,

there is little doubt that what is learnt best is where the learner is herself a participant rather than
mere recipient. Some part of class time could be devotedetdingthe course materials; and

creating content, researching on the natder the guidance of the teacher and pooling
information and issues that could form the basis for future students to elaborate and refine. This

is particularly possible for the humanities and social sciences with their multiple perspectives
andvarietyos our ces and even contested data. AUD, w

constructivist classrooms, is ideally positioned to set new benchmarks in this domain.

The interrelation between different courses, in the entire undergraduate progiamameatter

that is of utmost importance and musségously addressed across disciplines continustig.

coding of courses at different levels of difficulties for different years would help reflect the
enhanced levels at different stages of the leartrisggctory. Theproblems of determining the

level of courses and the semester system could vary across disciplifea®gnt strokes for
different folks and perhaps courses building on each other, leading from one semester to another
maybe simpler in thease of Mathematics and Economics, but not so clear in History and
Sociology.The progressive nature of courses both within programmes and across programmes
could be more carefully monitored, perhaps by an academic oversight committee that is involved
in not only seeing how courses add up, but also how timetables are constructed. It is here that
some care needs to be taken in offering electives to students in different programmes.
Progressive difficulty must not simply be assumed, but spelt out, andaihlid lse done by

noting the length as well as the difficulty of specified readings. Impetus for creative pedagogy
and curriculum can emanate from the heterogeneity in competence and learning needs across

students.
5.5.Faculty Orientation and preparation for UG Pedagogy

The Committee feels that it is critical for the undergraduate space that faculty members are able
to integrate the question of social justice in their approach to the heterogeneous classroom,
student diversity, and pedagogy. Further, it $thdoe ensured that the new/existing faculty

recruited is in alignment with AUDG6s mission

could develop a series of workshops for orienting and supporting facility for UG teaching, and in
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time become draining centre on innovative UG pedagogyThe School of Education could

consider this as an important aspect of its mandate.
5.6.Students

Conversations with students as well as different faculty groups responsible for the BA teaching
indicate that in recengears the difficulties in the implementation of the UG programmes have
been sidelined, given the facultyds primaryl/p
associated PG programme. Undergraduate students feel marginalized within the Ursipacgty

at multiple levels.

Access to Spaces, Resources and Librarg:) undergraduate students do not have spaces for
creative activity. Their timetable reflects that the academic requirements and structural aspects of
the UG programme are at variance wahch other. Negotiation over space/structure and the
timetable have not focused enough on student need or convenience. b.) The library and other
spaces in the University are not conducive to the needs of the undergraduate students; while PG
students stillhad dedicated classroomhhe fAundergraduate students
structure/space planning does not seem student sensitive enough. The structure of the first year
orientation programme needs careful review and extensive planning to make it mdahing
Studentsd experience of accessing various res
gaps in the orientationyhich is a crucial rite of passage from school to universityinstead of

offering an orientation in one big batch, hamtswoikshops with different and smaller batches;

for every combination at UG level, would prove more useful. This could include hands on
training on accessing library resources and/or 1 or 2 credit ftandasic and Advanced Study

Skills course offered acrodse first two semesters for all UG students.

Academic Advisingneeds to be strengthened to guide and help structure progression trajectory
with the apposite combination of courses. With aro8@dr so electives (from the different
school s t hatG Ragramme) ancr@mber lofFoundationOptional courses(to
choose any one fromjhe freshman batch confronts a smorgasbord of undecipherable choices.
This cafeteria approach can work optimally in the AUD context only if supported by active

AcademicAdvi sing and Mentoring at every stage of
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Again, courses need to be coded and communicated as at ascending levels of difficulty, so that
the student choices in each semester reflestading up of the learnings from the previous
semester. The tendency to treat most courses at approximately similar levels of difficulty may
prove detrimental to progressive learning, academic acumen and intellectual growth. Academic
Advising would also effectively intervene to assess and help stumerdtructure their
programme with full awareness of their individual competency levels and also their potential for

engagement with specific discipline.

Student centric education is commendable, but it can never be visualized as sending the student
adrift and unanchored to explore an uncharted seate@it-structure balance with the ability to

devise appropriate and functionally fulfilling routgaps for students with active eona-one

advising and mentoring, will determine the success of the UG prograltnrequires hard work

and a dedicated faculty cohort that can take ownership of the programme and represent the
assurance of continuity and hahdlding for students perplexed by the often bewildering choices

and individual autonomy that characterizeédhe e w6 | ear ni ng ecosystem of

Academic Advising can take several forms, but is primarily intended to help students make
informed decisions about their major exploration, academic policies and procedures. Academic
advisors assist students in identifyiadgditional support services that can help them achieve

academic success. Students could be helped with:

Course selection

Academic planning

Changing major, minor, interdisciplinary and-carricular study options
Withdrawal from a subject

Course audit whepossible

= =4 4 A A -

Liaising with faculty members

Once admitted to AUD, students could be assigned a faculty member to act as a Major Advisor.
The Major Advisor could be assigned to students on the basis of their stated academic
preferences at the time of admissiofhe group that ismost in need of such sustained

guidance and advising is the Social Science and Humanities (Honours) cohoBeing
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Adi videdo between three Disciplines they are

coherent programme team.
5.7.Faculty Mentors

Students may also be assigned a faculty mentor. Faculty mentors could meet with groups of
students at a time to discuss matters relatir
Academic Advisors and Faculty Mentors make thelves available to speak with students

during posted office hours about how best to prepare for, and navigate, the student's preferred
Major programme. The Academic Advisor could meet with students once a semester, during the
assigned Pr&egistration Adising weeks, to discuss possible course selections for the following
semesters. The onus must be placed squareltudents to keep in touch for appointments

preferably by email i with the Faculty Advisor during posted office hours. The idea is not

to infantilize the student but open up constructive opportunities for agency and initiative.
5.8.Foundationsi Revisited

As a Liberal Arts and Humanities University, AUD provides a compelling counter narrative or
antidote to the nar rqgoantitafive emplases and neww ,manageralsm | s i \
that threaten to shrink the expansive universes of learning on HEI campuses today. AUD
emphasizes critical thinking and an integrative approach as foundational to the learning
experienceFoundation Courses (FC),cutting across conventional disciplinary sites, epistemic
hierarchies between Mathematics, the Sciences and Humanities are intended to provide
perspectives on the connections between epistemic structures and social structures, open up
canvases of learning explore the interconnections between Seeing, Being, and Doifghey

are intended to provide the spine for the UG learning experience.

I n the i mplementation hotweamrs actai olnaarl gde vpiasriton
diluted. Of the four FCthat every UG student is required to do, three are mandatorily fixed with
English, Hindi, and Environmental Studies. The fourth can be chosen from among a range of
elective Foundation Courses, a mix of innovatively and traditionally transacted engagements.
These Foundation Courses @ @rovide an eclectic range, of which a student gets to study only

one. Timetabling issues and Faculty availability further reduce the scope of choice, with a large

number of short term and contract faculty assigned to teaehFoundation Courses.
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What has ended up happening is that there has unwittingly been a conflation, over the years,
between ancillary (competency building components) and the perspecti@acing
components, with the latter taking something of a back Ke®ping all courses at 4 credits had

also perhaps, had a deleterious impact on the Foundation Courses, taking away substantive

options meant to enrich exposure and acumen.

The Committee recommends a serious revisit of the structuring of FCs. Examplésbeo

drawn from the positive experiences of some trend setting universities like the Ashoka
University, in the delivery and design of FCs within the UG structure. The number of Foundation
Courses could be increased and more compulsory Foundation Cioutaétscal Thinking and
Quantitative Reasoning, Ethical Reasoning, Literature and Arts etc. could be added. These need
not be introductions or gateways to particul
engaging with the wadeliVedoof Fouhdatton Gourses att Al e and
University are at Annexure.EThis could provide inputs on how the FCs could be revisited.

What is clear is that the best faculty at the University needs to be incentivized to teach these
courses, and that the fowattbnal courses could be spread out till at least theenester to
provide complementarity and Abreat heo broad
Discipline Majors. Also, these should not be

and content.

In addition to providing students with greater representation and voice in deuiglong
processes, their autonomy in designing egtraicular activities, outreach programmes,
accessing spaces for collaborative activity within the Unityereeeds empathetic and speedy
response. The needs and expectations of the University from UG students admitted under the

ExtraCurricular quota have yet to find clear articulation.

Additionally, for students with genuine potential but inadequacies wWatiguage and
communication skills, writing tutors (PhD students/ Senior PG students/ Teaching Assistants)
from the School of Letters and Centre for English Language Education (CELE), could provide
support for FCs and Electives and offer students assistaiticetheir writing through more

group workshops or individual appointments to buttress English proficiency.
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Studentsdé6 demand for professional counsel | i
chosen trajectories particularly for those for whitva BA is the terminal degree and those who

wish to transition into higher educational degrees, is crucial. AUD may also pay particular
attention to why such a small number of its own UG cohort, manage to clear the PG admission
criteria within the same uwersity. This is a gap that needs serious attentioAlong with a

longer orientation programme, the Committee recommends a Bridge Course for those who need
extra support in language, Mathematics and soft skills. The latter could be betweB o3
semester or at the end of the sixth Semester. There is also need to acquire more background

reading material in Hindi and develop such material within the University.

For a university that is mandated to service the needs of the NCT, the paucity of courses
Delhi T its rich history, challenges of migration, urbanization, public health, environment, its
location as an emerging business megalopolis, urban design, art, architecture, development
challenges and opportunities, its role in contemporary geapol@dnd so on, is particularly
startling. AUD has a real opportunityto spearhead and pioneer cutting edge study and research
on Delhi, and indeed establishumique Centre around issues germane to the National
Capital Territory. This will facilitate attacting engaged scholars both from India and abroad to
this hub.

UG students must have access to the best faculty on campus. Senior professors teaching
Foundation Courses assisted by a young scholar or Teaching Assistant is the bes$t loytion

there are ther workable alternatives that need to be explored. A mechanism for involving

research students as Teaching Assistant to senior (but overstretched) faculty needs to be evolved.

The dependence on Adjunct faculty needs to be reduced. The two hour classtanded
revisited. The feedback from faculty is that it is too long and neither optimal nor efféctive

given shorter attention spans.

There is clearly a need to invest in a technology platform to support the work of faculty and
academic administrators twetter support students. The experience of cutting edge institutions
with Learning Management System to augment the current ERP, for managing evaluation and
academic progression, needs to be seriously explored. The importancblesfdadearning

approaclkcannot be over emphasized. The MOOCs that are being generated worldwide are under
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the scanner and of questionable value in substituting conventional teaching especially in the

context of inclusionand access priorities.

As HEIs confront the trilemma of ale, cost and quality on account of the demographic
education bulge, issues of governance and legitimacy cannot be overcome by ceding space to
political and/ market interventions. Neither does the answer lie in simply replicating the Western
brick and mor r approach to the institutional i nfr
economic growth and integration into the global economy with around 42 million people seeking

to enter the job market every year, has raised the demand for people with extigfasdnt

skill sets from those needed in the1990s. The importancelehdedlearning approach cannot

be over emphasized.

Yet today, the fAshelf |l i fed of knowl edge i s
embodi ed i n a detge c¢de-10icymars.bUhivetsites geerutb Heapreparing
students for futures that cannot even be envisioned today. In the World of Cyber Physical
Systems (CPS), digital technologies are impacting/ disrupting all spheres of existenee.Block
chain technology ebles micrecourses to be delivered at the convenience and pace of the
student and this space has yielded Aservice p

conventional degree. They exist online and use digital technology.

A Social Science andknanities university like AUD that has a niche significance cannot afford

to ignore these developments. The need for a huge influx of faculty (with limited funding sources
and finite funding) and multiple campuses will need to more effectively harnesspepf®
technology for large chunks of content delivery. Creative integration of technology into teaching
and learning will build capacity in faculty, better prepare students for the world of work, and
gualitatively transform the classroom experience, andble multiple modes of mediums,
expressions and articulations to enter the pedagogic space. The School of Education Studies
(SES) could be the hub for such experimentation and help shape an active and meaningful digital
interface for learning and capacdevelopment for university and school teachers. A detailed set

of recommendations on the modalities and expected outcomes of such integration prepared by
Professor MainaChawla Singh are appended as Anné&xureThese underscore ho
seen as aontinuous process atAUD, will be enhanced through such integration and not create an

often feared Adigital divideo. This wil/l al so
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The innovative space that AUD seeks to nurture will, in large measure,ddepérow it imbues

the teachingearning process with a sensitivity that reconciles excellence, access an@d eguity
pedagogy that breaks free of rhetoric, breaks myths, and rescues imagination and intuition, using
them as resources to conceive and imatettange. The open dialogtmat this requires sustains
critical thinking and imagination where students and teachers engage with alternatives in
anticipating a new soci al reality. This invol
one hand, ah the ongoing struggle for creating democratic public spherasdoutsidethe
university, a central focus of education. In its attempt to harmonize the discipline of structure
with democratic space; transmit the importance of succeeding without cogypediefining

notions of success; creating community; resisting homogenization; celebrating diversity; and
nurturingan enlightened humanism that moulds young pe@glefident of going beyond every

glass ceiling even as they interrogate and challengeesgipe structures of caste, class and

patriarchy) AUD had set itself on a road less travelled.

In the new unfolding world order, with a more aspirational India, institutions like AUD will be
called upon to play a more visibly proactive role to craft néwctons of Leadership. How

AUD reconciles excellencgith inclusivity, succeswith sensitivity and reflexivity,
cosmopolitanism with the best in the Indian traditions, and engages with the new frontiers of
knowledgewithout losing sight of the human dinsio® wi | | be AUDG6s greates
vital task. Yet, one of the most crucial aspects of a splhatcreates a community of learning is

that itretains the capacity to subject itself to continuous-esadimination and renewal. It
maintains its dginal function to educate for good citizenship but is also innovative in preparing
students, who liberally educated, will join the company of men and women throughout the world
to address the great issues of their times, make their voice count and ditikreace. Such an
institution reaches beyond the work of its founders, beyond the span of any single individual and
bears the imprint od transformative collective imagination. AUD retains the potential to be such

an institutioni perhaps an institutiolike no other
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Annexure A

Details of the Meetings

Date Venue Agenda

18 JanuarnliC Joint Meeting of theUndergraduate Studies Review Committee

2018 Decennial Review Committee

6 FebruarylIC Initial brainstorming and conftations with the VC and Dean, SUS

2018

18 February AUD, Kashmerd Interaction with AUD Alumni

2018 Gate

19 February AUD Kashmerq Interaction with Core Management Team

2018 Gate

21 February AUD, Kashmerg Interaction with Outgoing Student Represamtst

2018 Gate

24 February AUD, Lodhi|Internal meeting of UGRC to decide the approach and methodold

2018 Road the review process, finalize Rg and decide the timeline and next s
for review.

7 March{ AUD, Meeting with School of faculty of \eational Studies (SVS) and Sch

2018 Karampura of Undergraduate Studies (SUSas part of DRC meetings w
stakeholders

8 March{ AUD, (DRC) Meeting with faculty of School of Liberal Studies (SLS), Sc

2018 Kashmere Gate |of Letters (SoL), Center for English Langeag§ducation (CELE) arn
School of Human Studies (SHS)

23 March AUD, KashmergMeeting with Academic Coordination Committee, Programme T

2018 Gate and UG Students

4 May 2018 AUD, Meeting with Faculty and Students of SVS, and the Undergral

Karampura Programme Restructuring Team.
30 May| India Meeting with members of the Decennial Review Committee
2018 International
Centre
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Annexure B

Foundation Courses Foundation Optional Courses™

Englishfor AcademicPurposes Indian ConstitutionandDemocracy

EnglishProficiencyCourse Youth, SocietyandLiterature

VyavaharikHindi Bhasha Identity throughPopularNarratives
MadhyamikHindi Bhasha

1 AarambhikHindi Bhasha

= =4 =4 =4

1
1
1
q Indian Society:Continuity, Changeand
Paradoxes

1 Introductionto CultureandCreative
(Studenthaveto takeanyoneout of these Expressions
threecourses) 1 Natureof Science

1 Environmentissuesand T Hindi AdharPathyakram
Challenges 1 Introductionto Drawing
1 Introductionto Gender
1 Introductionto SocialSciencesand
Humanities

1 Logic andReasoning

*Compulsory

**Students have to complete at least one course from the Foundation Optional basket
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Annexure C

List of Electives Offered at SUS

Economics

Introductionto Indian Economy

PublicEconomics

Topicsin EconomicTheory

Indian Econanmic History

gl AW e

Money, BankingandFinance

Mathematics

MathematicaModelling

Partial Differential Equations

AdvancedAnalysis

QuantitativeMethods

ar & W N e

MathematicaFinance

Political Science

DemocracyandDevelopmentn India

Politics in SouthAsia

LegalLiteracyandApplicationin India

Political Thoughtin Contemporaryndia

SRl N .

Introductionto Politics

Sociology

FoodandSociety

TheRisk Society

Sociologyof Work

B W N R

HealthandSociety
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History

Introductonto SocietyandCulturein EastAsia

Understandinghe Past

Contemporaryndia: 1947- 1992

CasteandIndian Modernity

Introductionto Indian Art andArchitecture

o g B WM

Understandinghe Past:Myth, Epics Chronicles
& History

~

Decolonistionin History

WarsandRevolutions

Psychology

OrganizationaBehaviour

Psychologyin Action

CounsellingPsychology

Hindi

BhartiyaaurVishv Sahitya

SahityaKi Samajh

Hindi AadharPathyakram

Adhunik SahityaPravrittiyanau Andolan

SR .

SvadhinataAndolankaVaicharik JagatauHindi

Non-Discipline Electives

Digital Storytelling

Understandindpisability throughMedia

Critical Perspectivesn CreativeExplorations

Introductionto HumanEcology

g A W N e

IndianHistory throughLiterature
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List of English Electives Offered

In an academic year, at a time, about208courses are offered to students out of the list of
courses given below.

1. | ReadingFantasyJRRTolkienandCS 17. | Folk, Oral, IndigenousandPopular
Lewis Cultures

2. | TheRomanticAge 18. | ContemporaryndianDrama

3. | ModernShortFictionandNovellas 19. | Literaturesof the Indian Subcontinent

4. | Studyof EnglishLanguage 20. | Introductionto Dalit writings

5. | Realismandthe Novel 21. | Modernism

6. | Shakespeare 22. | Introductionto Literary Theory

7. | Postcolonialiterature 23. | Written for ChildrenandYoungAdults

8. | Literatureof Renaissance 24. | ModernWorld Drama

9. | Literary Translation:ProcessPoeticsand | 25. | ApproachesandTheoriesof Language
Politics Learning

10. | Introductionto IndianandWorld 26. | Mahabharatandits ModernRenderings
Literatures in Fiction, Film andDrama

11. | Voicesof Dissent:Bhakti Poetry 27. | ModernShortFictionandNovellas

12.| TheRomanticAge 28. | Whatis World Literature

13. | ReadingAutobiography 29. | TragedyDownthe Ages

14.| LiteratureandCinema 30. | Comedy:Not Justfor Laughs

15. | AmericanLiterature 31. | Literaturesof the East:IndiaandArabia

16. | Contemporary.iteraturesof the North
East:Fiction andPoetry
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Annexure D
Faculty Profile

Faculty Data (Place of work prior to joining AYD

Name/Type of Institution Number of faculty
members
DU (Colleges) 40
DU (Departments) 12
DU (Centres, Library, etc.) 4
IGNOU 2
JNU 3
Research Institutions 13
Other Unversities 43
UniversitiesAbroad 16
AUD 2
TISS 4
Schools 5
Others (Consulting firms, NGOs, NPOs, Media conglomerate 27
Investment banks, etc.)
Total 171
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Diversity in Faculty Profile by Work Experience

m DU (Department)

m DU (College)

m DU (Centres, Library, etc.)
m IGNOU

mJNU

mAUD

m TISS

m Schools

= Universities abroad

| Research Institutions

m Other Universities

m Others (Consulting, NGOs, etc.)

Diversity in Faculty Profile by Work Experience
(Delhi/Outside Delhi)

5, 3%

= Delhi
m Outside Delhi
= Data not available
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Education Qualification

Qualification Number of Faculty
PhD 134
MPhil 21
MA 10
Master in Architecture 1
M.Design 1
PD 1
LLM 2
MBA 1
MFA 2
MSc 1
Total 174
Name of University/Institution | Number of Faculty Members
JNU 54
University of Delhi 38
Universities Abroad 26
T 6
EFLU 4
NID 3
Others 43
Total 174

Diversity in Faculty Profile by Education

mIJNU

H University of Delhi
m Universities abroad
mlT

mEFLU

mNID

1 Others
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The pie chdr provides the distribution of faculty be the last institution attended for
PhD/MPhil/other @ademic programmes

Diversity in Faculty Profile by Education (Delhi/Outside
Delhi)

m Delhi
= Outside Delhi
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Annexure E

The structure of foundation courses as designed at Ashoka University: the credit structure,
their placementand distribution across the undergraduate programme.

To graduate with a Bachelor's degree from Ashoka University, students must take and pass 9
Foundation Courses (36 credits), at least 12 Major Courses (48 credits), an@@#ricolar
Courses (4 credits) within three ysa Students can take 3 other elective courses in any

programme including their Major programme.

Foundation Courses

Introduction to Critical Thinking CT1

Critical Thinking Seminar: CT-2n a subject area

Great Books FC

Indian Civilizations-FC

Mathematical Thinking & Quantitative Reasoning (New Name of this course)
Literature and the WorleFC

Mind and BehaviousFC

Principles of ScienceFC

Social and Political FormationsFC

Introduction to Environmental Studies (UGQ@nandatory course addedtte FC list in 2017)
Foundations-of Economic-ReaseniigC (Removed from the FC list after 2017)
Frendsin-Histery FC (Removed from the FC list after 2017)

In the very first semester after joining &list-year studentsat Ashoka University take only
foundation courses (not counting a-aarricular course). These include 1 Critical Thinking
Seminar course called @01, which is an Introduction to Critical Thinking and three other

Foundation Courses from those listed above.

It is recommended that stents take a Foundation Course linked to their likely Major: But it is

not required.Literature and the World(English), Trends in History(History), Mind and
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Behaviou(Philosophy or Psychology)Social and Political FormationgPolitical Science or
Sociobgy/Anthropology). Likely Economics Majors MUST take Foundations of Economic
Reasoning; likely Mathematics and Computer Science Majors MUST take Introduction to
Mathematical Thinking.

In their second semester students take one Critical Thinking Seralled €T-2 and one other
foundation course and start taking courses in their likely Major subject. Students are advised to
typically take 4 courses but not more than Bhe requirements for Economics, Maths and
Computer Science majors are different basedhe requirements of the major as determined by

the department.

The CT2 course is offered in subject areas and in large numbers so that all students can get a
course. There is a cap of-28 students per course and hence a large number of thig ésurs
offered. The intention in this course is to stress the critical reading but more importantly writing
in a subject matter disciple. (In the first 2 years there was alse&tlat students had to do but

that has since been dropped.)

As they progresst udent s t ake more courses i n the s
Foundation course as and when possible to complete the entire required courses. The fifth
optional course would be either in the studen

After two years when the Environment studies course became a mandatory course and as well as
based on student feedback Ashoka University made a change in the Foundation course
requirements. Ashoka University requires each student to take 7 out of its nine Foundation
Courses plus the 2 Critical thinking seminars. Of these Mathematical Thinking & Quantitative
Reasoning, and Introduction to Environmental Studies are mandatory. These courses are not

formal gateways into the Major programmes.

There is no specific order imvhich Foundation Courses need to be taken. Apart from
Introduction to Critical Thinking Seminar (first semester) and the Critical Thinking Seminar

(second semesters), students can take the other seven Foundation Courses whenever they want.
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However, it isrecommended that they take the FC course in the subject that they are considering

as their major prior to declaring their major.

The seminars, capped at a smaller number than other Foundation Courses, are designed to help

students develop critical skillsn reading, writing, analysis and interpretation within the
parameters of a specific subject. A CTS seminar can also count towards the Major and Minor

requirements; based on the specific department.

In the 4 weekly hours of classroom meetings for Fotiod&ourses, 3 hours are spent in lecture
classes (usually 2 meetings of one and a half hours each), and 1 hour is spent in discussion
sections;the Foundation Courses are taught by at least one faculty member. Theuone
discussion section is a tutdrlad by the teaching assistant.

Discussion Sections

Discussion Sections are course meetings of one hour's duration led by a Teaching Fellow
Teaching Assistant). Students must attend 1 Discussion Section a week for each Foundation
Course they are taking'he Discussion Sections are much smaller in size than the Lecture
Classes; normally each Foundation Course will subdivide into six Discussion Sections. The
objective is to make sure students have ample opportunity to talk about the ideas of the course in
a peetlearningoriented environment. The Teaching Fellow may answer questions about the
course material s, but s/ he is there |l ess to
meetings of Discussion Sections will consist of extra course readmgvell as ktlass writing
assignments that will serve as the basis of discussion.

The philosophy guiding the conceptualization and execution of the foundation coursethe

nature of these courses, their objectives, and scope

Foundation courses aishoka were envisioned to be mandatory courses that all undergrads take
during their BA/ BSc programme. They are seen as an essential part of the liberal arts and

science experience.
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These were conceived to add a layer of exposure and balancing owtrtbe focus in the

Indian secondary school education.

The rubric in designing these courses is to further:
Forms of Inquiry

Quantitative Reasoning

Ethical Reasoning

Formal Reasoning

Scientific Method and Analysis

Social Inquiry

Ways of thinking

Literature and the Arts

These courses may not be owned by any one department or discipline but can have shared
ownership as the context i n designing the <col
engaging with the human and the natural world knowrsto w

These are taught by the senior most faculty at Ashoka giving the opportunity to students who are
admitted to Ashoka to have the opportunity to take classes with academic stalwarts even if they

will not major in that disciple.
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Annexure F

Integration of Technology into Teaching and Learning
Rationale

IT integration in teaching and learning is important in order to prepare students for an ever
advancing technologically enabled workplace. While AUD students may be already familiar with
digital modes dr interpersonal communication and social media for-geaup interactions,
integrating Tech into university teaching can become a means of imparting powerful skills for
the workplace. Over the undergraduate years, students who become accustomeding,receiv
processing and uploading serious academic content for assessment will acquireed wkiith

is key to being jokready today. The suggestions in this section are based on observations and
interactions at various AUD campusasluding Kashmere &e Karampura and Ldd Road, as

well as discussions of the review committee held since January 2018.

During Review Committee meeting at Karampura campus, the students of SVS Karampura
articulated the need for more enhanced IT training. Thus, student8Yb&rogrammes in
Tourism and Hospitality, Retail Management, and Early Childhood Centre Management and
Entrepreneurship (ECCME) would benefit greatly if they their IT skills could be enhanced.

Additionally, some issues related to UG teaching includireghttterogeneity among the student

body at AUD, and the varying levels of proficiency in English may pose challengesaching

concepts and theories in social sciences. These are some areas in whicintigration into

pedagogy may facilitate conten d el i v e r yd eanmadn dh6éo wc obnotne nt coul d ¢
outcomes and retention of course material. At one of the review committee meetings it was
suggested that UG space ficould actually beco
achievingsocal justice given the diversity that AUL
this context, it can be suggested that creative pedagogy and curriculum can emanate from this
heterogeneity within the student body. Better integration of digital platfammg students and

faculty can further these processes.

The recommendations below are mindful that this digitgration would not entail large
purchases of equipment etc. by the university. Instead, the emphasis is on training faculty and

students tde conversant with digital practices in teaching and learning so that they may avail of
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easily available services on the internet or free software. It is envisaged that with extensive
training over time, the campus community would begin to interact iecasystem where
students, teachers and staff use digital pathways to deliver and receive content, study materials,
and perform assessmamlated tasks towards creating a pdapss process which would
minimize the need for hard copies, xeroxes etc. ancthpte more simplified and ecofriendly

teaching and learning systems.

The aim of these initiatives should go beyond digital literacy because many students from the
NCR region may already be possessing basic digital skills. We should aim at DIGITAL
LEARNING (DL) This would mean:

T integrating digital modes into communications with students
T creating virtual spaces for students to respond on multiple platfders voice and
video

T training students to use digital spaces using appropriate language angsatetyls.

How would this work across disciplines?

As with the introduction of any new modes of sharing content, integrating Digital Learning (DL)
would work differently in different disciplinary spaces.

Example: DL may be especially helpful in addregdimanguageProficiency Issues to maximize

teaching and learning outcomes.

At various meetings, there were repeated references to the English language proficiency and
communication skills which vary widely among the AUD student body. Faculty expressed
difficulties in handling these varying levels of language proficiency in their teaching. Students
also mentioned some voluntary efforts whereby students were offering support to others who

needed English language enhancement.

In this regard, technology mayqgwide a solution coupled with innovation in the delivery of
content. For example, faculty could record short modules addressing the most common issues in
language proficiency and these could be uploaded online, either on a dedickibée thannel

meant fo AUD students or they could be made available by providing a link to a student as
required. This would provide flexibility for studelgarning and could potentially become an
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00dhemandd mode f o rrelateé madhlas which bra coghmanly exqdi by
students. The video could also provide for a facility for students to post a question which could

then be addressed during Office Hours or online.

This On-demand learnings a powerful mode which has applicability for other subjects as well

becauseorofessors are often required to teach some basic concepts across several classes and
sometimes year after year. If faculty receive training in creating such videos they can self
generate these tools to enhance stutiarhing of basic concepts priorieeeting in class. Thus,

using class time for discussion and analysis would incrementally enhance student learning

outcomes.
What this would require:

T An institutional push to make trainings available for students and faculty which include
a) broadspectrum consciousnessising about the potential of digitadtegration among faculty
and students;
b) Scheduling trainings over a sustained period of time so that individuals may turn their basic
comfortlevel with electronic platforms into powerful modeseishance productivity as
professionals.

Faculty Trainings should demonstrate how to:

T make available basic courselated concepts and professpoeated materials on digital
platforms which students may access on fteme (Hybrid Courses /Asynchronous
Learning).

T maximize classroom interactions to critigqg
Classrooms).

T re-design assignments / tests which may be doneitffand submitted online in a
specially designed virtual space, using appropriate software.

1 learn software and free Apps. which are tsa®ers in student assessment, editing
research papers, and building scholarly Bibliographies.

1 Learn to make courseelated Videec | i p s -dfeomra n6d@®n | ear ni ng.

QOutcomes:
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For students:

1 Students will get famiar with using technology for academic purposes and understand
the use of software for professional purposes, instead of purely social communication.
This would be an important skilet to become jekeady.

1 Students will develop a comfelevel to becomdess dependent on printing / xeroxing
and hard copy submissions.

T Accessing content digitally iinmdtesadd woful de m
students responsible tinmea n a g e me n t and -tihme &kl €¢&sniorfg 0w
critical compomnts of the 21st century workplace.

For faculty:

The benefits for professional development for faculty:

1

They would become conversant with méiree saving strategies to deliver content
which would be available to students regardless of their physesépce in class.

As faculty acquire skills to prepare short-de@mand modules and videos, there will be
great possibilities of making more online content available institutionally

Faculty comfort with tech will reduce the burden ord@partments.

With increased comfotevel with digital platforms, faculty would find new ways to

increase their productivity as researchers and writers.

Reducing papesubmissions etc. would achieve an important ecological goal

It may be suggested therefore, that stisi@nd faculty who are comfortable with optimizing the

potential in their laptops and smartphones when available, will be able to teach/ learn in an

environment which would reduce the pressure on time and space while simultaneously teaching

students bettetime-management and responsibility to review online study materials posted on

digital platforms. This would simultaneously free up classroom interactions for more critical

discussiortime.

Conclusion:

In suggesting trainings as a way forward, anothaideuying premise is that campusde

initiatives to enhance digital skills would reduce the dependence on IT departments and
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minimize the personnel required, who could then concentrate on net&latkd and hardware
issues rather than need to assistraulbleshooting of simple tasks in the classroom when AV

equipment may be used.

Having discussed [fintegration as providing multiple ways to maximize the use of Time, Space
and teacheenergy, it is important also to add that technology in itself iy aninode and a
broadspectum tool, the key to successfearningoutcomes lies in competence to handle tech

tools and use them creatively to enhance studemtric learning.
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